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O  Milroy mentions speechfwriting differences. In your view,

Q Prepare a questionnaire that will enable you to ¢
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agency. In effect the standard is a construct based on wl.mt Iinguisti:j: tradmog
has deemed to be worth codifying, which is then carried over an assume f
to be valid in subsequent linguistic descriptions. The public re?ogrlntlol;l od
this validity is then assured by publication in w'hnt are conveniently calle

standard works of reference. And so a convenient construct becomes an

established convention.

Do you agree with Widdowson that standard English is a fiction, or do you think
i lid basis in fact? o .
II:A};;;ltslene (2003: 42) argues that ‘Prescriptive ic!eology . ml:plte_; lc:z :tesm pcn::-
fessed egalitarianism, instead merely reinforc'es notn:‘).ns 9f the cfu. ura veg:mem‘{
of one social group above others. She descnl:_oes as “fctions o emgtclnridan v
the attempts of cighteenth-century elocutiomstsﬂsuch as Tho_m:':l: erid n and
John Walker to encourage the disadvantaged to femulale their ‘betters e
grounds that use of the standard would be a social leveller. Dokyou z.‘gr:i avtvher
Mugglestone that the ‘language is power argument actu'ally wor| slagmns]t uher
than for the disadvantaged in society, and that equahfy can only re)s:lD m
acknowledging all language varieties as equal (th'e dz?scnpt.we pom_tlon ? t_o Z
think either the prescriptive or descriptive position s achievable in practicet

do her arguments hold
good for both, or are they more appropriate to one or ot_her channel? (You might
like 1o refer back to the section on speech and wn(::::g al:l (fs;.amtmies - older
and younger English speakers in your own country towards sgec;/t;l_cl 1nc;lr;z;t-
usages {use either your own examples or those pl’OYldEd above by ilroy, .
worth and Lee), and to the present-day grammaflcal competence in gen_erato ]
native speakers of English. After you have admim‘stf:red your c';uesttonnz:ref 0
sufficient number of respondents (I suggest a mimmum of six fgr elac Do e
two groups), look for patterns relating to Fhe age of the respon :2:; inc:myu
think you would obtain different responses if s asked th_ese questi i A
English-speaking country if yours is an L2 English-speaking one, or ?
Why might this be?
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Although this section focuses on literature rather th:.m language, man)il ofd l?ane I:ZZ::}S,
are the same. Underlying the extracts from the late Chinua Achebe, who. ie ;whemer
2013, and Ngagi wa Thiongbo is the fundamental and ur_:resolved quesl,(tlon gom e’
the English language is able to (re)present the experience of sp;a elrdsbe e
backgrounds, as well as the extent lo which the language can or shou vy
in the process. As you read through these two extracts, note the main poi

agreement between Achebe and Ngigl on these issues.
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The African writer and the English language
Chinua Achebe (reprinted from Morning Yet On Creation Day, New York: Anchor, 1975}

I have indicated somewhat ofi-handedly that the national literature ol Nigeria and of
many other countries ol Alrica is, or will be, written in English. This may sound like
a controversial statement, but it isn’t. All | have done has been to look at the reality
of present-day Africa. This “reality” may change as a result of deliberate, e.g. political,
action. If'it does an entirely new situation will arise, and there will be plenty of time
to examine it. At present it may be more profitable to look at the scene as it is.

What are the lactors which have conspired to place English in the position of
national language in many parts of Africa? Quite simply the reason js that these nations
were created in the first place by the intervention of the British which, 1 hasten to
add, is not saying that the peoples comprising these nations were invented by the
British.

[

Of course there are arcas of Alrica where colonialism divided up a single cthnic
group among two or even three powers. But on the whole it did bring together many
peoples that had hitherto gone their several ways. And it gave them a language with
which to talk to one another. It it failed 1o give them a song, it at least gave them a
tongue, for sighing, There are not many countrics in Africa today where you could
abolish the language of the erstwhile colonial powers and still retain the facility tor
mutual communication. Therefore those Alvican writers who have chosen 1o write in
English or French are not unpatriotic smart alees with an cye on the main chance
outside their own countries, They are by-products of the same process that made the
new nation states of Alrica.

You can take this argument a stage further o include other countries of
Africa. The only reason why we can even tatk about African unity is that when we get
together we can have a managcable number of languages 1o talk in
Arabic.

