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Afcer school, you hid in the pathroom

F examining the day’s insults
stuck o your face. You punched
fockers. You slammed bedroom
doors. 1 tried books. I tried invisibility: We
lived our sadness through each ocher. We
lived our silence too. We straddled

emptiness. Spanish in whispers,
our parents’ accents, cheir immigrant fears.

South Carolina 1986. There were

only two colors, only two histories

to choose. We were neither.
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stirred an entire generation of students, both women
' and men, tO apply themselves to their interests, to
' cake ownership of their education, to question what
| they were taught and how it was relevant to them.
. . One way to do that is to understand Women'’s
| and Gender Studies’ unique history and to be able
'\ Jocate yourself within it. Most students have some
f knowledge of the early history of Women’s Stud-
jes, but this cursory understanding often eludes you
* when someone pointedly asks, “What is Women’s
Studies? Isnt Women's Studies just a response to
.~ oppression?” Questions about the goals and roots of
. Women's Studies can often be surprising to students.
The foundation about WGST that we provide here
will enhance your current understanding of the poli-
tics and debates surrounding the role of WGST in
| higher education and its public perception. . . .

... We look at how Women's Studies evolved into
Women's and Gender Studies. We take you behind
 the scenes to help you understand that what happens
in 2 Women’s and Gender Studies classroom is an
* outgrowth of activism, debate, and rich intellectual
. tradition. We also provide a contemporary picture
of Women'’s and Gender Studies—who your profes-
" sors are, and who is likely to sit next to you in the
' classroom (or share a virtual classroom). You will
' also hear from graduates about what they have con-

sidered valuable in their training.

e

- QUIZ: HOW MUCH DO YOU
" KNOW ABOUT THE HISTORY OF
WOMEN’S AND GENDER STUDIES?

How much do you know about the birth of Women's
and Gender Studies? See how many of the following
questions you can answer.

l. What was the first Women’s Studies program in
the United States?

2. True or false: Most professors in the 1970s who
taught Women'’s Studies did not get paid for
their classes.

5. What is feminist pedagogy?
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4. Why does Women's and Gender Studies value
research, theory, and praxis?

What is the National Women'’s Studies Association?

6. Whete were the first Women's Studies courses
offered in the United States?

7. What is the relationship between the civil rights
movement, the women’s rights movement, and
student activism for the discipline of Women’s
Studies in the US?

8. How many countries around the world offer
WGST degrees?

9. True or false: Community colleges play a vital
role in training students in WGST.

10. What topics might you have covered in one of the
first Women’s Studies classes on women'’s health?

b

You will discover the answers as you keep reading!
But they are also at the end of the chapter.

“BACK IN THE DAY”: THE BIRTH
OF WOMEN'’S STUDIES

Today you stand as some of the latest in a long line
of students who paved the way for Women's and
Gender Studies on campuses across the US and now
the world. Women'’s Studies has its roots and origins
in the social movements of the 1960s and 1970s,
specifically the civil rights and women's rights move-
ments, Women’s Studies courses, and other interdis-
ciplinary studies (e.g. American Studies), were born
largely due to student activism and demand. This was
a time when more women in the United States were
attending colleges and universities than ever before!
While many students attending college during
the late 1960s and early 1970s were “traditional”
in age and pre-college education, many others were
nontraditional (e.g. veterans, married or divorced
women, those of different socio-economic strata,
racial/ethnic backgrounds, and sexual orientations).
This generation of new students (and new professors)
creates a unique culture in higher education that
challenged the status quo as we describe below. Fem-
inist activism spilled onto college campuses, forcing
new questions about academic study. The earli-
est integrated Women's Studies programs at major
universities were founded around 1970, although
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CREATING CHANGE AND THE
IMPORTANCE OF RESEARCH,
THEORY, AND PRAXIS

Early Women’s Studies faculty were innovative pio-
neers in creating this new academic endeavor. They
wrote their own textbooks, compiled and shared
reading lists, developed new curricula, organized
conferences, and established academic journals. Their
courses provided the first opportunity for women's
lives and experiences to be studied seriously in higher
education from a gender-inclusive perspective. Pre-
viously most scholarship was male dominated. The
advances made by these innovators were in concert
with the skills and knowledge they had gained as
members of civil rights, liberal, and radical women’s
groups and organizations. The early twin goals of
Women’s Studies as an academic enterprise were: (1)
to document and redress the exclusion of women's
€xperiences from the traditional male-defined cur-
flml:n(:;yzlsd aizr:)s ;otﬁ:se i.ntlerd.isciplinary questior%s
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RESEARCH

In the academy, one of the primary ways that knowl. -
edge is advanced and legitimated is through the
publication of scholarly articles and books based on
original research. In the early phases of the move-
ment Women’s Studies faculty contributed to the
academic knowledge base that had been primarily
androcentic, or male-centered, in nature. Scholars
during 1970s and 1980s spent much of their time
documenting the ways women’s experiences were left
out of various types of research projects and priori-
ties, and one aspect of this inquiry was to question
the stereotypes about women that were pervasive in
research (Hesse-Biber and Leavy 2007). These stereo-
types were prevalent in science and other seemingly
“neutral” forms of empirical research. Hesse-Biber
and Leavy discuss a well-known example by anthro-
pologist Emily Martin, who pioneered a critique of
gendered bias in the sciences:

Martin shows that so-called truthful and objective
medical textbooks were infused with nonobjective ste-

reotypes, shaping both the medical and cultural under-

standing of natural events. . . . She argues that medical

te1.<tbo‘oks were depicting gender stereotypes through
scientific language thar had licele basis in reality.

