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Abstract

The status and meaning of Black manhood in the United States is a subject matter that should constantly be revisited,

examined, and defined because it is out of this framework that Black males construct their behavior and relationships with

their wives, children, communities, and one another.  This literarure review owtlines the development of Black manhood

through various sociohistorical circumstances and sociopolitical movements as it asks the question: Have Black males

gained their manood? Implied in thar question is the recognition that hegemonic dynamics in the U.S. deny some males the

social ability to be viewed by sociery as men despite their biological sex.

If the field of Adult Development is in its adoles-
cence. then the study of men is in its infancy beginning
in the early 1970s. Men, specifically white males, have
always been highlighted in history for their conquests,
but not until fairly recently (Kimmel, 1987) have men
been examined in regard to their sex-role development,
masculinities, and specific male experiences. There are
several major contributors to the general study of men
(Brod. 1987: Doyle, 1989; Franklin, 1984: Kimmel,
1987: Pleck & Pleck. 1980; Pleck, 1981). Likewise,
there are a number of scholars that have made notable
contributions to the study of Black men (Akbar, 1994
Gary. 1981: Gibbs, 1984: Grier & Cobbs, 1968; Hare,
1971: Hutchinson, 1994; Kunjufu, 1984; Madhubuti,
1990; Majors & Gordon, 1994; Staples, 1978a, 1978b).
These works have either helped produce or were con-
structed out of various social movements depending
on how one views the axioms: art mirrors life or life
mirrors art.

Joseph and Elizabeth Pleck (1980) contend that
there were three social movements that engendered the
study of male sex-roles and altered definitions of man-
hood: the women's movement. the gay liberation move-
ment, and the men's movement. However, Clyde
Franklin (1984) added the moral majority movement
as a fourth. [add, specifically in the case of Black men,
the Black Power Movement and Civil Rights as a fifth,
and the African-centered Movement as a sixth: this
review addresses the latter two movements.

Embedded in some of the aforementioned litera-
ture is the following question: How does a boy be-

Carrespondence concerning this article should be addressed to: Dy
Lawson Bush, V. 2904 Vanama St. Pomona, CA 91767,

come a man? That may appear to be a simple question
because this developmental process is easy to take for
granted, especially when there is a paradigm that sug-
gests that being born a biological male automatically
categorizes boys as men when they have reached a cer-
tain age. However, finding answers to the aforemen-
tioned question becomes problematic when manhood
is not considered a right of birth but rather an appella-
tion that is given after a boy possesses characteristics
and qualities, other than biological, that a certain soci-
ety and culture determine are the constructs of man-
hood. Consequently, answering the opening question
becomes more obfuscated by the hegemonic dynamics
in the United States that deny some men the social abil-
ity to be viewed by society as men despite their hio-
logical sex.

Along these same lines, scholars historically and
more recently argue that Black men have been collec-
tively emasculated because: (1) slavery caused a situa-
tion where many Black men could not protect them-
selves or their tamilies: (2) a “matriarchal system”
within Black communities, caused by an absent father
oran “overpowering Black woman” emerge within the
context of a patriarchal U.S. society that expects men
to be the heads of households: and (3) economic op-
pression rendered Black men unable to provide for their
families in a society where manhood and the provider
role are inextricable. This literature review traces the
development of Black manhood in the United States
through those three aforementioned conditions. To-
wards this end, this review ultimately seeks to examine
the current status of Black manhood by engaging the
question: Have Black males gained their manhood?
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Slavery’s Effect upon the Construction of Black
Manhood

Scientific work must be subdivided, but conclusions which affect the
whole subject nust be based on a study of the whole. One cannot
study the Negro in freedom and come 1o general conclusions about
his destiny without knowing his history in slavery. (Du Bois, 1898,
p.12)

