service to others
matters

N southepy, Atlanty

i u v Wandsoy Star, 1969.
ebel: :
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political process works. And, then, I became a young parent apq o

pass the torch of service to my children as it had been passeq Mieg
sisters and me. Lead by example, I thought. In the cities where 1, ha:/n &
Jackson, TN, Houston, TX, Boston, MA, A.‘tlanta, GA, and Wash'ﬁ iy
DC, T have sought meaningful service in my diverse C.ommunities. wh:_r:}?‘
was in my children’s schools, church projects, education Programs, Ry €
care, I have tried to follow my parents’ examples. For, my Dad, " :"
admirer of Martin Luther King, Jr. in a segregated Atlanta, many g . h“
the dinner table quoted MLK’s words: “Everybody can be great . beiat
anybody can serve. You don’t have to have a college degree to serve. ;
don’t have to make your subject and verb agree KOBETVE il You only nee;
heart full of grace. A soul generated by love” (King, 1968). Love and g,
and service seemed to be the lessons my parents lived. As my childye, b
grown. I have watched them take up the torch of service over the years, N,
they are passing the torch to my grandchildren by their example.

On a recent Sunday morning, I listened intently to the homily of my rec
Rev. John Beddingfield (2015). It was all about service and ways to serye, j
spoke of Quaker author, Richard Foster, who talks about service as 5 pir
tual discipline (1988). And Foster created names for different kinds of
vice. One kind, he calls “hidden service,” where there is only one person y}
knows of your service. Because it is hidden, Beddingfield explained, “QOy
time, there will grow within you a quality that others will begin to sens,
quality of a deeper love, a new compassion, almost a slight aura. People vi
notice that you are different” (Beddingfield, 2015).

And in his book about spiritual discipline, Foster, using a personal story, fu
ther explains this kind of serving. He describes an event from the most hec
and final week of finishing his doctoral dissertation, when a call from a frien
who needed transportation for errands, brought him an unforeseen clarit
Worrying about the precious time he was losing by helping this friend, Fostt
reluctantly agreed to serve as driver. As Foster waited in the car, he pulled o
Dietrich Bonhoeffer’s little book, Life Together We all know to have a bod
handy while waiting! Opening the book, Foster was struck by the W?fdf
“The . .. service one should perform for another in a Christian community’
active helpfulness. This means, initially, simple assistance in trifling, extert?
matters. . . . Nobody is too good for the meanest service. One who wor'™
about the loss of time . . . is usually taking the importance of his own carfe.f
too solemnly” (Foster, 1988). While listening to Foster’s words and &P er.]‘
ence, an admonition of Pearl S. Buck came to mind. She said, “T0 g?r\’f’}
beautiful, but only if it is done with joy and a whole heart and a free M
Rights ico™ B:;b
service” to W1 5
B My pa®

g

One of my sisters suggests that she has witn
Moses, never too busy to perform the “urif
ever is in need, children,

B NORT




Where are the women?

by Joan T. Wynne

ryone. | think that’s wh

at I get
ery soul is to be cherished, that

from these older black women, that ey

¢s so clear that you have to cherish eye
Ievery flower 1s to bloom.—Alice Walker

When I perused the list of essays' for. this book to or
sible themes of “Who speaks for._]ustlce,” I'sat stunn
essay, in the long list of titles, which spoke §pec1ﬁcaﬂ .
How had I not noticed that absence until the last moment .o.f reading a.nd
arranging these essays? I had invited stud.ents, CF)Ueagues, activists to contrib-
ute their personal stories about justice, 1nc%ud1r.1g the young, the elder, t.he
male, the female, the non-gendered. Yet until this moment, did I even notice

that not one piece explicitly explored justice for women or the reality of
women’s silenced voices.

ganize them around pos-
ingly silent. T saw not one
y to the voices of women,

I am a woman; in fact, I am an old woman. Where was my heaEd?fThere
seems no redemption for me here. Yet I continue to scrat'cfl my brain for re?-
sons for this omission. But why bother? I guess because it’s so excx.'umatmgz
painful to admit the neglect. And it does speak loudly abouF the dﬂe(:imma;( on
internalized sexism—that a woman who has researched, wrltte.n,Lan IfI};c;n Zr
about issues of justice; taught students about Ella Baker, Fan:ﬁf aboc:J t e
Diane Nash, Anne Braden, etc. and always remembers t.o t o s
Keller as a socialist and activist, never notic‘ed the exclusion l;ilvi ;St et
story about her own gender. Nonetheless, this book cannot ;krs e o
lisher’s door, without, at the very least, one essay that spe

e woman’s voice for justice.

! - from my

N‘Onelheless, while thinking about my gross oversight, (;I:je ltnhcéci:;]tters of my

Past did hyhhje up inside my psyche and seemed to mun E}hat forgetfulness,

UNConscigys disregard of the particular story _Of vyor;:-e h school in the south
tlieve, might haye begun when I was teaching in g



' interested in hearing (he o ay
e |

. hite 1em=
in 1972 AV ollcague that [ wasnt 2
told y malt’ilf o 3 aked «Why not? And I attempted ¢ i e
co ack women slave wages (. C[}) ain
€a

€d : .
coursé; 1Y ed paying bl
. "'omen Stopp p i ; S ey
j are of their children; stopped insisting that blacy Wo

of dining rooms to eat alone as 'they Pauseq .
. women in Mas hit the streets and .the l(?glslatures g ﬁghr iy
until whit€ “ and children; and until white women qui; flt f(.)r
the suburbs 50 they could avoid ser}ding thir. student§ to schoo] wit}c;e:?gr'
pcople’s children,” I wasn't really :ntf.:reste in anything a White Womanjt
the south had to saY about womens rlghts'. So l'.lere T am, still stuck, e,
ing with my seeming resistance 0 the specific plight of women. 0

midnight hour, and what
men leading for justice; women fighting for justice; o,

e globe because of injustice. Womanism versus Feminiq

he-roes who for thousands of years have advanced [}
cause of peace, democracy, spiritual and human rights, music and the an
philosophy, epistemology; science, technology, and family. Certainly, at oy
last volumes of books are now being read and authored by and about wone
who have spoken for justice down the ages; though, too often, the ideas behin

these books are not in the public discourse. Still, why am I, an educator hav
this late date with my own oblivious slip?