The other day 1 had a visit from Joseph Kariuki of Kenya. Although 1 had read
some ol his poems and he had read my novels we had not met belore. But it didn't
scem to matter, In fact | had met him through his poers, especially through his love
poem, “Come Away My Love” in which he captures in so few words the trial and
tensions of an African in love with a white girl in Britain,

English, French,

Come away my love, from streets
Where unkind eyes divide
And shop windows reflect our difference,

By contrast, when in 1960 1 was travelling in East Africa and went to the home of the
late Shabaan Robert, the Swahili poct of Tanganyika, things had been different, We spent
some time talking about writing, but there was no real contact. | knew from all ac-
counts that | was talking to an important writer, but of the nature of his work 1 had

no idea, He gave me two books ol his poems which | treasure but cannot read — until
L have learnt Swahili.

Chinua Achebe



Chinua Achabe

208 READINGS IN GLOBAL ENGLISHES

carn il it were pussiblc.thrc

And there are scores of languages | would want to }
ach of which

am | to find the time to learn the half-a-dozen or so Nigerian languages ¢
done. These languages will just have

can sustain a literature? 1 am afraid it cannot be
njoying nation wide cur-

1o develop as tributaries to feed the one central language ¢

rency. Today, for good or ill, that language is English. Tomorrow it may be sosmething

else, although 1 very much doubt it.

Those of use who have inherited the English language may not be in a position
to appreciate the value of the inheritance. Or we may go on resenting it because it
kage deal which included many other items of doubtful value

came as part ol a pac
hich may yet set the world

and the positive atrocity of racial arrogance and prejudice w
on fire. But let us not in rejecting the evil throw out the good with it.

[ -
I think 1 have said cnough to give an indication of my think
ol the world language which history has forced down our thro
some ol the most serious handicaps. And let me say straight away
serious handicaps is not the one peuplc talk about most often, namely, that it is impos-
sible for anyone ever Lo usc a second language as ceffectively as his first. This asscrtion
is compuuntlcd of half-truth and half bogus mystique. Of course, it is true that the
vast majority of people are happicr with their fiest language than with any other. But
then the majority of people are not writers. We do have cnough cxamples of writers
at of writing cftectively in a second fanguage. And | am
Conrad. It would be more germane to our

ing on the importance
at. Now let us look at
that once of the most

who have pcrl'ormud the {¢
not thinking ol the obvicus names like
subject to choose African examples.
The first name that comes to my mind is Olaudah Equiano, better known as
Gustavus Vassa, the Alrican. Equiano was an 1bo, 1 believe from the village of Iscke in
the Orlu division of Eastern Nigeria. He was sold as a slave at a very carly age and
rica. Later he bought his freedom and tived in Engand. In 1789
tory, a beautifully written document which, among other things,
[ his time something of the lile and habit of his people in
lies and slander invented by some Europeans

transporlc(l to Ame
he puhlishctl his life s
set down for the Europe o
Alrica in an attempt to counteract the
to justify the slave trade.

l-..]

It is when we come to what is commuonly calle
doubt scems to arise. Obi Wali [. . ] bas this to say:

o creative literature that most

ters and their Western midwives accept the fact that any
rature must be written in African languages, they would be
a dead end, which can only lead to sterility, uncreativity and

Until these wri
true Alrican lite
merely pursuing
{rustration.
But far from leading to sterility the work of many new African writers is full of
the most exciting possihilitics.

[Tlake the poem “Ni
wonder felt by a child as rain clamours on the thatch-roof at night a

walking about in the dark, moves her simple belongings

ght Rain” in which J. P. Clark captures so well the fear and
nd his mother
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Out of the run of water

That like ants filing out of the wood
Will scatter and gain possession

Of the floor . .,
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One final point remains [
ol [E)m[t. r}:rlnam,s for me to make. The real question is not whether Africans
i tm ng :Is but whether they ought to. Is it right that a man should abandon
5 er-tongue for semeonc else’s? It | i i ‘
nothy : se's? It looks like a dre 8
T ing cadlul betrayal and produces
But for me there is i
o e for ¢ th;u is no other choice. I have been given this language and [ intend
sc it. I hope, though, that there will always be men, like the late Chief Fagunwa
£
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i i ‘nsure sthnic literature
who will choose to write in their native tongue and ensure that uulr ctl i M
. H ) L) [ - | Or - ..
will flourish si(lc-hy~5idc with the national ones. For those of us who op g
there is much work ahead and much excitement. -
Writing in the London Observer recently, James Baldwin said:

My quarrcl with English language has been that the languagL: tzcﬂcct;(‘lﬂ?:r:.lﬁi
But now | began to sce the matter another way .. | .L P ¢
ad never attempted to use it, had only
n it might be made to bear the burden

my experience.
language was not my own because 1 h
learned to imitate it. If this were so, thf.‘ n o bear (e
of my experience it | could find the stamina to challenge it, anc RUE

| recogpise, ol course, that Baldwin’s problem is n?t e:xat:‘t.ly mine, _h?l} I l,uilutr;t‘:,l;ﬁ
¢ will be able to carry the weight of my African (.‘xpuu_nor:t:.l o
glish, still in full communion with its ancestral home but alte

English languag
have to be a new En
1o suit its new African surroundings.

The language of African literature

Ngiagi wa Thiong'o, (Decolonising the Mind: The Politics of Language in African Literature,
London: James Currey, 1986}

i ] s over Kenya i ? that all the
It was after the declaration of a state of emergency over Kenya fn |95. the
. he colonial regime and were

schools run by patriotic nationalists were taken over by t regine i vere
r District Education Boards chaired by Englishmen, English xl .
n Kenya, English became more than a language:
had to bow before it in deference.

placcd unde ;
the language of my I'orrTallr(llucant(Im. I
it was e, and all the others - o
§ ‘m".ls'l:: :::\f ?)EIL}:J;L most humiliating expericnces was to be caugl‘lt spcaklngﬂ(]ltlij)t':
in the vicinity of the school. The culprit was given corporal punishment ‘ hr l
buttocks — or was made to carry a metal plate ar(?un(
AM STUPID or 1 AM A DONKEY. Sometimes
1 hardly afford. And how did the teachers
n to one pupil who was supposcd to hand

five stokes of the cane on bare
the neck with inscriptions such as |
the culprits were fined moncy they could
catch the culprits? A button was initially give \ LN
i ‘hoever was ht s caking his mother tonguc.
it over to whoever was caught sp 3 o the buvey
i ; iven i and the cnsuing proces
" the day would sing who had given it to lum _
at the end of the day would sing : bk o
i : ; 3 'n were turned into w
i : ts of the day. Thus children
would bring out all the culpri en biire fERed N80 870G
hunters an(% in the process were being taught the lucrative value of being tr
5 i rdiate nity.
one'’s immediate community, . _ e
The attitude to English was the exact opposite: any achu.\ulm.n‘l Ln t.|t) on 2%
H . et e crae + ticket to
written English was highly rewarded; prizes, prestige, apll)lausL, I: e ket 1o Iiﬂ
3] igence ility in the arts, the s ;
ish be : the measure of intelligence and ability :
realms. Enghsh became the me llig Rl ks, the sclen Ly
and all the other branches of learning. English became the main determ
child'’s progress up the ladder of formal cduca.tmn. o _— o
As you may know, the colonial system ol education in addition to its ap i
! 1
- i i i - base, a narrowin,
racial demarcation had the structure of a p)'ramul: a broad primary il}:nsu, i
i et » et g r
sccondary middle, and an even narrower university apex. Selections rrf)m pP ﬁn;imrv
‘ jon, i i ««l Keny. re
secondary were through an examination, in my tim¢ called Kenya African )
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Examination, in which one had to pass six subjects ranging from Maths to Nature
Study and Kiswahili. All the papers were written in English. Nobody could pass the
exam who failed the English language paper no matter how brilliandy he had done in
the other subjects. T remember one boy in my class of 1954 whe had distinctions in
all subjects except English, which he had failed. He was made to fail the entire exam.
Fle went on to become a turn boy in a bus company. | who had only passes but a
credit in English got a place at the Alliance High School, one of the most clitist insti-
tutions lor Africans in colonial Kenya. The requirements for a place at the University,
Makerere University College, were broadly the same: nobody could go on to wear
the undergraduate red gown, no matter how brilliantly they had performed in all the
other subjects unless they had a credit — not even a simple pass! - in English. Thus
the most coveted place in the pyramid and in the system was only available to the
holder of an English language credit card. English was the official vehicle and the
magic formula to colonial clitedom,

Literary education was now determined by the dominant language while also
reinforcing that dominance. Orature (oral literature) in Kenyan languages stopped. In
primary school | now read simplificd Dickens and Stevenson alongside Rider Haggard.
Jim Hawkins, Oliver Twist, Tom Brown - not Hare, Leopard and Lion — were now
my daily companions in the world of imagination. In sccondary school, Scott and G.B.
Shaw vied with more Rider Haggard, John Buchan, Alan Paton, Captain W.E. Johns,
At Makerere I read English: from Chaucer toT.S. Eliot with a touch of Graham Greene.