Resea
women ;Chefs began to0 ask new questions when
ere included in the center of analysis. This




seant rejecting the idea that women could simply be
weeirred” into disciplines without a serious rethink-
ing of research and theoretical approaches. Scholars
Jooked everywhere for answers in the social sciences
)-pnd humanities. They examined culture, systems of
iepresentation, the analysis of literary texts, creative
‘expression, and the ways in which institutions are
shaped by and reflect ideas about gender and society.
Researchers also used multiple methods to explore
new questions about women and gender, including:
experiments, oral histories, historical analysis, sur-
veys, textual analysis, ethnographies, and other qual-
jrative data gathering.

" Theory, the second piece to the conceptual triad, is
" an important component in Women’s Studies. It is
' grounded in experience, critical reflection, and in-
teraction with the larger world. In many disciplines,
ideas, concepts, frameworks, and perspectives that
had been defined as normal, universal, and centrally
important were revealed to focus on a small number
of people—usually upper middle-class, heterosexual,
able-bodied white men. The development of theory
as 2 vital tool with which to challenge oppression and
domination has become central in Women’s Studies.
Early Women'’s Studies scholars sought new theoreti-
cal concepts to explore the features of women’s lives
that had yet to be fully understood (e.g. sexual vio-
lence, prostitution, motherhood). Scholars in Philos-
ophy and Political Science took up central concepts
of citizenship, political participation, and democratic
rights, and rethought them by looking at women'’s
experiences. Scholars in Theology began questioning
the interpretation of foundational works of organized
religion, and questioned the very language that is
used in religion and faith-based communities to
marginalize women (see Christ 1992; Daly 1993).
We think it is important to stress that many
Women's Studies scholars were also making changes
in their own disciplines, and creating groups within
their professional organizations that would make

scholarship on women a priority. For example, in So-
ciology, the foremothers of Sociologists for Women
in Society (SWS, an organization within Sociology
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dedicated to supporting and promoting gender
scholars and research through conferences and their
own publication) were making changes within Soci-
ology, as well as in Women's Studies. Thus, Women's
Studies emerged in concert with changes happening
in established disciplines by the very women (and
men) who were also shaping it.

PrAXIS

Finally, we turn to the concept of praxis. Praxis

is about the integration of learning with social
justice. As a term, it means that seeking knowledge
for knowledge’s sake will not change structures of
domination and oppression in women'’s lives." Praxis

is about applying one’s knowledge to challenge op-
pressive systems and unequal traditions. It is related
to the well-known phrase “the personal is political”
espoused by many advocates of the second-wave
women’s movement. Over time, for those in Women's
Studies, it has meant training students to think and
learn about inequalities beyond the borders of the
classroom. This integrated triad of concepts helps to
distinguish Women’s Studies’ intellectual goals from
other disciplines. Women’s Studies as an academic
endeavor seeks to weigh all three of these concepts
equally in teaching, research, and engagement out-
side of the academy. This emphasis speaks to the way
in which the field is informed by and engaged in ac-
tivism and advocacy that in turn shape the creation
of new knowledge.

NWSA—PROFESSIONAL OUTCOME
OF AN ACADEMIC MOVEMENT

Every academic discipline has its own professional
organization, and the field of WGST is no differ-
ent. The National Women’s Studies Association
(N'WSA) was formed in 1977, and signaled an im-
portant moment for Women's Studies. NWSA's
emergence as a key player in the academic land-
scape, with the members to prove it, suggested
to the larger academic community that there was
enough interest in teaching and research among
people who considered themselves committed to
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:IV;,VSA continues to be the premier orga.mzauon fcc;r
scholars and students of Women'’s Studies. It holds

an annual conference with over 1,600 attendees,f in
past years including K~12 teachers, college profes-
sors, undergraduate students, graduate students,
higher education administrators (such as deans,

etc.), and women’s center directors.

TRANSFORMATION OF
THE CLASSROOM

Another part of your inheritance is the Women’s and
Gender Studies classroom.

You have probably heard of, or read about, the
social unrest of the late twentieth century. During
the 1960s and 1970s, student activists in the US
protested not only the war and government policy,
but also the very knowledge that was being taught
and produced in establishments of higher learning
or post-secondary educational institutions. Students
and faculty alike were experimenting with the struc-
ture and style of teaching, ranging from conscious-
ness-raising sessions in the classroom, changing the

physical structure of the classroom itself (such as
seating, moving the classroom from inside to out-
doors), and emphasizing student participation rather
than the passive learning model of the “banking
concept of education” (see Friere 2001). People exper-
imented with class design to provide a better format
for engaging students. This time of transition had a
Kt i s
bave nocicad (1o eaching practices. "1’ou m.lght
t crestony you are often seated in a circle
might seen, s;!;ace where everyone faces everyone. It
- this“seatin:f: u;o you'that a. simple change such
see %nd o ;nts ina cxrc'le where they can
mative, By it Was|°t T;’f-WaS unique and transfor-
® e gopqy S DV arrangement allowed
Possibility for tability for each student, the