Well, my personal neglect in this book may illumine the conundrum ¢
another question, “With so many women teachers in public schools, whet
are the lives of women in our history books and all of the other textbooks’
Why, when there are 84% of us in public schools (2012), do too many 0 *
ignore the power in our numbers to challenge the scarcity of our ston’
the books we use to teach our children? No matter the researc study &
the statistics of the preponderance of male voices versus those of “’@%13
educational texts is still overwhelming, Maanvi Singh at NPR in A" ot
reported that “Gender Bias Pervades Textbooks Worldwide.” ¥ :

f’eason,--bcsidc my narcissistic need to assuage my guilt, for e
mdud§ in this book a story about women who speak for justice:

adline to 42V
So, mn

0 the,
eC
€y

ok
th,

Butit is the do I do? There is so much to be s .
cifically about wo
suffering across th

The sung and unsung s

ing to come to terms at

Clearly not enough time remains before my de
Wc;l—rescarched historical saga about women and
wm: myself out of this blunder with any sense of respect? et
 share one woman’s story, the story of a young fighter or )
nare! Her name is Maisha Moses ho

y r‘yard v ‘\l‘p"

justice.

ng:rll in Africa, t')ut raised in Boston, she is a 8
; & edave _ children behind, With Harvard’s dip!
s degree in rna 5, she could now be making
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o - she has chosen an o :
R country But s el other route, She keeps intellectu-
alfnag,.l . ﬁnanCIauY strapped, throug her work leading the Young Peo-
g : o organization that develops youth as math literacy workers

311\39
s ProJee : ; 4y

when Lisa Delpit and I created a site in Miami for the Young
{ s a spin-off of the Algebra Project. At that time her brother.

met her
e’ ProjCCt, : ' ; :
peop s president of the Young People’s Project (YPP), and Maisha

10 Moses) i ' i
omo MO +th YPP helping to implement a competency-based Training

g WOT i i
“asT‘r iners program that she previously had apprenticed for five years with
O.f BurTuSs, @ renowned professional development consultant. She also
m hational management team to build the leadership of young

i
hcaded a
p:;:le as agents of change (Profiles).

\ as the beginning of my being draw.n to the voice of Maisha and to her
+ork Toften accompanied her to schools in Miami where she interacted with
3 and evaluatefi our program, sh.aring her advice about how to
operate and sustain our Miami YPP site. During those times, her serenity, her
pumility, her deep listening qualities, and her quiet leadership stilled an over-
AnXious, over-energetic me. Her gentle presence with everyone in the room was
enough to calm my angst about the elementary children, the high school men-
tors, the disorder that sometimes comes with youngsters tutoring youngsters,
and the schools” unconscious oppression of our children. After every meeting
with her, I went home and told myself that I wanted to become Maisha.

She comes from a lineage of strong leaders and high-achieving siblings. Yet,
there is a quality to her that seems almost surreal—yes, she’s practical, sensi-
ble, logical—after all, she is a mathematician—but it is difficult to capture on
paper her capacity to establish tranquility in the midst of chaos.

Her academlc credentials, her teaching and finely honed listening and lead-
ership skills are all sterlingxgut it is her continuous day-to-day struggle to
“l.’aise the floor” (Moses and Cobb, 2001) of academic achievement for the
dxseni.’ranchised; to network with people across the country to support the
constitutional rights of children to receive a quality education; and to use
tools of graceful yet firm principle to bring people into 2 circle from all cul-
tslcl.res’ political persuasions, and ages, regardless of the level of their con-
tOIOUSness, to stand for justice. She has a way of unleashing the human spirit
speak for the good, the right, and the just.

I .
aw;]llne;\d my story about Maisha Moses with her own words about
ow she dedicates her life and “speaks forjustice”:

her work,

ting and growing thelr
in order to work with

thematical literacy

wc;s:nzoai?lg. People to give their attention to cult.iva
€ach other m:;s ‘O.learn, lead, teach,.and organize
and to adqd " th(?" Sommurlities to improve their ma

ress the institutional obstacles to their success.

| -




heard thundering and the noise of large droplets of rain
he windows. My mother had gone to the store to buy groceries.
v brother and sister, who were preoccupied with the television
uter, 1 peered out the window awaiting my mother’s return.
began to race through my mind. Why wsn’t she back yet? How many
does il take to get groceries? What if she got into a car accident? What would I'do
if my mother passed away? My father can’t cook. Would he remarry? With eyes glued
0 the window, I couldn’t help but process the worst possible outcomes. My
domach churned and my breathing became shallow—and yet this was just a
routine trip my mother made to the grocery store, each week.

But, whenever I became anxious and worried, people close to me said I was
being “too sensitive.” Or “It’s just not that big of a deal.” To me, it was a “big
deal.” Yet I knew something was not right. Why were other kids my age able
to be unaffected by similar situations, while I couldn’t purge anxiety from my
brain? I wanted to tell my family how I was feeling, but I £ad to be the healthy
one. My older brother had been diagnosed with Crohn’s disease, and my sis-
ter had a rare form of cancer. So my parents thought they had won the
genetic | then I was born. No visible problems. Except that I didn't
rnally, but internally. I was dealing with my own rag-
was never addressed until much later in my life.

ear of teaching in 2011, I felt an immense level of pres-
istration, my teammates, and my students because I held
1ch high standards. Due to family expectations, [ thought I had to
Toften found myself worrying about what people thought of me
. ring if_I were teaching the correct material. I would rerun scenar-
“Ppoin and over in my head and make myself feel guilty if someone was dis-

. ' my actions, By March of 2012, I had made myself so mentally

ted
an !
P}?Yxlcaﬂy exhausted, that I finally decided to seek @ professional.
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o SPEARS PR
£l 1 ; d Seeing a rores.i;i:alcrt‘):caulse I d]d n()[-._‘.“.
itiallys ; evl on ; :
ll'nl;:l:‘ ’ﬂs‘"‘“cmzy Pt by others if IzFi)sked fa expel‘u'nc(.S Wap, Y
¢ |d be i”d ed mmmpetem i d “ %/ h.e]p. I felt f) If"lrr‘
‘mll:ecp thi secret, s0 N0 one wold jgec [y raziness” o “r,|11¢t‘
:c)niced (hat there Was a stigma attaCh?ﬁl W FEEsIVLE Ment] h:ﬁr i
and that peoplc who § d me'ntal ness t.YPICally didin g‘dhh .
(heir problem- According 0 patrick W. Corrigan and Amy o €em "
» 4 113 . ’ ik
esearchers Who have studied mental stigma, “Stigmas B o “&qun ‘,
y endorsed by the Western world” (2002), M ety
:ends would tell me that [ Wa; ‘b an h
€ln
Ta,

seem to be widel
own family members and fr Y i,
ded to calm down and relax. As if it were (p,