The brutal and inhumane system of slavery in the
U.S. (see Douglass, 1988) left the Black male psycho-
logically, and in some instances physically emasculated
(Akbar, 1984; Staples, 1978). Whether Blacks in Af-
rica lived under a patriarchal system as Robert Staples
(1978) suggests, (an arguable point in and of itself), 1
contend it had little impact on how the slaves were
treated. What was significant and quintessential to
understanding the treatment of Black males during sla-
very and today, is the fact that the U.S. is a patriarchal
society that recognizes males as the inherent leader or
head of family and society. Therefore, within the patri-
archal framework, the Black man became the natural
target for destruction by the white male. 1 fully recog-
nize, as Del Jones (1992) suggests, that this patriarchal
system, guided by the notion of white supremacy, has
and will destroy, kill, and mutilate anyone, male or fe-
male, who gets in its way of achieving and maintaining
white world domination and control. I enter this con-
tention into the dialogue, not with the purpose of con-
tributing to the fruitless debate of who has been op-
pressed and maltreated the most. the Black man or
woman, but with the intent of finding some viable ex-
planation for the condition of Black males in the United
States.

Nevertheless, [ maintain that while the patriarchal
system in the U.S. recognizes males as the leaders, it
has, nonetheless, in many cases made the Black male
the focus of its oppression and simple deduction main-
tains that if you destroy the head, you destroy the body.
Na'im Akbar (1984) clarifies:

The altegory is seen throughout nature that the most certain way o
destroy life s to cut off the head. From the turkey 1o the cow, to the
pian, the most immediate way to bring death to the hody is to remove
its head. This is especially rrue as a social principle. One of the
things that was systematically done during slavery was the elimina-
tion of control of any emerging head or leader. Slave narratives and
historical aceounts are full of descriptions of atrocities brought against
anyone who exemplified real leadership capability. The slave-hold-
ers realized thar their power and contiol over the slaves Was depen-

dent upon the absence of any indigenous leadership among the slaves.
{p. 15)

Any Black male who wanted to stand up and be a
man—according to the Western patriarchal definition,
meaning leadership—was isolated, killed, beaten, or
ridiculed. 1tis here, a point made clear in the literature,
that the Black male lost his manhood. Moreover, out
ol survival some Black parents began to rear their sons

in a manner that would prevent the exhibition of
boldness, outspokenness, and leadership, which is
part of some parental practices today (Akbar, 1984,
1991; Grier & Cobbs, 1968).

This notion that Black males were emasculated
during slavery in the U.S. is pervasive in the litera-
ture; however, there is opposition to this perspec-
tive. Bell Hooks (1981) contends that slavery, es-
pecially during the early period in the U.S., had little
effect on African men’s masculinity. She confronts
Staples’ (1973) argument that suggests that the mas-
culinization of African men was undermined by his
inability to protect his woman. Hooks (1981) writes:
Staples' argument is based on the assumption that enslaved black
men felt responsible for all black women and were demoralized be-
cause of their inability 1o act as protector—an assumption that has
not been substantiated by historical evidence. An examnination of
many African societies attitudes toward women reveals thar African
nten were not taught to see themselves as the protectors of all black
women. They were taught to assume responsibility for the particular
women of their tribe or community. The socialization of African men
1o see themselves as the “owners™ of all black women and to regard
thenr as property they should protect accurred after the long years of

slavery and as the result of bonding on the basis of color rather than
shared tribal connection or language.

According to Hooks (1981) there were no cul-
tural, social, or historical reasons for enslaved Afri-
can males to feel or act responsible for enslaved
African females prior to their adoption of white sex-
ist attitudes concerning women.

What does Hooks™ perspective bring to the lit-
erature concerning the issue of the emasculation of
African men during slavery? Hooks™ (1981) contri-
bution to this literature primarily rests in her ques-
tioning whether African men came to the Americas
predetermined to serve as the natural protectors for
all African women. However, she contradicts her
original assertion, arguing that Black men were not
emasculated during slavery because they did not
come to the Americas feeling responsible for all
Black women, by writing that African male slaves
began to accept the sexist Western paradigm. There-
fore, at some arguable point, African men during
slavery felt responsible for African women, thus,
leading to their emasculation (Akbar, 1984; Staples,
1973).

