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School social workers became the case managers for children yyi
ities after the passage of the Education for All Handicapped Chilgre, With disalyjj.
This act mandated an education for every child, includin " Act of 1975,

,.. nl,:_ ;
abilities. In 1990, the act was reauthorized as the Individuals ia-o: i

Act (IDEA), which is discussed later in the chapter th U.Er:::}
Throughout the 1980s, school social workers emphasized coalitj
ing and collaboration with other social service agencies and _rm_ nc_c: bulld
and focused on getting parents involved in their children’s educatio e
were encouraged to participate in developing individualized an:no”_ parens
(1EPs) for children with disabilities and to network with other pro, aoa Plan
services. The IEP outlines the expected level of educational ?ic:w”:: -
nual goals, including short-term objectives; specific educational maqu:an. £
will be provided to the child; the extent to which the child wil] be ._v_.,.q”.w e
ticipate in regular education classes; and an evaluation process to aﬁwo !
how goals and objectives will be met. An [EP must be prepared for eve 5“_::,
with a disability by a representative from the school district, the m_an __m
teacher, and the parents. The plan must be revised annually. g
The passage of the Improving America’s Schools Act in 1994 secured th

role of school social workers as advocates and brokers of services for m:aa-:m
with disabilities, students from nondominant groups, and students who are ~8m
nomically disadvantaged. In addition, school social work became a conduit Fm
bilingual Spanish-speaking social workers. This is especially true in California
Arizona, New Mexico, Texas, and Florida, where there are large vovc_m:czw
of monolingual Spanish-speaking families. Sometimes, due to teachers’ and
school administrators’ unfamiliarity with non-English-speaking students’ lack
.n;. ﬂzm__w: language skills, non-English-speaking students have been funneled
into special education classrooms. Language barriers can result in misdiag-
nosing what the children need in school. Bilingual social workers can play an
important role in protecting the rights of non-English-speaking students. «

School Social Work Roles and Skills =B

According to Allen-Meares (2014), school social workers serve to link the
school, home, and community by providing direct services, such as mental
r.mm_:- intervention, crisis management and intervention, and community
liaison in the schools while monitoring and evaluating the organization of
school systems and policies. To achieve this goal, school social workers—like
Sr,E trained social work professionals—rely on systems theory and the eco-
logical framework to analyze the transactions among students, teachers, par-
ents, ,.:E the school system (NASW, 2010).
ot For example, a school social worker receives a referral from a teacher indi-
”nw_”“w:r: a uz.:._nH: recently 7%.5.6.37::_ serious behavioral problems in
0 issroom. _.—: social worker will investigate the teacher’s, student’s, and
M; M”wumw_””h_qa”.ﬁw:oa __?.. %37_5: as well as the perspectives of other _EQ_..
iy a_v sonnel who interact regularly with the child and perhaps the
pectives of significant classmates, Exactly what are the behaviors? When
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and where are they exhibited? In only one class or in all classes? Which class
or classes? Are the behaviors occurring at home as well? What events recently
transpired in the student’s family, at school, or in an after-school ac tivity that
may help explain the sudden appearance of serious behavioral problems? To
take effective action, the social worker will have to do more than simply talk
to the student. She or he will have to investigate the systems of which the stu-
dent is a part and consult with other members of those systems

anu—.oau_u_:n_ou of School Social Workers

About 5 percent of the nation’s social workers are at work in the public school
system. The roles of these school social workers and the interventions utilized
vary from state to state and from school district to school district. In some
school districts, social workers are solely responsible for assessing and meet-
ing the needs of students using special education services. Their primary func-
tion is to ensure that students with disabilities receive free and appropriate
educational services in the least restrictive environment. Each state must pro-
vide personalized instruction with sufficient support services to permit a child
with disabilities to benefit educationally from that instruction. The state must
ensure a continuum of alternative placements, including regular classes, spe-
cial classes, home instruction, and instruction in hospitals and institutions.

In other school districts, school social workers focus entirely on pro-
viding group and individual counseling for regular education students and
sometimes, when necessary, for their families. In some schools, the school so-
cial worker is part of an interdisciplinary team, sometimes referred to as the
pupil health or services team (Hjorne & Saljo, 2013). Teachers, school admin-
istrators, school psychologists, school nurses, parents, and perhaps a speech/
hearing therapist may also be part of the team. The purpose of the team is
to make an ongoing assessment of students’ social, emotional, and physical
needs as well as their strengths. The school social worker helps students use
their strengths to meet the identified needs, and ,.u_mo helps them gain access to
school and community resources when appropriate.

Some schools have developed family service centers on their campuses
These centers provide clothing and services ranging from family :E:i.__:m

nd dental treatment. Lack of dental services has become a serious
udents in many low-income neighborhoods ,
According to the National Association of Social io:?.? school wo:.__
workers are primarily advocates, consultants, s,:,_ _.:...aﬂ__m._oa A\mé?f:.\. »c.:_v_v.
They advocate for the rights of all students, &?A:_._w. stu Z:.u who =p EJ_._ y
. : ,i dents with disabilities. Advocacy efforts take
and economically isolated and stu ! e A

o i Is through the IEP process, in the community, and in the larger
place in " i  state and national policies that advance and
society through the promotion of state 2 i s .

" .nts’ rights and improve the p.a:?:._c:._ C::c:::.:.
protect students dgh  long advocated for educational equity—less dis-

School social workers have n_u:nro_. districts and in rich districts. Tradition-
parity between school s-cmmdﬁm :_av. hrough local property taxes Thidssien
ally, schools have been funde N inner-city districts with fewer resources for
has provided poorer rural anc )

to medical a
problem for st