V4

and that I just nee
wanted to feel anxious.

gnosed with general Anxie Disor
he code as to why I bcgant}c,:ach d:; ;e(eGl.AD), fel,
_ [ wasn’t able to let a simple mij 1Ng anxioy,
felta nee.d to apologize profusely if I believed I had offe dstake 80, oryy,
[l'lough, life started to make sense. I was taught by a th = e'd SOmegne. \
cn:cumstanc§s. If I felt anxious about something, I WOuEaPISt to evalugy,
:;smn;?;;e: in 1 ;?» rInlinutes? Would 'this matter’in " hoisi finyself, oy
i t};e Ph;;z:l - earned to practice deep breathing exer(;' N a day
; ‘ .pects of the anxiety. I was surprised i
scemingly simple things uncomplicated my world b

When I became dia

had finally cracked t
nervous. I understood why

Being in therapy helped me to understand my thi
i : thinki
2 t;;i;g?;:;% u? }{)anic. attack, and toydevgz)nforr):;:}:isﬁ:? beha“? |
o situations. It freed my mind and opened n: uo‘;'
o Congp{)ortumt]e.s. I felt that my storm had finally 1E[L
ild finally fight my ba(t)tlemyf anxious thoughts. I felt as though e
ies, so I could, for the first Y anxiety and could combat the fear an/d W
ey htlme, be myself. My true self. I could ¢’ ot
that if the rain ca % without worrying if the rain would come. ] lear®
me, I could embrace it.

- Agiant leap w ¢

shared myie;sf;?zlzecor.mng unashamed of seeing a therapist. Yet, whe

reaction that [ actyall enlightenment with family and friends, | e

I were making m y always had been expecting. Peo le mafie me

W(?uld just be 0)-] Sl e R big a deal Tl;e klz ¢ insisting i

With their negzﬁivsétlr\éch_ would have the san;le resz.lxlts I;s ther bwli:
ions to my appreciation for therap¥ W?i;::;oﬁ.

disappointed ;
[ed nm
I'had mos; tFUSted?lself’ but sorely disappointed in the reactions

Whe
n other
make assumptions about issues such as 2%
erso”

SiOn schi
> ChlZOPhrenia’ and bj
: ..
polar disorder, it can mak

¥ aN




in . etti
iy, Gregory K. Fritz (2007), indicateq tg Ing help. Professor of

. hat “M .

chia _ : 0st conce

P}Sﬁ,}dx‘cﬂ is the fact that it leads parents to ayoiq secking pSYChiatriCcmmg for
¢

"+ could dramatically improve their'child’s condition” (p, g), Frt;zatf?ue:(;
htIn 2 recent study of 1,1.34 Amerlcan parents, for €Xample, about 309,
| they would not want their child to become friends with , child who had
depl’CSSiOn and 25% S?.ld the same about a chilg with ADHD. Almost 20%
| the sample even said they would not wa.mt a child with either disorder to
jie next door. Responses to the same question regarding a child with 4 physi-
alillness such as asthma were much more generous” (p. 8).
arrubias and Meekyung
SO experience decreased

According to the research conducted by Irene Coy
Han (2011), people \.Nith serious r.nental illnesses al
quality of life, fewer Job'opportunlties, decreased opportunities for obtaining
housing, decreased quality of health care, and decreased self-esteem (p. 317).
Our culture too often does not tend to see mental illness as an acceptable ill-
ness; and, thus, victims of this illness are constantly experiencing prejudice

and stereotyping. It is much more accepted by our culture to haye something
physically crippling than something that is mentally crippling,

Too often, the media has identified problems of mental health with psycho-
paths and criminals. Others often assume that issues with mental health are
due to childlike perceptions. Or that the mentally MUST have weak charac-
ters (Corrigan and Watson, 2002). Those perceptions reinforce the stereotype
that people should be afraid of anyone with mental illness. According to Social
Learning theory, people who have never experienced or known anyone who
hasa mental illness use the television, newspaper, and other media sources to
nform themselves and create perceptions according to those images (Stout et
al., 2004). Unfortunately, people with mental illnesses have been portrayed in
the media as violent and are, in fact, rarely represented well. In one study,
Paricia A. Stout and her colleagues report that “Cultivation theory suggests
fha'l heavy exposure to consistent and recurrent messages on television will
TClterate, confirm, and nourish’ values and shape perceptions of social reality
' conform to thoge presented on television” (Stout et al., 2004).

L’;‘he Past, T. V. characters, the news stories in the media, and often movuecs1
un\:f Portrayed people with mental illness as violent, UnapproaChabl,e’ Z;ir
re%;atﬁble- Urban educator, Lisa Delpit (Delpit, 1995) sugg;:lsts 1r;1 .
CYes :; habom power and privilege that “We do not r(i,all i r(c)llilagis the
rJnly 50 -t through our ears, but through our beliefs. If. th-e mf‘s then we
are OOUrce We use to form our judgments of ideas and social 1ssues,

"¢d to lopsideq perceptions of reality.

. . . lation
hercrits €less, besides feeling discrimination from the genelallpOI()iuViviar;
S0 2 self-stigma that looms, Researchers D. L Stuenkel an
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f others in a variety of ways. Y d about dey
g[hers and, therefore, may feel a constant need to make o ,‘
[ndividuals living with stigma each and every day Eh(.)ose Eoiea -p[r?“",‘*"
or other’s views of them, or choose to reject Ot_heI'S discredi,, \-'(.\,:0( ;
(2009, p. 49). Many peoplF who fee! self-c'onscmu.s about thej, me »Tl)f”m
use strategies such as passing, covering, dlsregz.lrdlng, resisting o . L
isolating themselves to deflect their inner t.“eelmgs ak')out th
(Stuenkel & Wong, 2009). These inner feelings can limit
ing help or treatment. When we label and categorize
nesses, it discourages and often thwarts their sense
human being in their society. Such behaviors incr
shame. Societies and the media create these social ¢
inhibit people from receiving the care that they need

eir mep,. > & |
Person
people With
of being an
€ase people’s
onstructs, ang

SPal
Af“pr:

Sean‘ of
too Of[FT

My research helped me understand that every brain does not
same way. Humans are not a “cookie cutter” species. In this world, there ,
different intelligences, different physical abilities, different personalities du
ferent genetic makeup, etc. People often do not understand that we have gj;
ferent ways of using our brains. No two brains operate the same, Not ¢y,

twins (Medina, 2014).

functigy th

Mental illness stigmas keep people misinformed about the preponderance of
this illness in our world. Often, for parents, it is hard to admi when a chid
may need help. Parents may think it means that they have failed. Howeve:
researchers like Gregory Fritz suggest that parents should be praised for hely
ing their child build self-esteem by admitting there is a problem, and th
there is treatment for that problem. Otherwise, as the parents are the e
who make all of the legal decisions, children will not receive the n.eedeu
social services if their parents believe in society’s mental stigma and ignot
their child’s condition.