*PPOrt to form more deeply between

n's, Gender and Sexuality Studies

y, and a more level playing field i
between professor knowers” ang
was decreased. This arrangemens
e of “container” when strong emo.

students and facult
which the distance
student “learners”

also served as a typ

tions were expressed.
i Faculty members in the 1960s and 1970s drew

aching style that was more partici-
patory and personal, which later became known ag
“faminist pedagogy."2 They helped.to ’c’levelop the
concept of «seudent-centered learning. The new
courses offered faculty and students the opportunity
to conduct in-depth scholarly work on subjects that
had previously not been a part of the college cur-
riculum, or were at the margins of more traditional
disciplines, such as domestic violence, women’s roles
in historical periods, and women's literature. By lis-
tening to and valuing the experiences of students,
topics that may have been largely ignored rose to
prominence, as they reflected the everyday concerns
and interests of students. Rather than being the ob-
jects of study (such as wife and mother in nuclear
family structures, as challenged by Betty Friedan in
‘The Feminine Mystique, deviant career woman, and/
or over-sexualized prostitute or woman of color),
Women's Studies was able to do more than just “add
women” superficially to traditional curricula. Wom-
en’s Studies courses allowed students to choose what
subje.cts to study, to question how subjects would be
Stfldled, to challenge ideas of objectivity and power
within research, and to create knowledge that would
SUPPOYt the changes occurring on local, state, and
?:;;orlx:vlv :ev;l;n deL;fito f'eminist organi%ing (including
) ¢ violence, women’s health advo-

ca i iti
€Y, women entering nontraditional occupations,
wages for housework),
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ative American Studies, Environmental Studies
' nd African and African American Studies. Not’
. rprisingly, these interdisciplinary fields are some-
times attacked as less scholarly because of their
'Political origins. Traditional disciplines, without
f,seemingly overt activist beginnings, by comparison,
ook neutral and unbiased. . . . One hundred years
990, 2 person studying the field of Politics was just
s likely to read literature and study languages as
he (or she) was to learn statistics. Political Science,
as a discipline, went through major shifts post—
' World War 11, and then again in the early 1980s.
The truth is that the boundaries of what a disci-
| pline encompasses are ones of constant change and
| development. Knowledge, and what is perceived as
| important in the make-up of a discipline, shifts and
' changes. In 100 years, we can assume that Women’s
Studies will be configured very differently than it

b is now. . . .
... Asyou can see, Women’s Studies, as a distinct

' academic interdisciplinary field, would not have

'~ been possible without the social movements that

L preceded its founding. Moreover, given its origins

in social movements, Women's Studies was, from

its beginnings, activist in orientation. Professors
and students saw Women's Studies as committed
to transforming women’s roles in the world, and
not simply understanding such stratified roles. Its
goal was not «Jisinterested” academic inquiry,
rather, Women's Studies focused on ending gender
llenging craditional paradigms.
f Women's Studies to the
| in establishing and
in

oppression and cha
Indeed, the relationship 0

women's movement was crucia
the field. The women’s movement,
and universi-

programs and
d gender as

developing
particular, helped pressure colleges
ties to establish Women's Studies
helped establish the study of women an

a worthy endeavor.
Practitioners of Women's and Gender Studies
have also worked as allies in supPOffi“g the growth

ge campuses and univer-

of student services on colle
sities, including centers of diversity and multicul-

tural affairs, LGBTQ offices, and women’s CENters,
thus affecting the overall quality of contemporary

student life.
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FOR YOUR LIBRARY

We encourage you to do further reading about the
history, debates, and development of Women's and
Gender Studies. You will feel more informed when
you talk to your professors (always a plus!) and vari-
ous publics, and it will help you understand the
larger patterns that have shaped the knowledge that

you are learning.

Jane Aaron and Sylvia Walby (Eds.) (1991). Out of the Mar-
gins: Women's Studies in the Nineties. Bristol, PA: Falmer
Press.

Marilyn Jacoby Boxer and Catherine R. Stimpson (2001).
When Women Ask the Questions: Creating Women's Studies
in America. Baltimore, MD: Johns Hopkins University

Press.

Ann Braithwaite,
Sharon Rosenberg (Eds.) (2005).
Studies: Pasts, Presents, and Possibilities Toronto:

Susan Heald, Susanne Luhmann, and
Troubling Women's
Sumach

Press.
Florence Howe (Ed.) (2000). The Politics of Women's Studies:

Testimony from the Thirty Founding Mothers. New York:
The Feminist Press.

Ellen Messer-Davidow (2002). Disciplining Feminism: From
Social Activism to Academic Discourse. Durham, NC: Duke
University Press.

Joan Wallach Scott (Ed.) (2008). Women's
Durham, NC: Duke University Press.

Robyn Weigman (Ed.) (2002). Women's Studies on its Own:
A Next Wave Reader in Institutional Change. Durham,

NC: Duke University Press.

Studies on the Edge.