Thus language and literature were taking us further and further from oursclves
1o other selves, from our world to other worlds.

What was the colonial system doing to us Kenyan children? What were the con-
sequences of, on the one hand, this systematic suppression of our languages and the
literature they carried, and on the other the clevation of English and the literature it
carried? To answer those questions, let me first examine the relationship of language
to human experience, human culture and the human perception of reality,

Language, any language, has a dual character: it is both a means of communication
and a carricr of culture, Take English. It is spoken in Britain and in Sweden and Den-
mark. But for Swedish and Danish people English is only a means of communication
with non-Scandinavians. It is not a carrier of their culture, For the British, and par-
ticularly the English, it is additionally, and inseparably from its use as a tool of com-
munication, a carrier of their culture and history. Or take Swahili in East and Central
Africa. It is widely used as a means of communication across many nationalities. But
it is not the carrier of a culture and history of many of these nationalitics. However
in parts of Kenya and Tanzania, and particularly in Zanzibar, Swahili is inseparably both

a means ol communication and a carrier of the culture of those people to whom it is
a mmhcr-tonguc.

o]

But there is more to it: communication between human beings is also the basis
and process of evolving culture. In doing similar kinds of things and actions over and
over again under similar circumstances, similar cven in their mutability, certain pat-
terns, moves, rhythms, habits, attitudes, experiences and knowledge emerge, Those
experiences are handed over to the next generation and become the inherited basis
for their further actions on naturc and on themselves. There is a gradual accumulation

NgtigT wa
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of values which in time become almost selt-cvident truths governing their conception
ol what is right and wrong, good and bad, beautilul and ugly, courageous and cowardly,
generous and mean in their internal and external relations. Over a time this becomes
a way of life distinguishahlc {rom other ways of lile. They develop a distinctive culture
and history. Culture embodics those moral, cthical and aesthetic values, the set of
spiritual eyeglasses, through which they come to view themselves and their place in
the universe. Values are the basis of a people’s identity, their sensc of particularity as
members of the human race. All this is carried by language. Language as culture is
the collective memory bank of a pcoplc’s experience in history. Culture is almost
indistinguishahlc {rom the language that makes possihlc its genesis, growth, banking,
articulation and indeed its transmission from one generation to the next.

Language as culture {. . .] has three important aspects. Culture is a product of
the history which it in turn reflects. Culture in other words is a product and a reflec-
tion of human heings communicating with one another in the very struggle to create
wealth and to control it. But culture does not merely reflect that history, or rather it
does so by actually forming images or pictures of the world of nature and nurture,
Thus the second aspect of language as culture is as an image-forming agent in the
mind of the child, Our whole conception of ourselves as a people, individually and
collectively, is based on those pictures and images which may or may not correctly
correspond to the actual reality of the struggles with nature and nurture which pro-
duced them in the first place. But our capacity to confront the world creatively is
dependent on low those images correspond or not to that reality, how they distort
or clarify the reality of our struggles. Language as culture is thus mediating between
me and my own self; between my own sl and other selves; between me and nature.
Language is mediating in my very being, And this brings us to the third aspect of
fanguage as culture. Culture transmits or imparts those images ol the world and real-
ity through the spoken and written language, that is through a specific language. [. . J
Written literature and orature are the main means by which a particular language
transmits the images of the world contained in the culture it carries.

Language as communication and as culture are then products of cach other, Com-
munication creates culture: culture is a means of communication. Language carrics
culture, and culture carries, particularly through oraturc and literature, the entire body
ch we come to perceive ourselves and our place in the world, How
msclves allects how they look at their culture, at their politics and
{ wealth, at their entire relationship to nature and to other
parable from ourselves as a community of human beings

of values by whi
people perceive the
at the social production o
beings. Language is thus inse
with a specific form and character, a specific history, a specihic relationship to the world.

So what was the colonialist imposition of a foreign language doing to us children?