For teachers and parents, perception of mental health service is key Ir:u
important to understand that many children are not gettir,lg i Iml:no\.
health relief that they need and deserve because of these stigmas. o
that T would have benefitted from this knowledge and treatment al:ffusua:
age. As a teacher, I want to protect children who experience the ;ar:hh jssue
tion. Although these children may not express their r'nental he(iP- Asch
openly, they are in many of our classrooms silently begging for g 486 Jo
lenging as it was for me to deal with my own anxiety from a o8 =

only imagine how difficult it must be for this generation.

110658
ental 'Hnesﬂl
5
nec {
e [h g oW
2 exPreSs‘“g
t

e.M
As a culture, we seem to have been sent the wrong messati1
not something to be ashamed of. Pushing away our menWi
not make us better, nor happier. Becoming more open
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1 ot feeling as.ham'cd b speat abiout the Way our minds work
B our jmaginations In healthy contexts. There are o many beay-
A out human beings and so r.nuch each person has to offer this
would we want any population to be silenced in order to con-
= norm? Feeling sham.e about a‘chemical imbalance in our
s ke @ throwback to.unenhghtened times. As Aristotle once said
gies 5€ ark of an educated mind to be able to entertain a thought m’thou;
i . (Philosoblog, 2012). Spciety nf.:eds to challenge the views that
 ccepting ortrays about mental illness, without blind acceptance. More-
o, shouldn’_t we be creating spaces where all children’s mental
ccepted and given healthy attention, so that they can experience a
dom and a relief from acute suffering.

L ove,
qates are &
mfﬂ[al free

 References

—

Corrigan, P. & Watson, A. C. (2002). Understanding the impact of stigma on people
vith mental illness. World Psychiatry; 1 (1), 16-20.

Covarrubias, I. & Han M. (2011). Mental Health Stigma about serious
~ mental illness among MSW students: social contact and attitude. Social Work
36 (4), 317+,

Delpit, L. (1995). Other Peoples Chuldren: Cultural Conflict in the Classroom. New
. York: New Press.

fritz, G, K. (2007, November). Stigma and childhood mental illness: Can
advocates turn the tide? The Brown University Child and Adolescent
Behavior Letter 23 [11);8.

Medina, J. (2014) Brain Rules: Wiring. Washington, D.C.: Peer Press.

Philosoblog, (901 2). It is the mark of an educated mind to be able to entertain
3 thought  without accepting it. Retrieved from http://philosiblog.
li’:/QO1.2/03/07/it-is-the-mark—of—an-educated-mind-to-be-able-
; “‘C"tam-a-thought—without-accepting—it/

b o BA. Villegas, 1, & Jennings N. A. (2004). Images of mental ilness in

e el i O : - -
343-~5(§(11,la' ldemlfymg gaps in the research. Schizophrema Bulletin 30 (3),

Sluenk : .
In; p ‘D.L & Vivian K., Wong, (2009). Chionic illness: impact and inlervenfion.

Bal‘ll.e[t.' en & I. M. Lubkin (Eds). Stigma, 7th ed. Boston: Jones and

.-



: thc .moment that changed my education philosophy and prac-
gh it were yesterday. It wasn’t. It was in 2001. I was teaf}:ianc
- ‘:11; ? ui(l)):li_SChOOI setting. My course was officially titled someg-
g like, Exploration, or some nonsense. I was working in a newly
formed “school within a school” and was part of a team of educators who
were tasked with teaching the “bottom 25%” of 9th graders. Most of the stu-
dents in “The Academy” were Black and/or Hispanic. I think that during our
first year, we had three “White” students. On paper, our goal was to address
he academic deficiencies by providing a learning environment that was con-
wined and connected. Contained there, those 180 students were being served
by six teachers. Students rotated their day with only us. We worked as a team,
the six of us, and planned prior to the school year and during the school year.
We met regularly to discuss concerns and issues with curriculum and behavior.
We involved parents and sent out multiple reports of academic progress. We
visited homes and planned events that were “rewarding” to our students.

Again, f:)":‘ﬁ.}"Ji:l}per, we were doing everything right. We had identified the stuf-
dents who “needed” to be with us by combing through pages and Pageg 3
transeripts of incoming 9th graders from all of our feeder schools. W’e Zc i;
uled them and looked at deficiencies. We saw what the students weren tk 0 ei-
attending class on a regular basis, completing homework and classwors per

' i ving appropr-
forming well on standardized tests, meeting standards, behaving gpin -
: tually knew what we were doiis

ately, being “model” citizens. To say we ac o that was n the pro-
0 2 . . A ;
ur setting would be a lie. We were just part °thVZ ~isted in this ountd for

¢ beliefs that

hat the kids were the pro
es and we Were there 10 R

f were going © gradua ol

” wed to be ypholders of then

ady

;Zs:a‘c’iipcrpctuating t.he hegemoni
the b 5. We bought mto. the fact. t
Save incs W}}Ol were creating the 159
souls a religious sense, but save 1n t

and send them into the workforce T
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 were these poor students last great hope. As 5 uni,
society. e »rwl l Work conference to gather all the lates and dmn""
High &:)wf;b 7] /1‘;:0]6 these students into the model of ey,
o * .plgffif;% had taken the cups of Kool-Aid being Offereq 5
buying 'f E)r:ing us gallons. T was 5o vocal when I returned ¢ my sop, g
;:J;lna;oho?lt how wonderful our classes w;rﬁ gomgrto be and how rf'alt”:],ir"
we were establishing for our students, that it never dawneq Onme,. M

: : : €ty g, X
think, instead of plowing straight ahead into all things sy, i, 0 stap

7 8t W
tiop Inf;