YOUR WOMEN’S AND GENDER
STUDIES PROFESSOR

If we were to rely solely on media images of a cat-
egory called «“Women's and Gender Studies profes-
sors,” it would be slim pickings. In the past 50 years,
s unusual to even see a woman portrayed as a
stereotyped images of
d, white, older be-

it wa
college professor. Typically,
college professors included rumple
fuddled men (i.e. the absent-minded professor) who

pontiﬁcated to a classroom (often of other men), Or

lecherous, leather-patch-

used their position and
coeds (have you ever seen Animal House?). 1f female

scudents of Women's Scudies were represented at all

and-tweed white men who
influence to seduce naive
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in the movies, they were portrayed as ethnic print-
cheerless,

wearing, Birkenstock-shoed, vegetarian,

angry, man-hating women in films suck} as PC‘U
(1994). These characters were one-dimensional mis-
representations of women who often “only needed 2

man” in order to become happy-
Recently, however, media representations have

begun to challenge these stereotypes of students
and professors. In films such as Nusty Professor 1L
The Klumps (2000) and Something’s Gotta Give (2003),
Janet Jackson and Frances McDormand are pot-
trayed as smart, witty women who challenge the
main male character’s ideas about love and life. In
fact, at the end of the previous decade, HBO (a major
cable network in the US) made news by initiating
conversations about developing 2 comedy series en-
citled Women's Studies, which would follow the day-
to-day life issues experienced by a Women’s Studies
professor (Andreeva 2009).

Witty, complicated, and even problematic depic-
tions of feminism and Women's Studies now populate
airwaves, including the hotror film Women'’s Studies
(2010), the satire The Dictator (2012), the comedy Girls
(2011), and the online series Vag Magazine (2010-)
and Portlandia (2011-). With the rise of increasing
oumbers of female filmmakers working across vari-
ous digital media, we believe that we will continue to
see more diverse and complicated depictions of both
second- and third-wave feminism(s) and Women'’s and
Gender Studies students and professors.

Women's and Gender Studies professors come
from a diversity of intellectual backgrounds and
training. Historically, people who were known as
Women's Studies professors were activists and aca-
demics from other fields who were interested in
women’s lives. Many of the faculty members we
trained with in college, for example, might have
Claimed. the title of feminist or Women’s Studies
academic, but were not formally trained in Women’s
%}dom‘?-,TheY t}’pically @vocated and fought to have
adm‘:n&udxes on their campuses, supported the
o ol ey, nd 0k o ey
 be in thety gomaxg' 1n.tel.1ectual work continued

» they put questions about gender

o to Women's, Gender and Sexualit

y Studies

front and center and published research in discipline.
specific journals. Many women arfd men wh(? -
neered Women's and Gendert Studies are considered
baby boomers (i.e. people who were ‘born T
1945 and 1964). Soon, this group will be retiring

from the discipline, and those of us who will inherig

their legacy are women and men who have advanced

degrees (such as MAs and PhDs) or graduate certifi-

cates in Women’s and Gender Studies.

L s

Women's and Gender Studies, as an interdisciplin-
ues of underrepre-

ary field, has paid attention to iss
sentation of groups, and is committed to promoting

a diverse faculty, particularly promoting the visibility
and advancement of women of color. So how are we
doing in the US? A recent National Women's Studies
Association (NWSA) report, “Mapping Women's and
Gender Studies,” which partnered with the Ford Foun-
dation and the National Opinion Research Center,
found that 304 percent of Women's Studies faculty
are faculty of color, compared with 19 percent of fac-
ulty nationally in other disciplines (National Women's
Studies Association 2007)3 This is a good trend for
Women's and Gender Studies, but it still requires in-
stitutional commitment and effort to maintain and/
or improve these numbers. There are, however, fewer
data available to critically assess how Women's and
Gender Studies, as a field, is faring in hiring individu-
als from other marginalized groups, including lesbi-
ans and other members from the LGBT community,
physically challenged individuals, or men.

WOMEN'’S AND GENDER STUDIES
STUDENTS—WHO ARE THEY?

[..1

e Th,ere are lots of reasons why students comeé
to Women's and Gender Studies. Think, for example,
about your own learning path. What made you switch
frornf say, a Business major to Women’s and Gender
Studies? What identities do you have as a Women's
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_and Gender Studies student and why? Although there
L js no existing comprehensive international database
about Women's and Gender Studies students, we
wanted to touch on who might be in the classroom
| with you (o who has been in the classroom with you).
' you may have been exposed to some of the ideas dis-
cussed in your Women's Studies class through one
| of your parent’s involvement in women'’s and gender
Requality movements, yout own experience with activ-
| ism, or from classes in middle or high school. We are
' seeing more and more students who have had some
| positive contact with Women’s and Gender Stud-
ies prior to taking our courses. Some students enter
Women's Studies already familiar with the key per-
' spectives of the field. We think this trend is the frui-
tion of the hard work of activists, educators, and many
in the nonprofit sector who are committed to gender
equity and the promotion of Women's Studies. Still,
' for many students, finding Women’s Studies is an un-
anticipated discovery and an area of study with which
they had not previously been familiar (unlike English,
History, Education, Business, Communication, etc.).

