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curriculum provides.

Curriculum documents consist of statements of intended ] nae
by more than a few labels. “Common Core State Standards,” “content standards,”
“benchmarks,” “grade level indicators,” “grade level expectations,” “essential learn-
ings,” “learning outcomes,” “lesson objectives,” “learning progressions,” and “learn-

Ing intentions” are a few examples. In this book we use one label to refer to these
statements: Jearning targets.

Learning targets vary in complexity, clarity,
written to represent the ultimate | |

Learnin g targets reach our destination. If the curriculum side of the classroom is
are statements in disarray, the assessment side will be equally messy; the ac-‘
0f the intended racy of any assessment hinges on clear targets, as we will see i
learning. the following chapters.

In this chapter, we explain the different kinds of leaminf;:'
gets; how to make them clear to everyone, including students; the importance Of;f;
learning targets to teaching and learning; and how clear targets are a necessaty
dation for classroom assessment quality. It focuses on the shaded portion of Figure