- Jr

Never mind that there was no plan in. place beyond educating thege

in 9th grade in this system. Never mlnFl that our Plan Was no i hudh
out. Never mind that our funding was tle§ to creating gooq litt]e ‘mrkﬁou‘;,
good little complacent society. Never.rr%md that‘ our philogoph, - :» i
was completely based upon Skinner-istic behaviorism and tieg i i
ments, not even rewards. Never mind that our litt]e academy vy, Punig
petuating the belief system that these students were broken, Ne
of that. We thought, I thought, that what we were do
thing ever. I look back on that experience and am ah]
garbage and the mess and identify some positive outcomes, We really ¢
create a community that was safe and protected many of our studems'fm;
unfair educational practices. We did allow certain successes, academie
behaviorally, and interpersonally. I'd like to believe that we also made 3¢
ference in some of our student’s lives by providing them with a safe haven,

But, really, I'm embarrassed. I'm embarrassed, because at the same tiney
started this program, I was enrolled in my doctoral program and was ki
two courses: Advanced Topics in Social Foundations and Curriculum and Thery
Research. Up until that point in my doc studies, I was really just re-wettingm
feet in academia. I started with a stats class because statistics is bland a
unchallenging, T had been teaching for seven years and wanted to grow g
thinker. Taking these two classes together forced me into a process of [hmi
ing that I didn’t know existed. I was not prepared for the amount of Chanﬁ;
was going to move through, but I did, nonetheless. I found myself Smlggab;
through the courses and my daily life as a teacher. Not because I wasnhl[ o
or capable, but because I was a practitioner of education that I thoui\' e
effective and ideal, and I was reading about theory and phl.losof (ertl¥
caused me to feel uncomfortable in my experiences. I was havlng"ha[ W
time reconciling what T was doing and firmly believed in, afld ‘[hatl“y
reading and discussing in my courses. I was unaware, at the s view
.cginning 10 undergo a transformation that forever changed ho“u i fd“.(t
h.c education, my role in public education, the “truth” abol‘“ EC g 0‘-“;‘
tlomystcms and the like, We spent our weeks unpacking or ir s that Wl
acking in the framework of philosophical belief Systenslemialis‘n‘
education practices. On the surface, the ideology of e

Only .
: ver mind a
g Was just th |,
¢ to dig through th




....................................... . CREATNG PARAD; g5
"""""""""" irm. Who believed that . g
| .- (ot madcsﬂi];‘il]‘:é,,? Who worked in ls:-l:
? unt e of under
!

t'.'

tudents needed a “cop.
INgs where only cery

s g ain

1 CO deemed valu.able and right? Ag j turns out, | diq. And the
mowi Jge Wa:mth came flying at me was 3 day thay shook my “york> e
kﬂﬂm@t that n and my purpose as a human on earth.
e, - educatio : '
Pubhc ; f course, was having us research a topic and address questions

fessor, O° * e were dialoguing about, | was struggling, I was over-
My Pr@ ectives W !
'( om the Pel.'stﬁ all that I was learning and was e

xcited about everything,
el had been listening to the stories I was telling and paying atten-
wht he

Y ies I was having, bridging the theory and the practical, He
the dlma}lne this woman, Jeannie Oakes, as she wrote about the very
e e mt'o class. I didn’t know who she was. I didn’t know what she
?uigs [ brought up 10 a chance to meet her in person, I will tell her how much
. Andif i gﬂ me forge a new path in my career. Call it cosmic inter-
[ owe her for_ hélpﬁ?ﬁme /right place; call it fate; call it whatever. But I looked
vention; call it rg and I found her book, Reeping Track. 1 Checlfed it out of ;he
up cannie Oakes’till working with floppy disks tben, I couldn’t ove:rnllght ship
Jibrary (we Were sent home, and started reading it. It changed my life!
it by AmaZ‘?n), w! whereby students are divided into categories so that
“Tracking 1S ﬂlc,g;:‘;e?; groups to various kinds olfd classes’c’l (ti)i:kgz,oiggz

e ious? I couldn’t rea
they that? Huh? How? dAr;eo r);m; fsoe:;cziursr.l yielf T iy de;perl
Asf Idread 11:1 (I)rvi;snovercon;e with contempt for myself and my schoo
into a pit ol aespair.

] gh 1 t
S

9.
p
enough.

: laimed to be
art of this system and this process t\}{litwls)/lrl(:t a;H\T/:/as really
o S tII:)e airll) the name of progress ani s e ;eople’s kids are just
doing something f the idea that som e i
' ing into the abyss 0 loved teaching. I lov
doing was feeding into 4 ) devastated. I lov How
. ? How? I was devast 1 where I was.
Plam. be,ttc.r m?nhoi};321ers. I loved working in the S(};hz(l) spent most of that
- 'w“h e Se one of them? How? Ugh. Ipio Earzld and throwing my
coulc'l e -beCOI: s and such out loud to my hus s that even a word?).
B cornlote flabbergastedriss d and disappointed
hands up in the air in corr}p s: flabbergasted. S}.IOCkeh ¢ I actually had 2
Maybe not, but that’s Wha;kewzv'vake for the first ume tn:CessaIY to address
- o 3'-W m. self with the know-ledger etuating 1 Wk u}?
{)}? e F.W ashnm; arm:llfo aK active participant n Ezdpp repped for the SZ‘Z
e t I was m and ] - nder-
the rllr::i(zlclil:}fsv:e:t to work, walked into m};ldasilr(;?ﬂ the window lst ag:‘euto all
) ? W ve S€
T lans were thro ; would've :
0 say that all of my le.sson g ke il [proba'bl)_ and my colleagues
“atement, If we had lived in the the district
things thag had been “deemed” important 7



e T

aders can and once
| y 4B  We

96 red n only 4 heart +h them. ['hey all kneyw Iy Ver
0 ; R TS .

art weilent reading time” and “'“uld‘ i

di

fi]-&ll]i‘sslt‘l(jl((l hadﬂ ed .ngou g
et i ur . my 8
: rfadm%m in recalling that day, my speech S‘ﬂrtrfdu!