L5

YOUR WOMEN’S AND GENDER
STUDIES CLASSROOM: DATA
FROM GRADUATES

Women's and Gender Studies majors and minors
at the undergraduate level are predominantly com-
posed of female students, although not all students
“women” or “men.” As gender and
ave become more visible on
ndered composition of our
Ideally, biological deter-
n who can major in
n the works of
(2003), de-
d activist
nists
in

identify as either

transgender politics h

college campuses, the ge
students has reflected this.
minism should not play a role i
Women's Studies, but as evidenced 1
feminist scholars such as Emi Koyama
bates still erupt in feminist academic an
communities about whether men can be femi
of transmen and transwomen

role
temale-centered” spaces.

and the
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Yet, the preponderance of females in Women's
Studies should not be surprising, given the history
of the field. Women’s and Gender Studies offers the
opportunity to study issues of power and gender dy-
namics in a way that supports many young women'’s
learning trajectories. However, in the past several
years, the male participation has risen, and we think
that several factors are responsible for this. Due to
the women’s movement, more men have been raised
in egalitarian households over the past three decades,
and are generally interested in women’s lives. Some
male students come to view classes in Women’s Stud-
ies as an extension of their interests shaped by family
dynamics. Women, men, and transgendered students
take Women’s and Gender Studies courses and enjoy
them enormously, and see that they can study in this
interdisciplinary field. Additionally, male, female,
and intersex students often take an Introduction to
Women’s Studies course as part of fulfilling general
educational requirements and decide that they wish
to take more. They may also find classes on mas-
culinity and gender that are of interest. Many learn
how the construction of gender cannot be seen in
isolation, and therefore the study of masculinity is
important for men, as well as for women, to under-
stand the construction of gender for their own lives,
and those of their peers.

According to our study, the overwhelming majot-
ity of Women's and Gender Studies students iden-
tify as biologically “female” (95 percent) followed by
“male” (4 percent), with the rest identifying as “inter-
sex” or “other.” Bven though many of our respondents
did identify with traditional classifications of sex in
the survey, the nature and placement of the question

was raised as an issue by several participants:

I'm a trans man, and I know you want me to say
“femnale,” but really, this question is worded awfully.
And it sucks that the sex I was assigned at birth is re-
garded as more important than how I identify (which

[ assume
second question in the survey).

you consider it 0 be, based on this being the

Contemporary Women's and Gender Studies
scholars have sought to question and challenge binary
sex classifications; therefore, it is not surprising that
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identify wi ibed or
some ts do not identify with ascrib

traditional sex of gender categories.
The majority of the graduates who answered ouf

survey i i 2 percent),
botn in the United States 82 p
e born in Canada Other grad-

with sbout 9 PEET of countries, including
Brazil, Australia, Keny2,
wszaﬁ;:wf,o ;i‘;an, and China. After grad-
uating with their degree in Women's and Qend?r
Seadies, the majority of those surveyed now Live it
the United States (83 percent), with about 2 percent
residing in either the UK or Canada. Other 'pla(-:es
your fellow classmares may reside after graduation in-
clude Germany, Scandinavia, the Netherlands, South
Korea, Spain, Italy, Trinidad and Tobago, or Ghana.
As for race and ethnic identities, the majority
of Women's and Gender Studies graduates marked
“white” (82 percent). About 5 percent of the gradu-
ates marked “black/African American,” 3 percent
identified as Hispanic/Latino, 4 percent claimed an
Asian or Pacific Islander heritage, 1.5 percent claimed
a Native American or Alaska Native ancestry, and
less than 1 percent claimed a Middle Eastern iden-
tity. About 6 percent of those surveyed claimed a
multiracial/multiethnic heritage, along with a few re-
spondents who identified as Roma and Jewish. Survey
respondents were given the opportunity to claim as
many ethnic identities as they felt appropriate, as
well as describing their racial/ethnic heritage in the
“other” category. However, the classification system
used also reflects the traditional “big five” categories
commonly used in the United States by survey re-
searchers and government entities. As the majority of
Women's and Gender Studies graduates either were
born ot raised in the United States, these racial/ethnic
categories may be familiar; yet, as recent debates over
fhe census—and as raised in Women's and Gender
?:er showa, these classifications
in the Unired sftmmmmex hentage‘of our graduates
Ia addition to ¢ h‘:l’ C:-mada, nor in the world.
en's and Ge mix of students in the Wom-
nder
logical sex, racial; ethaic Clas§room in terms of bio-
- of origin, the age of classifications, and countries
. &raduates varies as well. The

Gender and Sexuality Stud

ies

e in our Survey (who all graduateq .
—26 years of
1995 and 2010) were 23 y I~
R he time of their graduation. Another

majority of thos

(31 ercent) at t .
29 §ercent were 27-31 years of age, with 18 percent

being 3236 years of age at graduat'ion, By compari-
son, the most prevalent range in which our graduates
sarted their Women's and Gender Studies degree
program is 18-22 years of age (84 percent). There-
fore, more “traditional” aged undergraduate students

are actively choosing Women’s and Gender Studies -

¥ 5
as part of their degree selection process.

[...}

As the number of Women's and Gender Studies ‘
departments and programs have increased since its

inception, we found that the majority of graduates
surveyed were majors (61 percent), with minors com-
prising almost one-quarter (24 percent) of the sample.
About 7.2 percent of the respondents indicated that
they had a concentration in Women’s and Gender
Studies. We also acknowledge that internationally, a
major or minor may not have an equivalent.