The real aim of colonialism was to control the people’s wealth [ .. But its most
important arca of domination was the mental universe of the colonised: the control,
through culture, of how people pe:rcci\'cd themselves and their relationship to the
world. Economic and pulitical control can never be complete or effective without
mental control, To control a puople's culture is to control their tools of sclf-definition
in relations to others,

For colonialism this involved two aspects of the same process: the destruction oF
the deliberate undervaluing of a people’s culwre, their art, dances, religions, history,
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wcography, ¢« i i
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tlwémimi . I cn.lomsnr. The domination of a people’s languagc by the languages of
sing 5 Was i i :
. g nations was crucial to the domination of the mental univ E'
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4 sself as ‘ -
fhle anes i (I)m, was another self), it dovs not matter that the imported literature
N ‘lc T . N L 2 . i
purrie the g]rtl\ahl wmanist tradition of the best in Shakespeare, Balzae, Tolstoy, Gork
\(‘ ] o a3 " HP. A 3 .\ 3 x ’ ) o
ore , ; E0 ov, Dickens. The location of this great mirror of imagina)t;cm .
rcessarily Europe and its histo o
. : ry and culture and the rest of the uni
ety Eurof by ¢ rest of the universe was seen
But obviously it was wors
ol by .I)Itt. w als worse when the colonial child was exposed to images of his
s mirrored in the written lany ; of hi - -
vages of his colonise i i
N _ guag oloniser. Where his own native
ges were associated in his im i o
s impressionable mind with low status iliati
I ed in ' : status, humiliation
mmpimdlp ! -|-hmtnt|,! .slrll\\-lootcd intelligence and ability or downright stupi(lit)"
-intelligibility and barbarism, this was reinli | :
) sm, this was reinforced by the world | i
i i \ y the world he met in the works
W geniuses of racism as a Rider Haggard or a Nicholas Monsarrat; not to men
1 pronounceme " some of i : ‘ , ol
p ncement of some of the giants of western intellectual and political
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(‘.. . the negro is naturally inferior to the whites . . ),

establishment, such as Hume
s on the endowments

Thomas Jefferson (. . . the blacks . . . are inferior to the white
of both body and mind . . 1), for Hegel with his Africa comparable to a land of child-
hood still enveloped in the dark mantle of the night as far as the development of
cerned. Hegel's statement that there was nothing har-
found in the African character is representative of the
h a colonial child was bound to encounter in

self-conscious history was con
monious with humanity to be
racist images of Africans and Africa suc
the literature ol the colonial languages. The results could be disastrous.

l..-]

In history books and popular commen
of the supposcd differences in the policies o
indirect rule {or the pragmatism of the Britishin t
and the French and Portuguese conscious programme of cultural assimilation. These
r of detail and emphasis, The final effect was the same: | . ] Chinua Achebe's
gratitudc in 1964 to English “hose of us who have inherited the English language
may not be in a position to appreciate the value of the inheritance’. The assumptions
behind the practice of thuse ol us who have abandoned our mother-tongues are not
different either. |. . .] It is the final triumph of a system of domination when the

dominated start singing its virtues.

taries on Alrica, too much has been made
{ the various colonial pewers, the British
heir lack of a cultural programmel)

are a matte

Issues to consider

0} In his book Decolonising the Mind Ngagi (1986: xiv) declares: “This book,

Decolonising the Mind, is my farewell to English as a vehicle for any of my writ-
ings. From now on it is Gikilydi and Kiswahili all the way. However, | hope that
through the age-old medium of translation 1 shall be able to continue dialogue
with all”. Achebe, on the other hand, argues eloquently in favour of writing in
English, but one adapted to its postcolonial users: what kinds of arguments could
be made for and against either position, and with which of the two are you in
greater sympathy?
O Ngigi has indeed written his later works in his mother tongue Gikiiyd in the
frst instance and then translated them into English for a wider readership. For
example, his 2006 book, Wizard of the Crow, is a translation of his Gikiyd novel
Murogi wa Kagogo. In a review of Wizard of the Crow, Phillipson (2007) applauds
Ngigi's decision, arguing that “[i]nvesting in other languages, which Ngagi is
doing in a pioneering way, represents the creation of linguistic and cultural
capital that can challenge English linguistic hegemony”. Do you agree with Phil-
lipson that it is important to challenge the “hegemony” of English by actions such
as writing literature in the mother tongue? Why?/Why not?