U

about ™ t Jike this: i -

omethi"é 1, an apoloBY { thought I was coing the right thing
L 10 ¢ you - part of this academy, but it turns oy,
I'm you . into a system that doesn’ thi:;

_oing is DU

rong Wha allgoics)lr’ltg B ou're worth pushing and educag,
er. The system ek /remedi jevel. The school, your leacherf

ot anything other than abelieviﬂg that success looks like something Othe"
we've been duped 1Nt change- Starting right now. Starting right no\:
ing in Y power t0 mak§ sure you have the same OPPOFIU.‘
the other <udents, and I will teach you h'ow to stand up for
I can’t change this school, but I cay

¢ a fairer chance at succeeding,

d for the questions and the discussion and the time j
what was happening This went on all day fo;
per day, and I taught 180 or so students ;\ith
ded to have this conversation. So we talked. We talked abou
r them to be tracked. We talked about what it meant for
We talked about what kinds of changes they wanted to see.
heir life outside of school. We talked about their lives in
ge we hadn’t used and grappled with ideas we didn
to me. It was new to them. It was new for us. We had
ad to address. [ had to learn to use the Janguage of
students, rather than use the language of
lace. And it was tough.

because I knew inm

oh, and don’t get ™
on that

ted. T waite
(o take us to digest
I had three classes

And | wal
was going
two days.

whom I nee
what it meant fo
their life choices.
We talked about €
school. We used langua
understand. It was new
work to do. I had guilt I h
the thinkers to start fighting for my
the establishment to keep them inp

m for four more years. I stayed

if I didn’t teach “those kids” (
onversations 1 had with my colleagues
to become a bunch of statistics, and ¢
d 5o that I could work with the studen®
ey had no control Ov¢"-
1d empower their expe”

I stayed in that syste
heart of hearts that
started on the number of ¢
phrase) that they were for sure going
narrative would never change. I staye
who had been placed into a track of education th
stayed 50 that I could teach them language that wou
:‘r;if,:s with adults. I spent many, many hours working with my stude" %
assm::ltapgim a.ch the powers that be: their other teachers, the PrinCipaJ, ,[h;
languagepforncq}:als, their cc?aches, neighbors, and strangers: i n"ha\f‘“
g w‘;:] ciit I was doing then, as [ was a Don Quixote riding I"* .
i mills. I was alone in my school, the only on€ W& = g
g the practices of tracking and hegemony an

SIS




(he structure of the status quo, | fou

..o a1
igm @ | and ready to make rea] (.. :
..(-ﬂ”‘ll ed i the schoo Y l ‘hd“go. So [ left,

o l“’.‘s qory 10t becaus? I ha\ie ?}?nﬁ‘ great vyork. [ tel] thig sto
l""” it ok collgge pro essor'lnl e pre-serv.lcc teach
versity, how easy 1t 1s to unconsc1ously mi
o the false notion that there is 3 right/
¢ should make up education and clagsy,,
jef, then there are right/wrong students
ath and serve the system that has been
. the status quo by teaching my students tq dev :
P add!fs",zi t;at doesn’t begin with, “I believe a]] childrefxlzz: lizlrlosop}}?, |
of cdufz ntifies what they believe about their pedagogy and philoson}; I :
rthe c inequities and justice in education, my task has become nz y. In
| ddressing rtunity for essentialism to gain roots. I also want to ex an;rc:;v-
L g the Zpd[:(;t these young teachers will be using to understang whall)t is ha e-
Langlrlla i their schools. My students now are young adults who tend I:O
E:E;\E that teaching i all about making things pretty and maiching and
1 And while I appreciate their effcgrt in their belief that aesthetics matter,
_ ;l;n working in earnest to add_r?ss their understanding and awareness of jus-
e and to inerease their ability to have a voice. If 1 can help them get
sounded enough 50 that they can sReak up for themselves, it is my hope that
ey can transfer that same grounding to their students. This way, we can
e a collective narrative that is about change and progress and justice and
 ydvancing the opportunity of all students. It wasn’t until years later, when I
 yas able to expand my understanding of critical pedagogy and inquiry as
- wllas discover the authors and thinkers that have influenced my practices,
that I ran across this quote from bell hooks, “I entered the classroom with the
conviction that it was crucial for me and every other student to be an active
- Jarticipant, not a passive consumer . . . education as the practice of freedom
....education that connects the will to know with the will to become. Learn-
ngis a place where paradise can be created” (p. 14). Here’s to classrooms

- hatresemble paradise.

iln(’npd

: ry becayse

PTep courses 4t 4
$-educate oy teach-
wrong binary et of
OM practices, And jf
who wil] continue op
reated. My work now

I 560y b

Asample of texts, “must-reads,” for pre-service
teachers, along with suggested videos

Debiy 13
"W i (1995). Other Prpie’s Children, New York, NY: New Press

Me »
‘nish, p “White Privilege: Unpacking the invisible backpack (1989)

L'lrllg;//_www-drtl.net/ files/Partl_C reatingAwareness‘whiteprivncge
CklngthCIHVisibleKnapsack.pdf‘

L .



glish Cornposition

I clas, Whom he ;4 Meeting for 4},
second time, he callg attendance,

aate. “If you shoy up

you get tep points,» announces My, A
what he thinks of as his ringmaster voice, “[f

€nwalla, i,

You bring 5 canned good g5 5

food ba donation, You get 20 poings » Mr. Adeny aasks studengs ¢, make
this daily of ferir nstead of buying 5 textbook, He hasyy

S.

hie] Greenﬁeld—Baptiste.”
Mid-90

™ e 8 down the aisle Joyfully.

il Nes on hig right alternate
gl 0, baby»
Tityg) as he drops hi

The muscled brown-skinned man in hlj
The nails on his left hand are pamIt’e
red and silvery white. “That’s what I'm

ity of the
€ sings, A collective chuckle breaks the solemnity o
IS can,

99




100 WHO SPEAKS FOR JUSTICE

..........................................

“T'hank you . . . Ignacio Hurtado.”

A tall figure speaks up from the back row of desks: “Nol | e

ve n() (-

Mr. Adenwalla interrupts his steady intonation of Namey «p an»

. b Ven 'n
bring anything, please come up, extend your hand, o €n

|
Yoy
3 ”» e t . lfj,
gener‘OSltY-' h( »‘{fx[u“
Ignacio laughs a mocking, attention-calling laugh, Fiap, ’
don’t you think, making us come up like we’re your lj '

n .
O ¢
; ttle Sla\/eg or [ “U;
You really want me to come up with no cap and

Somey.
Aaa . . . whatever your name is?” Preteng, Mz, mtﬁ "
A void yawns open that everyone wants Mr. Adenwa
suck in the space for a few seconds, then looks directly 4 | nae_allowg i
the whole class’s gaze to him too, “Anyone who can’t make the fC 0, drg
can still make the gesture to earn the ood

Ir ten points, Yoy don’t geg Offy
not here, you get zero points.” ure, yo

lla to fill, g

Ignacio laughs loudl
hand over the crate

y. He plods to the front of the room
, Adenwalla, revealing

) i B » quick] ‘
like a vaudevillian magician, and Smilgs Widzlpasses
a chipped front tooth nearly black with decay y at)
“Thank you, dear friend,” announces the ringmaster with

€Xtra enthysi,
Ignacio remains silent until the

Ignacio sees himself in the classroom again, looking at his own eyes War;d(
ing around, his eyes shrunken grotesquely small, dice rolling back and
in the sockets. He sees himself a blasted wooden doll, joints brOke'I:]" E)UII::
strings snipped, and abandoned. He feels anger and feels the word z)r;epﬂ
an udiot. He sees an axis across the classroom, with Mr. Adenwallaf?;m i

and himself in opposition. Idiot. The word and its echoing come

like tinnitus, at times barely audible, at times rising to a screech: 1 e
Ignacio finds himself in middle of the campus. He is dls(‘)‘X]CJ“\t;)u’r D,fall'
get out but, as it has turned out, pulled into the.center- ws point ine'
Start Here” reads a large placard with red lettering. Arro

; : Y isement.
registration, financial aid, and advise

]




....................................