Many Womens and Gender Studies programs em-
phasize a global or multicultural perspective, and this is
reflected in the fact that one-third of our respondents par-
ticipated in an international studies or study-abroad expe-
rience. Of those who participated in undergraduate study
abroad, 367 percent had some Womens and Gender
Studies courses as part of their overseas curriculum.

While about one-third of Women's and Gender
Studies graduates experienced an international stud-
ies program, 45 percent of graduates completed an
internship during the course of the undergraduate ex-
perience. Of those who completed an internship, 58.5
percent received college credit for their internship.

[...1

After completing an undergraduate degree in
Women’s and Gender Studies, a notably high 57 per-
cent of those who responded to the survey completed
some graduate or professional degree courses.
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During the past two decades, many Women'’s
and Gender Studies departments and programs have
peen instrumental in supporting the development of
Queer and Sexuality Studies (or allies of new inter-
Jisciplinary perspectives). Many biologically identi-
fied or transgendered men find Women’s and Gender
grudies to be compatible with their sexual idencities
and interests. For example, many men participate in
campus organizations and events directed by LGBT
centers and/or women’s centers. On many campuses,
these entities have long-standing cooperative work-
ing relationships in which students gain internship
or volunteer experience while simultaneously receiv-
ing credit in their Women's Studies units,
Ultimately, the Women’s and Gender Studies
classroom is a global classroom. In our experience,
we have seen that our classes have become increas-
ingly diverse in terms of social class, nationality,
echnicity, and sexual orientation. Over the course
of your academic career, you are likely to be taking
 classes with students who have been shaped by a va-
-~ riety of experiences and social contexts.

A NEW KIND OF STUDENT

The work that you have committed to in Women’s
and Gender Studies has a rich intellectual and social
history. For the past four decades, the university
has been producing a new type of student in higher
education. We believe Women's and Gender Studies
students are emerging as a type of educational pio-
neer (Luebke and Reilly 1995; Boxer and Stimpson
2001). What do we mean by this? Women’s Studies’
early twin goals of reaching across the disciplines to
answer questions about gender and challenging the
status of women were innovative in higher educa-
tion. Since that time, Women's and Gender Studies
has developed classroom practices and pedagogical
styles that have been adopted by many other disci-
plines. It has broadened the traditional liberal arts
¢ducation to encompass a specific focus on inequal-
'Y, power, and advocacy that continues to be dis-
tinctive, The student—professor relationship has also
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been rethought—moving from an expert-student
relationship to a relationship of co-collaborators.
Women's and Gender Studies has pushed for curri-
cula transformation, and that translates into students
who have been trained to learn multiple perspectives
and to demonstrate the application of knowledge in
pursuit of a more equitable society. It encourages
students to evaluate their goals and values, as well
as synthesize knowledge. The emphasis on synthe-
sizing knowledge and applying it in new contexts is
exciting to students, and encourages them to become
involved in issues they care deeply about. . . .

Our research and framing about the unique role
of Women’s and Gender Studies students in higher
education is complemented by discussions of how
Women's and Gender Studies students view them-
selves, Narratives and vignettes can be found in the
scholarly articles, magazines, online discussions, and
several introductory textbooks in Women'’s Studies
that have emerged over the past two decades.® One
Women’s Studies graduate, reflecting on applying
her Women’s Studies training now as an obstetrician
and gynecologist, says that de-masking “unspoken
assumptions” was an important lesson that she now
uses in her work environment:

Being realistic and intelligent about power relation-
ships and inequities is another lesson of Women’s
Studies. Being a student of Women’s Studies did not
influence my career choice, {bur} it helped shape my
values, how I see the world, and what I see as my role
in it as an African American woman. I value women as
full members of society in whatever roles they choose.
However, I recognize the world as gendered and un-
equal. I feel that I have a responsibility to change that
status quo wherever possible. . . . These values are
neither objective nor neutral. But the fallacy of objec-
tivity is another lesson of Women's Studies.

(Thompson 2002: 634)

Another Women’s Studies graduate has found
that the training to examine how assumptions about
gender shape the world has been useful after college:
“I left the Women's Studies program at SUNY [State
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» She joined the Peace
Corps and discusses how her Women's Studies 1tr:aun-
ing led her to ¢hink critically about the chal enges
of working with women and children on hea'lth lit-
eracy, given many of the structural dimensions O

enthusiasm to go out into
ference in the lives of women.

their lives:

My Women’s Studies education gave me an 1.mder-

standing of the problems that women living in the

Third World face. It also gave me insights into how
grassroots level initiatives work. It was with these
things in mind that I was able to reach as well as
be taught by the women of The Gambia. I learned
in Women’s Studies the importance of listening and
learning from women of different cultures. I knew
that what I needed to do was to join the women in
their work.

(Rivera 2006: 634)

Her Women's Studies education allowed her to con-

sider working in a participatory way with the women,
to begin to understand the complexity of their lives as
both distinctive and similar to her own. It also allowed
her to re-evaluate what she thought about “women’s
work” and how underappreciated it was. Her train-
ing, she says, “enhanced my appreciation for the work
women do and enabled me to bring to the world of
women'’s work insights and ideas that will somewhat
ease women's burdens” (Rivera 2006: 635).