Black Males Under a Matriarchal Structure

The reported consequence of a matriarchy, i.e.,
Black female-headed households. is a source of ten-
sion in the literature. The literature reports that there
are three sides (o this issue, but I conclude that there is
a fourth side that is omitted in the literature when dis-
cussing the evolution of how scholars view the impact
of a matriarchy.
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The first view of the impact of a matriarchal sys-
tem posits that the absence of Black fathers from the
household, conjoined with exceptionally powerful
Black women, caused the social ills plaguing Black
males and their communities (Frazier, 1939; Moynihan,
1965, Pettigrew, 1964), The advocates of this position,
as Andrea Hunter and James Davis (1992, 1994) re-
port, contend that Black males lail to learn how to be-
come men in the absence of their fathers; therefore, they
are eternal boys. Keep in mind when examining this
position that one of the aims of white supremacy is to
present an image of a weak Black male.

The second view of this issue does not accept that
under the matriarchal system Black males cannot learn
to be men (Hare, 1971; Liebow, 1967, Staples, 1971,
1978a, 1978b). Staples (1978a) asserts:

Those who argue that male children can not learn the content of
their masculine yole make the erronecus supposition that there are

no male role models available from whon those children can learn.
(p. 171)

Therefore, some (Hare, 1971; Licbow, 1967:
Staples, 1971, 1978a, 1978b) argue that it is economic
oppression that deprives Black males of their manhood
and causes social ills (economic oppression will be dis-
cussed in the next section), not the absence of father
figures from the home. Nonetheless, it appears from
the literature, that Black males, whether it be from the
absence of the father, as presented in the first side of
the issue of the matriarchy, or from economic oppres-
sion presented in this second side, still emerge without
their manhood intact.

The third view concerning the issue of the matriar-
chy is found in Black feminist literature. Black femi-
nists, such as Patricia Collins (1990, 1994) and Bell
Hooks (1981), argue that racist scholars created the myth
of the Black female matriarch to foster division within
African families. Hooks (1981) maintains that there
has never been at any time in the U.S. the existence of
a matriarchal system because women have never held
power.

The term marriarch implies the existence of a social order in which
women exercise social and political power, a state which in no way

resembley the condition of black women or all women in American
society. (p. 71)

The fourth and final view of the impact of a matri-
archal system is absent in the literature, and is almost
identical to the first view, except for the political rea-
sons that drive their position. Current Black scholars
(Akbar, 1991; Holland, 1991; Wright, 1991), like those
who subscribe to this view, point to the absence of the
fathers from the home along with (to deal with the con-
tention in the second stage argument that there are plenty

of other role models around including the mother) the
belief that there are not enough appropriate role mod-
els around to show Black males how to become men.
Moreover, female-headed households, whether they are
by choice or circumstance, represent a type of power,
or perhaps better stated as influence rather than power,
held by Black women because they have a major role
in the socialization process of Black males. The fol-
lowing statements by Willie Wright (1991) capture the
sentiment of the scholars who take the fourth view of
the matriarchy issue:

Their teachers in the first five vears of school, from kindergarten to
the 4th grade ave usually wonten. If they get in trouble. a female
teacher will send them 10 a principal - often a wormai - who will
report their behavior to a female head of household... s it no won-
der that these young boys begin early either 1o develop an attitude of

hating women or else to emulate women even to adopting their man-
nerisms? Neither vesult is desivable or acceptable.

Iry ay they may, and well-meaning as they may be, women cannot
teach black boys 1o be men. The boys need close association of
legitimated Black role models. and the earlier this becomes a reality,
the better adjusted the child will become. (p. 22)

Wright’s (1991) statements, although they have
been subsequently challenged by research that suggests
that female-headed households are not the cause of del-
eterious conditions confronting Black males (Bush,
1998), stand as the basis for some arguments for all-
Black male schools and rites-of-passage programs led
by all-Black male adults. The fundamental purpose of
these schools and programs is to show Black males how
to become Black men.

