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Knowledge Targets

Knowledge targets .include the factual information, procedural knowledge, and con-
ceptual understandings that underpin each academic discipline. They are important
because they form the foundation for each of the other types of targets—there is no

FIGURE 3.2 Learning Target Types

Knowledge Targets

Knowledge targets represent the factual information, procedural knowledge, and conceptual understandings
that underpin each discipline.

Reasoning largets
Reasoning targets specify thought processes students are to learn to do well within a range of subjects.

Skill Targets
Skill targets are those where a demonstration or physical skill-based performance is at the heart of the learning.

Product Targets

Product targets describe learning in terms of artifacts where creation of @ product is the focus of the learning
target. With product targets, the specifications for quality of the product itself are the focus of teaching and

assessment.
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