3 “(Ullling behin
¥ she says. “It can be q [iy, 0verwhely,;
all these buildings straight in m heag ,’l:g al first, Big place »

poor when the poor wapy 1, stay poor?
S0 much garbage on theiy streets?

eople’s hungry children walk around their neighborhoods ] alone,
ared for, vulnerable to their own bullets?

Why do you turn us toward evil?
Why would we spare Adam Lanza after what he did?

Why does he deserye any compassion after what he did?

Why doesn’t your syllabus mention extra credit?
Who do you think Jou are anyway?

F¥k

tant Note: This is based just on my im;}gir}amn, a}nd‘i’:z‘;;
truth, I am turning this in as an exercise in crcatlr\: e
#3 in your instructions, I prefer not to com}l);eit ereans to
tory to another (option #1) or to analyze Wall d for. Thank
s environment as 1 feel that is totally uncalle



...................
..................
....

Revising Salvation

[ will tell a story that looks at 2 new version of the ; .
nown as Genesis, which 18 a relationship betweer, a Stig

1 1 d i
the nature of human beings, I will attempt e n

y knowledge of Christianity that makes up my Spirr'{)m h,
§ 1 Ualiu

In this essay,
ation story K
son explaining

well as m
he beginning, the Lord almighty was floating in . .
He found the emptiness unbearable so finally Squ&m » :stlgmp_
h was love. All he wanted was love, so he madlédhl-[ g
d on creating the Earth like a jewel ﬂOating o, is

Bible as

First of all, int
tiness of space.
the first word, whic
together they worke
of the universe.

o make the sky the Lord asked his son to run as fast and 5
he could so the blue fields were his open heart, the sky was the first lay Z}T :
To make the ocean, the Lord brought his son into deep sleep, so the “ga ter
were those dreams then they painted the grasses and trees. They myde [[ehri
animals out of the mud. The land was father and son playing, ¢

———

80
0

Cen[f‘;

Secondly, t

On the other hand, it was on the seventh day that we came along The [y
wanted to rest, but the son was restless, he wanted to keep playing, he wang
t0 make the whole situation a simple game, he wanted to throw dice, in afy
of craziness he copied himself, however, it was a bad copy for only god i
god, HE is supreme, but he was a foolish son.

Furthermore, this outrageous action enraged the Lord so he punished hi

“You are aborted, the one who makes the fatal error.” Like a wrathfil
blood from hi

ound with the

son.
fist the Lord’s words punched the son. His broken teeth, the

mouth, his tears watered the Earth, he lay motionless on the gr
ainful anger inside his temples. The tears fell into the ground, all the poison

has been soaking the ground ever since, we try to clean ourselves so that ¢
are pure.

‘In conclusion, this is the big secret. There was no magic
~ paradise. It’s us, we are the sin, the son, the same son,
- walking the earth to suffer to show us our sin and wash his oWl fro{nakc
hands. Only some of these men have been remembered, we ar¢ t.he mls,[
that comes from love, that’s how I see it with my imagination in this 0

ook

rib or fruit wee®

has been eter™ f
s

Nathaniel Greenfield-Baptiste bursts through the door of the Ce d
have been pus

about halfway through the period. All the desks p
walls, dissolving the familiar forward-facing grid ingrain€ yile t
schooling. A rope is spiraled on the opened space of the gray'! gy o
the center outward, Mr. Adenwalla came to class 15 mriues efhe spit
arrange 22 unl regular intervals along the length ©




I didn’t miss it!” Nathanje]
lease tell me : Diel says. He fing,
Lcomc his desk ne'lghbors, Pecks each one on the cheekS ::3
_accented Spanish: “Estan muy muy lindas hoy. Te q;icro
ne, including Mr. Adenwalla, Tesponds with 5

N uneasy smjle.
ar friend,” Mr. Adenwalla says tq Nathanie],

ers seem to melt into the imperfect letters the students
o the board—looping or Jagged letters, some stretched
that can carry independent meaning beyond the

or shrunk into slanting illegible tracks of textual
ossed with paths in a wilderness,

Sex “moented”??? Que?  DNA

The first cell/ eye/ leg——————— MYSTERY
ashes to ashes dust to dust

Neotomy

baby monkeys leave the trees

Aio——_ 5 oy the races

His face in dark Projector light, Mr. Adenwalla
"¢ads from hjs smartphone

gmg:l Moment lz.GI‘Cat Emergence. Out of the mysterious c.haos some 13.8

Our Uy'ears 480 time, space, and energy stabilize into the gift of existence.
MVerse is born hot and tiny . .

-

e

> oldest student in Mr, Adenwalla’s classes this
aster. “Lista!” she says, taking her place at the 0L}11t-
L smiling face pulses with energy there. In Cuba, Sth Z
arten teacher for 25 years before 1mm1gr,at1ng t(?
relishes her role in this stagecraft. Sh.e s wearlﬁg i
pecial occasion. “I believe it in the. Bible, teacpfr,
ik that can be the same with the big bang. Ok
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..............................................

She slowly bends down to light the candle. An o
a violation of campus policy that
sion or even termination, just lik
your office, loaning an office key t

ignated office hours posted on hi
teria across the street,

Pen f. g iy
Ml‘. Adenwalla kn()wn In (h;.