Economic Oppression and Black Males

In the U.S., manhood and the ability to provide for
one’s family are inextricable. Because of structural
barriers, especially in the 1960s, Black males have been
denied the role of provider (Franklin, 1984; Grier &
Cobbs, 1968; Hare, 1971; Hunter & Davis, 1984: Rob-
erts, 1984). Consequently, Black males were not viewed
as men by the larger society according to the literature.

This denial of manhood combined with the Black

Power movement created, according to some in the lit-
erature, (Franklin, 1984; Hunter & Davis, 1992, 1994
Poussaint, 1982) a Black male with a new psyche. Alvin
Poussaint (1982) speaks to this assertion:
A fundamental ehange in the Afro-American male psyche occnrred
with the advent of the Black Power Movement in the late 1960s. A
fresh, virile, sexually potent image appeared. bolstered by an asser-
tive, more confident Black iman. The Negro male became the Black
male—a transformation that henceforth would never be completely
safe for White society (p. 39).

Poussaint’s statement represents a turning point in
the literature because some scholars say that it is dur-
ing the Malcolm X and Black Power era that Black
males asserted their manhood and were now viewed by
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most of society as Black men for the first time (Franklin,
1984; Grier & Cobbs, 1968: Hunter & Davis; 1992,
1994).

This newly assertive, highly frustrated, economi-
cally disenfranchised, and angry Black male, due to the
denial of his manhood, began to express a type of mas-
culinity that led to urban revolts in the 1960s (Grier &
Cobbs, 1968; Hunter & Davis, 1992, 1994). This ex-
pression of rage by urban Black males that was once
viewed as a political vehicle for achieving social jus-
tice. is now seen as pointless, dangerous, and maladap-
tive (Hunter & Davis, 1994; Kunjufu, 1984). Contin-
ued structural barriers after the 1960s conjoined with
the acquisition of the traditional male sex-role para-
digm (i.e., aggressiveness, competitiveness, adventurer,
provider, and superiority to females notion) led to
hypermasculinity (i.e., hyperaggressiveness, hypersexu-
ality. obsession with materialism, and an absence of
accountability) especially among poor inner-city males
(Hunter & Davis, 1992, 1994: Oliver, 1984). Hence,
Black males have become both victims of and partici-
pants in their own destruction by embracing a tradi-
tional notion of manhood (see Table 1). Therefore, the
question for Black males. after slavery, matriarchal cir-
cumstances, and economic oppression, is not only how,
but if and when have they become men?

Defining Black Manhood Under a Shifting
Paradigm

Recent studies overwhelmingly suggest that Black
males perceive themselves as not fitting the traditional
or Western paradigm of manhood (Hunter & Davis,
1992, 1994; Roberts, 1994; Watts, 1993). George Rob-
erts (1994) concludes from his interviews that Black
males are not comfortable with the societal defined tra-
ditional masculine ideal.

Andrea Hunter and James Davis' (1994) study of
32 adult New York Black males with a range in age.
occupation, and ¢lass produced data that clearly sug-
gest that Black males have a different notion of the male
sex-role than what is understood by Western thought.
Four major domains emerged out of this study con-
cerning how Black males conceptualize manhood that
are vastly distinctive from traditional notions noted in
Table 1 concerning stereotypical manhood: (1) self-
determination and accountability, (2) family, (3) pride,
and (4) spirituality and humanism.

Roderick Watts (1993) identifies key themes in
manhood development as understood by the Black men
who work within oreganizations designed to guide boys
into manhood. Data was collected from 40 leaders of

manhood development organizations using participa-
tory research methods—interviews and quantitative
analysis—allowing respondents to speak and define
concerns for themselves. Similar to the results of Hunter
and Davis (1994), Watts (1993) found that these com-
munity leaders wanted to inculcate and cultivate in
young Black males spirituality. a desire to give back,
and an understanding of themselves through an appre-
ciation of African culture. In addition. Watts (1993)
compared these findings to African scholars™ notions
about manhood and found symmetry in what the schol-
ars believe to be characteristics of African manhood and
what the community activists wish to develop in Black
males.