{...1

R Women’s Studies situates civic engagement
ina unique curricular context. With the discipline’s
h.lstorical roots in activist movements, its social jus-
tice mandate, and its reflective approach to its own
l;mwledg'e Production, Women'’s Studies offers stu-
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y and practice in
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" ﬂ; engagement contexts. By encouraging critical
" tion on, say, the va

the good citizen,”

lues of “the community” or
a Women's Studies approach to

en’s, Gender and Sexualit
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civic engagement demands that students analyz, h
pistorical and cultural foundations that create the need f,
their service in the first place; 33 well as interrogate thy;,
own motivations to “help others.”
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In addition to bringing analytical concepts to beg

on what the student encounters in any community.
based context, civic engagement in Wor'nen's Studies
requires some amount of personal reﬂect‘lon, in which
the student is asked to consider how his or her own
historical and cultural location (e.g- gender expression,
racialized identity, regional bias, class interests, sexual
orientation, professional experience, level of educa-
tion, age, etc.) has an impact on what he or she is able
to learn from and do for others in any given context,
Without such self-awareness on the part of students,
differences of race, culture, class, etc. can too often
disrupt their best efforts to “do good.” In this way,
Women’s Studies teaches students entering communi-
ties that are not their own that: (1) they are products
of historical and cultural forces; (2) these forces form
both their sense of selves and differences among in-
dividuals but are neither neutral nor simply chosen;
and (3) the students themselves are responsible for at-
tempting to negotiate as best they can the impacts
of these differences in that community-based context.

THE GLOBAL PRESENCE OF
WOMEN’S AND GENDER STUDIES

Women’s and Gender Studies is flourishing in many
Place’s around the world. In the above section, we drew
heavily on how majors, minors, etc. are organized in
the U.S. system. When we look outside the US, we
see' some differences in how “undergraduates’ 8¢
z;‘:f{f}cli()glzi?y_ In many parts of the world (such 2
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we provide a snapshot of both established programs
and programs that have emerged more recently.

. The Institute for Women’s Studies in the Arab
World (IWSAW) at the Lebanese American Uni-
versity offers six courses that address the topic of
women's and Gender Studies: “Introduction to
Gender Studies,” “Representations of Women in
the Arts and the Media,” “Women and Economic
power,” “Women in the Arab World: Sociological
perspectives,” “Psychology of Women: A Feminist
perspective,” and “Issues and Debates in Feminist
Theory.” They are in the process of preparing a
graduate program (MA) in Gender Studies (see

heep:/iwsaw.lau.edu.1b).

Bt 2l

o The University of Auckland’s Women’s Studies
program has been reorganized into a more stream-
lined Gender Studies program. It is run under the
auspices of the Anthropology Department and
consists mostly of Social Sciences courses with a
few Literature courses available on a less-regular
basis. It became available for a major, minor, BA
honors (chis is a graduate degree in New Zealand),
MA, and Ph.D. in 2011. The undergraduate pro-
grammer consists of eight courses (see University
of Auckland 2014).

¢ Women’s and Gender Studies is offered through
the Institute for Gender and Development Stud-
ies at the University of the West Indies, St.
Augustine Unit. This is an autonomous multidis-
ciplinary and interdisciplinary unit located in the
Office of the Vice-Chancellor of the University.
Currently, a minor in Gender Studies or a minor
in Gender and Development are offered. Many of
the students enroll in the graduate program and
pursue a postgraduate diploma in Gender—or do
2 master’s or a Ph.D., or go to law school. Others
find work in the nonprofit sector, work in local and
regional nongovernmental organizations (NGOs),
work for international organizations such as the
UN, UNDP, IDRC, UNIFEM, and UNICEEF, or

enter into public service, getting employment in
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government ministries that deal with gender and
gender affairs (see http://sta.uwi.edu/igds).

GRADUATES SPEAK TO YOU

... You are committed to Women's and Gender Stud-
ies but may be wondering, “How will this training
help and support my interests overall?” You might
feel daunted or overwhelmed at the possible ways to
apply your interest in WGST. You may not be receiv-
ing positive support for your choice. We thought this
might be a good time for you to hear how graduates
from our survey reflect on their choices. If you ever
face doubts or feel challenged, you are not alone! In
our sutvey, we asked graduates: “What advice would
(or do) you tell other students or friends considering a
course of study or degree in Gender and/or Women's
Studies?” While we received many emphatic responses
that said “Do it!” and “Go for it!” below we highlight
some of our longer and more detailed answers:

It’s a fantastic interdisciplinary degree that gives you
the communication skills employers need. You'll use
chese skills the rest of your life. Pur it together with
a foreign language, internships and study abroad and
you can't be beat. Do what you love. Follow your
bliss. . . . A Women’s Studies degree is a fabulous,
well-rounded liberal arts course of study, and I would

do it again in a heartbeat.