O  Achebe argues in the extract from Morning Yet on Creation Day that “the price
a world language must be prepared to pay is submission to many different kinds
of use”. How far do you agree with him in terms of both literary and non-literary
use? It might help you as regards non-literary use {0 refer back to the earlier

sections of strand 4, especially B4.
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In the i o
B IP;l'e\f('éﬁusltw'o editions of Ehe book, the reading text for this strand was a 1998
Alobwed);‘s ari::’cfl-’z fjdtlobwdede d’Epie entitled ‘Banning Pidgin English in Cameroon!
ocused on negative attitudes towards C idei )
that i ) o _ rds Cameroon Pidgin amid fea
to b al:l :asac?.umlr' gla.ded’"e in English language standards, and lameited attem, i:
e u1p; icu 1:;:.)/ in education, given that it was spoken by around 70 per centpof
i tu:lfticl:n ;:;:';e irteen years on, Atechi explores the issues anew. He finds that the
come more complex, with Camercon Pidgin sti i
even by it r ‘ on Pidgin still being stigmatised
o uniirreeriown users, but also very much in use alongside Cameroon gnglti;sh even
ty campuses. However, it appears that the nature of Camercon Picfgin is

changing as increasi
ng numbers of its you
nger use
i young rs also have exposure to more

Is Cameroon Pidgin flourishing or dying? An attempt to

reconcile conflicting re i
ports on the f
oo aoing tope unctions and status of

Samuel Atechi (English Today 27(3), 2011; 30-34)

Introduction
Cameroon Pidgin Englis i
n Pidgin English (abbreviated to CamP) is one of the languages of wid
communication j g erms
com e n in Cameroon, a country second only to Papua New Guinea in term
s multiplicity of s i i o
ot |p icity of languages for a relatively small population. CamP is used al
side other lang e libo " 7o . 5 UsSe ongr-
pce oher b éuagts |l||\t. English and French (official languages), Fulfulde, Arab Cho%)
nd Duala (lingua irancas) i ‘ W '
ancas), and over 250 indigenous
VILWE) H & N s
however, peculiar about CamP is that it is - e i
- | is that it is not restricted to a particular class of
* ‘) ¥ 3 ] i H o
pec I:lu t pwplc_.lrom a particular region. A language which arose as a result of
* desperate nec ink - :
o Engu ’nu.]c for a link language between people who spoke mutually unintel
: ages has now established itsell jor [ -
; stabli: sell as a major force : ith i
gl fang . jor foree to reckon with in the
s ndscape : ’ i .
N f()n pl ]('lel_l of the country. One of the main preoccupations among rescarch
s am s been its relationshi i : : :
. .‘le l:;:-'] peen its relationship with Cameroon English (CamE), which has
r status, While CamE is an official 1 i f m‘
. E al language in the country's stituti
tigher staty : s constitution, CamP?
enjoys covert prcqllgc bestow i ; o m
s stowed on it |J_\,‘ Cameroonians i
s < ians as a language of wider ¢
munication, social interacti inti ars have been ghven
unicatior ’ | l;al mluractlon, intimacy, ctc. However, Cameroonians have been given
rstand that the coexistence of C -
s amP and CamE is responsible f alli
e T _ s responsible for the falling
sh in the country, as a res " whi :
, as a result of which CamP shoul i
slanart o Lrgleh mP should be eradicated at
sts. This attitude has led 1o the sti isati inti m
stigmatisation and intimidation of CamP
as educational authorities o "‘Pcakcrs
s all over the countr
du s attempt to ban the | !
to it in such pejorative te i ; & e Janguage, and refer
S SLE)II Imu-‘;— terms as bad English, poor English, bush English, join join
- o I- % 1 i ; -4 3 3 H - ¢
enelih ch hostility has tended to drive the language underground so that speak
s rarely express their liking f | ‘ uace
auumril') Pr; sls their liking for the language overtly. hey are suspicious of langua 10
s anc 5 have develope i are | ‘
. tP1u5} ha\L[l dlt.u.lopt,d an ambivalent attitude towards anything that hz;s'
ith CamP. Thus if those speakers main m m |
SC s who use CamP daily as the mai i g
communication were to | e e o
0 be asked what they think about § [
about its status, functions and
e ‘ ‘ . ) s, lunctions and pros-
. s would be largely negative (Schréder, 2003), not because they d([: not