It is important to note that in all of the studies in
this section, the data were reported not observed: there-
fore, the results have a potential to be “idealized™ no-
tions of manhood. While it is very much significant
that the Black men chose to convey a nontraditional
concept of manhood and sex-roles over a Western para-
digm, because this suggests, at the very least, an ideo-
logical difference in manhood, with a possible behav-
ioral difference, we must consider this information in
the context of political correctness concerning all men’s
statements about what is manhood in the 1990s.

Interestingly enough, the results of the studies dis-
cussed in the previous section are similar to what some
scholars say should be the model for Black men. And,
it is not by coincidence, according to Roberts (1994)
that the results of these studies conducted on Black men
in the U.S. are symmetrical to the African notions of
men and women which recognize the “duality or the
interrelationship of masculine and feminine experiences
in both men and women. African American males are
expected to contain in their sex-role identities a mascu-
line and feminine self™ (p. 385). This model for Black
men that some scholars are proposing (Akbar, 1991;
Baker-Fletcher, 1996; Karenga, 1980; Nobles, 1980;
Roberts, 1994) is defined in the literature as an Afri-
can-centered paradigm or world view.

Building on the Marcus Garvey Movement, the
Harlem Renaissance, the Black Power Movement and
the Nation of Islam, the Civil Rights Movement, and
the Pan-African Movement, Blacks throughout the
diaspora are engaged in the African-centered Movement.
The term Afrocentricity (1 prefer the prefix “Afri-"rather
than “Afro-" in terms of describing African-centered
concepts because the former prefix is a more literal ref-
erence to Africa) was coined by Molefi Asante in the
late 1970’s, becoming popular in early 1980°s (El-Amin,
1993). Although the term or word Africentric is rela-
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tively new. its philosophies are rooted in the oldest Af-
rican cultural traditions (Dei. 1994). Africentricity de-
notes the phrase Africa at the center (Asante, 1991;
Wieder. 1992; Dei, 1993; El-Amin, 1993; Akoto, 1994).
The word literally means Africa (Afro) or (Afri) at the
center (centricity); thus, we also have the term African-
centered.

One of the criticisms of Africentricity is that there
is not a single document on which it stands. Thus, there
are disagreements and variations on what and who is
Alfricentric. However, those who propose to be
Africentric in their writings find solidarity and cohe-

sion in the belief that one of the major goals of

Africentricity is to tell the world the history and
“herstory™ of Africans from the expressions, teachings
and stories of African people (Dei, 1993; Murrell, 1993).

Deborah Hunter (1983) and George Dei (1993)
argue that Africentricity can be used as a tool to achieve
social justice by transforming the minds of African
people. Africentricity encourages Africans to have a
strong sense of self, history and culture (Dei, 1993;
Murrell, 1993) in order to thrive and transform an op-
pressive society.

Africentricity can be explained further in terms of

world view because it affects and determines how one
interacts and perceives or views the world. Hence, that
perception manifests in behaviors such as sharing a
common orientation: living in harmony with nature;
demonstrating cooperativeness and avoiding competi-
tiveness and control; and using spiritual faith in daily
activities (Jackson & Sears, 1992). Dei (1994) argues
that this worldview is Africentric. because historically
and culturally Africans and Africans of the Diaspora as
well, engage and interact in this manner. While Affri-
can-centered individuals acknowledge that this world
view is not unique to Africans, they abruptly distin-
guish this particular world view from a European world
view. However, it must be emphasized (Asante, 1991;
Dei, 1994) that Africentricity is not a reactionary re-
sponse to Euro-American cultural domination. Instead.
it focuses on Africans as subjects, rather than as ob-
jects of white experiences.

linterpret Maulana Karenga (1980) as clearly call-
ing for an African-centered manhood that resembles
more androgynous sex-roles for Black men and women.
He writes that, given the struggle Africans face, there
cannot be naturally determined sex-roles. The woman’s
and man’s role is the same—"shared responsibility in
love and struggle™ (p. 50). Karenga ( 1980) contends
that African men and women must possess these fol-
lowing seven core qualities and characteristics: (o be

knowledgeable, principled, committed, strong. disci-
plined, achievement-oriented and audacious. Along
these same lines. Garth Baker-Fletcher (1996) credits
the Alrican-centered Movement for engendering a “new
male™ or an Xodus male similar to the description of
the characteristics presented by Karenga although fur-
ther emphasizing Black men’s relations with Black
women:

Xedus males are not dfraid to operate out of their Blackness or to go
to the eve of Horus to embrace the spiritual energy of their Black-
ness. An Xedus man is one who closely contributes educational,
spivitual, and material resources to the community, He values the
outer community he lives in because he is so atnuned to the inner
Community of Self. As a person who values the community first, he
s powerful because he is intimate, willing to listen, imbued with
spirital power, and able 1o “hear” the inner citizens as well as'the
women with whoni hie jowrneys. Taking himself, his Afrikan self, and
his Blackness seriously, he is able to take the concerns. criticisms
and pain of the sisters seriously also. {p. 25)

The African-centered Movement that continues to
help create a more culturally and politically aware Black
man, coupled with the frightful conditions confronting
them, that has caused some to call Black males an “en-
dangered species™ (see Bush, 1998: Gibbs. 1984;
Hutchinson, 1994; Kunjufu, 1984; Madhubuti, 1990),
are the buttresses for a new wave of Black male stud-
ies, programs, and events in the late 1980°s and 1990’s.
Richard Majors and Jacob Gordon (1994) list many of
these paramount happenings and the new awareness of
Black male issues in their book the American Black
Male: His Present Status and His Future. However,
because of when the book was published, they were
not able to discuss one of the most significant single
occurrences in the history of African men in the Ameri-
cas, the Million Man March held in Washington, DC
on October 16, 1995.

In recent years, according to Majors and Gordon
(1994), commissions, committees, task forces, and fo-
rums have been convened across the U.S. to address
Black males issues. Likewise, several all-Black male
academies and classes have begun in the late 1980°s
and 1990°s. Centered mostly in Detroit, Milwaukee,
and New Orleans these educational facilities employ
an African-centered curriculum using mostly all-Black
male instructors (Holland, 1991: Wright, 1991). Re-
cently, however, these programs have been challenged
by parents wanting to enroll their Black female chil-
dren. To clarify where I stand on this issue, all-Black
male academies are acceptable if the same effort is put
forth in erecting all-Black female institutions. There is
some merit in separating males and females in educa-
tional settings (Sadker & Sadker, 19944, 1994b), how-
ever to develop young Black males on a long-term ba-
sis without developing young Black females is anti-
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dialogical and supportive of the current political hege-
mony and status quo. Similarly, as we move to engage
the Million Man March held October 16, 1995, some
opponents of this historical event echo my sentiments
about all-Black male academies. Yet, somewhat para-
doxically. I empathize with those who disagreed with
the march for those stated reasons. Nonetheless, I par-
ticipated and remain a supporter of this event.

Black feminists (Davis, 1981; hooks, 1994 ) (An-
gela Davis spoke publicly against the “all-male™ march)
and womanists (see Cannon, 1988) essentially put for-
ward this question: How can African people achieve
liberation without the collective participation of all of
its members? 1 acknowledge and agree with the premise
stated in this question in the context of the historical
Black struggle in the U.S. that has put race concerns
over sex issues. Yet, in respect to the Million Man
March that did not exclude Black women, (Black
women were general participants, organizers, nurses,
speakers, security guards, and supporters through
prayer, fasting, fund raising. and rallying) the afore-
mentioned question should not be applicable.

Towards this end, Spike Lee’s movie about the
Million Man March, “Get on the Bus” (1996) engaged
this issue when one of the male participants on his way
to the march was confronted by a Black woman for
what she said was the exclusion of Black women. His
response, paraphrased here, echoes my sentiment and
underscores the rationale for men studies (see Brod,
1987): there are some issues that are specific to man-
hood that Black men need to address as fathers, grand-
fathers, sons, brothers, husbands, and lovers. Ulti-
mately, that was what that day was about.

Have Black Males Gained Their Manhood?