(2003, WMST major, Hollins University)

I have talked to a few undergraduate students who
worry about the employability of Women'’s Studies
graduates (or whose parents worry about this). 1 tell
people that from my own experience and perspective,
employers (and grad school admissions committees)
in many arenas are less interested in what someone’s

undergrad major was, and more interested in skills
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like critical thinking, writing, communicating with
people of diverse backgrounds and perspectives, ct'c.
Women’s Studies courses provide a lot of opporcuni-
ties to develop these kinds of skills, and can prepare
students for a range of future career paths.

(2003, Gender and WMST double major,
Oberlin College)

I found it personally interesting, but I also knew I
was going to law school after I completed my under-
graduate degree. Thus, for me, it was a good forum
for learning critical analysis, researching, and writing,
as well as developing an understanding of multiple
perspectives of an issue or topic. No doubt there are
more opportunities to do interesting work or further
studies in this space now than there were 15 years ago.

From a more personal perspective, my mother was
Chinese, and came from an arranged marriage in
which my grandmother was an object and who could
only speak when spoken to. My father was from a
very traditional patriarchal Scandinavian household
who favored sons over daughters. It was eye-opening
for me to realize I could do and be so much more
than what I had grown up to believe. I loved chal-
lenging traditional ideas, rules, and norms! The
Women's Studies curriculum was great for me—it
was in my undergraduate studies that I began what
has been a lifelong journey of self-discovery, trying
to understand who I am, what I have been told is me,
what and who society expects me to be, and what and
who I'd like to be going forward. I would probably
have undergone a similar journey of exploration in
any case, but a Women'’s Studies degree gave me the
space and frame of reference in which to scructure my
thinking in more meaningful ways.
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I would further add that by challenging traditional
notions of what it means to be a woman, and what
we understand about sexuality, my Women's Studies
courses opened my mind to alternative approaches to
gender roles and sexuality. This has made me gen-
erally a more open and accepting person over the
years. Coming from a small, very close-minded, con-
servative, provincial town in Michigan, this was an
important step for me in recognizing, being more
sympathetic to, and accepting “nontraditional” life-
styles. I am so much richer for opening my world to
different people with different views, value systems,
and lifestyles. I take this into my personal and profes-
sional life and, given the international nature of my
work and extensive travel I have done on a personal
level, T have found that I am intellectually interested
in and curious about people everywhere and what
makes them who they are—narture/nurture, cultural
norms and influences, geography, race, creed, origins,
sexuality, etc. This makes me a better person, a better

professional, a better advocate.

(1995, WMST major, University of Michigan)

We think that the last respondent captures a
frame of mind the Women’s and Gender Studies ed-
ucation strives for—supporting students to live their
lives fully, take on meaningful employment, and
speak up on issues that they care about. The benefits
of Women’s Studies continuing to thrive in higher
e.ducation include creating students who are ready
foF deep civic engagement and a vibrant community
of scholars that contribute cutting-edge knowledge
to the most pressing societal pr()blems..

ANSWERS FOR QUIZ: HOW MUCH
DO YOU KNOW ABOUT THE
HISTORY OF WOMEN'’S STUDIES?
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3, Feminist pedagogy is a set of theoretical assump-
tions about how to interact with students, and
encourages a participatory and personal approach
0 how knowledge is produced in the classroom.

4. Women’s and Gender Studies, as a field, believes

that research, theory, and practice are intercon-
nected and important for developing new knowl-
edge, both inside and outside the academy.

5. The National Women's Studies Association is
the professional organization of scholars and
practitioners who teach and research in the field
of Women'’s and Gender Studies.

6. San Diego State University.

7. Many early Women’s Studies professors were in-

vyolved in social protest movements of the 1960s

NOTES

| Praxis has its roots in ancient philosophy and the

writings of Aristotle. Later it was associated with
nineteenth-century Marxist thought, as well as with
cwentieth-century neo-Marxist writers such as Georg
Lukdcs and Paulo Freire.

The term “pedagogy” refers to theories about teaching
and learning; “feminist pedagogy” has been the pre-
ferred term in Women'’s Studies.

This figure is based on a National Center for Educa-
ion Statistics (NCES) report published in 2003 on

post-secondary faculty at degree-granting institu-

tions (see National Women's Studies Association
007).

The use of the word “female” is intentional here.

10.
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and 1970s. Also, more female students began
attending colleges and universities during the
1970s and brought social justice questions to
the classroom.

Over 50 countries have colleges and universities
that offer Women’s and Gender Studies degrees.
True. Community colleges play a vital role
in training students in Women's and Gender
Studies.

Topics in one of the first Womens Studies
classes on women’s health might have included:
women’s experience of discrimination in the
medical system, the history of midwives in
the sixteenth and seventeenth centuries, and the
lack of female doctors.

Unfortunately, we did not inquire on the survey as to
whether students declared their major/minor/concentra-
tion prior to attending college or university, after their
first Women's and Gender Studies course, ot during
their matriculation process.

See the work of Australian Women's Studies researcher
MaryAnn Dever (2004), Ms. magazine's ongoing collect-
ing of responses by Women'’s and Gender Studies gradu-
ates to the question “What has women'’s studies meant
to your life? And what are you currently doing with
your women’s studies degree?” (available at www.ms-
magazine.com), Luebke and Reilly (1995), and vignettes
from various Women'’s Studies students presented in
Kesselman, McNair, and Schniedewind (2008).