. WS - ).
e laymg your heaq Can . “lay

0 "\‘ul' 5 ”‘T
0 a student, ¢ Sheak: W in

s door for 5 Cubay,

The student lifts a poster of a b]
orange sun, a gray moon. “If the
pauses, scans faces, makes an inte

ack crosg engende

v i €rin

big ba}ng is the trye, thge 1? sky ;
ITogative “aaaaaqq, a5 ho dig.
“My picture shows it

bang, It can be, no?”

buny fl5 ;
say to this whole clas here, no thank You to thig activity» | Would
classroom vojice the words come out at g lowereq cta\./e Bty pu
strainer. “You know, Py really trying by 1 don’t agree Wi,th thhed,th.rom
the consequences.” He stands back with his armg Crosseq flS'IHJUSI
neighbors inch away to make a buffer, ? 10 teng,

- For the first time, for a split-second, Mr. Adenwalla has a close lookat the®

on Ignacio’s neck, A pink bubblegum heart with two daggers Cf’ossmr%l;;l;

‘dripping from the bottom, lake of fire licking upward. The 1mp,€auwgn

- Crosses ever so slightly onto Ignacio’s jaw and cheek. Such a ,SloP}:;m.[ n‘

thinks Mr, Adenwalla, on a canyas that can make such precise fh (hin ¢

miniscule gestures, Hoy much that needle must have hurt on su his offct!
1

W

! to
Mr. Adenwalla puts Ignacio’s note in his pocket and walks

. s the
ding !
. . d SOUn )
INg attention to the contact of each step on the grou:d’ovef- The O
LU just take the consequences in his arboreal mind over a :

away it
tle like leaves, float down through the canopy, and fall
roots,

\

rDull(
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.................................
......................................

e
..........
ot

ks through what he te'lls.visitors is his backward window,
ngruously, into the building rather than out to the busy
malls at the edge of the campus. He occupies an interior
oks a vast computer lab with .a.cathedral-like ceiling He sees

. of heads. Students are writing school assignments, doing
| classic American novels, domg journals on what they learned
werpoints for oral presentatl.o.ns on current events, doing
wld, writing on Facebook, e-mailing c.hstant family members,
£SOULTCES, applying for governmex?t. assistance, pouring out love
il moving avatars in virtual realities, paying bills, plagiarizing
ng, moving through dimensions of confusion and discovery,
i Herald, reading Siddhartha, reading Fifly Shades of Gray,

-

dral, through the bubble of computer noise and static
dow reveals the sky. Mr. Adenwalla must crane his
angle. He has been feeling the sky-like longing today.
ending one of his periods in the airless place within. He

4 hidden bleeding. Just before he reaches the emptiness,

in, he burns a way out, engulfs the outer

hout to come agal
re around the massive glass and steel structures sealing him

his devotion, to burning.

t for Ignacio’s note, feels moist contact with the
Ignacio’s big angular letters, the sickled
spines, the square serifs feel sharp-edged in his eyes. After he reads it, he feels
agreat flowing within. He feels spent, parts of him breaking off like brittle
naper, Words emerge. “I need to do something else,” he says aloud. He closes
his eyes for a few minutes, sees himself’ as though looking through a window.
On hi , he clicks a box indicating that Ignacio Hurtado completed
great merit today.

He reaches into his pocke
paper, his sweat and his student’s.

sk

_ o use I?
ed lo use outside sources?
wed Uo isten to rap music in class with prostitutes
G the n-word, the b-word?
contradicting what they taught me in high school
Xen hooked my reader with a question?
', ‘0 talk about science vs. religion?
Teally control the world?
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Is 1t mastly the Jews? )

So twho 15 the racist here, you or me: | .

So are you saying my personal American Dream is baq an
IWho do  you think you're calling a slave?

Do corporations control the world? :

When and where do these secret kings meet to rig this game

d (lead_il

of C/less_J

Hskok

To: Prof. Adenwalla.
From: Ignacio Hurtado

Re: Serious Issues I'm Having with Your Clasg

This communication is to inform you that the ¢
are very controversial, well, it is one month in
think we should be talking about god in class
god or ideas about god at least a few times a
controversial, have you heard aboyt the separ
believe in god but T do not wish to share my

OpIcs yoy discygg in
to the Semester.

b
> We have hee, talky 0y
week at Jeag; and | § aby,
ation of church

therefore you have problems with my Chri
Are you a Muslim? T know ] have to wo
That’s extremely ridiculous and insulting,

Also, I still do not think it is fair that we have to bring your cans as part¢
our grade or be shamed if we don’t. That makes me very angry and fiu

d as you know that me and my mom are struggling to get jobs rightn®
€ the situation is I decided from the first few days of this class tha Wi
understand your students; you treat them as people, but [he;h:lgﬁ
Twant to do well not like before so as you notice 'm trying my a; a‘gﬂ
g to follow the rules you have about open dialogue. I know Inc (hem.
 disagree, and I know all my emotions are ok; it’s about exPrt:Slingordff'
- ope you understand that I am Just trying to do what I have to r(')ob is just’
Cgeta degree and start my business. Sir with all due respect you J‘ng o
~ teach us 1o write. Your job is just to give us the work. I am

willi

stian faith that is the req] problen
rk on my punctuation, but a (+




(ifice; but I am NOT willing to compromis my belief;
3™ °| think you are a good teacher, you create 1, efs,
ok you are going too far. You are makin
we will talk about this after class nex( tig
the higher authorities at your instity(;
pologize once again if I have upset yo

v form.

: Do not get
Ny intriguing sitya-
me uncomfortable,
me3 that way [ won’t
on in order to rectify
U or your students in

sk

1d boys, apparently twins, walk through a landscape of sway-
t-high saw grass. Each step in the hot mud releases a min-
A forest of white pole-thin slash pines rises above the horizon.
ow, sending the boys orange light through the swamp forest
wood and leaf. The sky is rumbling, covered in clouds tha;
ay from each other at cotton edges. The mass of gray flick-
he sun is suddenly gone, and the Earth becomes silent in the

,” whispers one of the boys.

t him, annoyed. “No. This is just walk. Get out of that
an idiot. Let’s hurry up and get home. It’s getting dark!”

st a walk!” yells back the other, “Can’t you see? This is beautiful!
isten to how quiet it is!”

no sense,” says the twin brother. “You’re going to get lost.”

from his nightstand,

* But, before he can
to be late for his first

wakes from the dream, takes a journal
ting an entry entitled “Poetry School”’

e words mean, he realizes he’s going : Vi
ts reviewing what needs attention. Today, he realizes, he spe
ado after class. How will he say it?
ally one-sided.

long and almost Fot e
him th i lack-jawed, offering no resis 1
roughout, slightly slac s e i3l

ne is telling Ignacio he has t h, but
the topic, and maybe this 1 20 pbi g?\flpﬁzlffthe
matters can make the class more :
difficult emotions, maybe Ignacio s

N is less than 10 minutes