We have returned here to engage the unanswered
and complicated question of this review: Have Black
males gained their manhood? Comprehending the dif-
ferent lenses through which the question is approached
is quintessential to understanding the varying responses.
Franklin (1984) and Poussaint (1982) propose that
Black males became men in the 1960s as they began to
assert themselves under the impetus of the Black Power
Movement. Clearly this assertion is judging manhood
through the lens of a Western paradigm. It ignores Af-
rican notions of manhood—the synthesis of male and
female roles, which were and are a part of Black men’s
characteristics (Roberts, 1994)—and essentially posits
that Black males did not become men until they exhib-
ited characteristics of Western manhood. Therefore,
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through this lens some Black males have become men
because they have acquired the traditional concept of
male sex-roles.

Those who propose an African paradigm of man-
hood, I thought at first glance, were guilty like Franklin
and Poussaint of concluding that Black males had not
become Black men, especially before 1965. Those who
look at the question, have Black men gained their man-
hood, through the lens of an African framework readily
posit that Black males have not become men (Akbar,
1991; Nobles, 1980). It had appeared that these schol-
ars had omitted the recognition of men like Nat Turner,
Marcus Garvey and Paul Robeson who | believe are
excellent examples of African manhood. However, fur-
ther investigation and reflection of this perspective re-
vealed that these scholars are not talking about the in-
dividual, because there are millions of Black males who
represent fine examples of African manhood: they are
referring to the collective. They contend that collec-
tively we have not gained our manhood, and that we
will only obtain a significant portion of it through free-
dom and independence that Lawson Bush (1995) con-
tends Africans in America have yet to achieve.

Conclusion

It is paramount that Black males continue to have
dialogue concerning the sociohistorical development
and the current status and meaning of Black manhood
because it is out of this framework that Black males
construct their behavior and relationships with their
wives, children, communities, and one another. There-
fore, deleterious and maladaptive forms of manhood
influenced by the experiences of Black males in the
U.S.. should constantly be under examination and re-
finement by both Black men and women. Ultimately,
it would be beneficial to work towards and embrace a
manhood that is a synthesis of masculinity and femi-
ninity that some call African-centered because maladap-
tive forms of manhood such as hyperfemininity and
hypermasculinity are equally deleterious to Black com-
munities irrespective of sexual orientation. For ex-
ample, males. and even females in this case, that are
too masculine to hold their babies or are too feminine
to protect them are equally detrimental to their fami-
lies and communities. Nevertheless, whatever param-
eters for manhood Black men set, it should be a choice
like in the case of the Million Man March, rather than
one that is dictated to them solely by sociohistorical
conditions.
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Table 1

Masculine and Feminine Stereotypes

Masculine pole is more desirable

Not at all aggressive

Not at all independent

Very emotional

Does not hide emotions at all

Very subjective

Very easily influenced

Very submissive

Dislikes math and science very much
Very excitable in a minor crisis

Very passive

Not at all competitive

Very illogical

Very home oriented

Not at all skilled in business

Very sneaky

Does not know the way of the world
Feelings easily hurt

Not at all adventurous

Has difficulty making decisions

Cries very easily

Almost never acts a leader

Not at all self-confident

Very uncomfortable about being aggressive
Not at all ambitious

Unable to separate feeling from ideas
Very dependent

Very conceited about appearance
Thinks women are always superior to men
Does not talk freely about sex with men

Very aggressive

Very independent

Not at all emotional

Almost always hides emotions

Very objective

Not at all easily influenced

Very dominant

Likes math and science very much

Not at all excitable in minor crisis

Very active

Very competitive

Very logical

Very worldly

Very skilled in business

Very direct

Knows the way of the world

Feelings not easily hurt

Very adventurous

Can make decisions easily

Never cries

Almost always acts as a leader

Very self-confident

Not at all uncomfortable about
being aggressive

Very ambitious

Easily able to separate feelings
from ideas

Not at all dependent

Never conceited about appearance

Thinks men are always superior to
women

Talks freely about sex with men

(Broverman, Vogel, Broverman, Clarkson & Rosenkraniz, 1972, p. 63)
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