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Jassroom management in is about restorative Liliscipline. By restorative

Jicipline, we mean a dispositioF, a rr.undsct, and an approach to disci-
fine that builds upon the foundational idea that schools are places where
qudents are expected to make errors and learn from them. These errors
nay be both in the learning of content and in learning how to be a good
member of the school community. Instead of removing and excluding stu-
dents from their educational setting as punishment, a restorative discipline
pproach supports students coming to terms with how their actions may
have affected others, taking responsibility for these actions, and continu-
ing to learn and grow. Moreover, a restorative discipline approach allows
tachets and other educators to learn and grow from conflicts, whereas more

tm%itional approaches focus almost all of the “correction” on students
Milner, 2014),
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caused to others (Wachtel, 2016). Restorative justice alsq Stresg
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1980s (Morrison, 2007; Wachtel, 2016). Although originally used the |y,
edy offenses such as burglary and other property crimes, restol'atiVetc-) Tem,.

measures are used today internationally within criminal justice SystJustiCe

address offenses as grave as death from drunk driving, assault, ems ¢

murder (Zehr, 2015b). The two most commonly known methods of{):’ angd
ative justice include conferencing and circle processes. Whereag the W:Stor_
legal tradition typically concerns itself with questions of which Lo OISterln
was broken, who broke it, and what the offender deserves as a pun iShme;l z

restorative justice approach focuses on the following questions (Zeh; 2015
3y a)

p. 254):

Who has been hurt in this situation?

What are their needs?

Whose obligations are these needs?
What are the causes of this situation?

Who has a stake in this situation?

What is the appropriate process to involve stakeholdersin
an effort to address causes and put things right for everyone

o
o

involved?

This approach to conflict resolution is well aligned with the concept of
public education, as it moves students whose behavior harms themselves or
others toward the support structures that can help them make better future
choices instead of excluding them and pushing them away (Schiff, 2013).

Restorative Discipline: A Restorative
Justice Approach to Discipline in Schools

Restorative discipline is a restorative justice approach to discipline in schools.
An alternative to the punitive discipline system that removes students
from a classroom and/or school community, restorative discipline is 2
relationship-oriented approach to managing behavior in schools (Morriso™
2007). Punitive discipline systems typically center upon the use of schook
developed or teacher-developed rules that govern student behaviot, ﬂ'“

preestablished consequences (such as detention or suspension) ar€ applie

when a student breaks a school or classroom rule. As these consequen® w
applied, students are pushed away from the school community and coward the
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Restorative discipline is becoming a more common approach tlo solving
djxiP]i“”Y problems in U.S. schools. Although the concept is relatively new
018 schools in the United States, some schools in Australia, New anlar-ld,
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some scholars believe a shift toward restorative discipline j, Ug
y be the best way to end the racial bias endemic in U.S. school tods ;
quately serve the needs of students of color (Husband, 2016)
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bring root causes of student behavig,
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particular,
schools ma
and more ade

Restorative disci

a forum to point out systemic inequities,
[ i tween
to the surface, and allow more honest interactions be students and ducy,

tors (Simson, 2014). Instead of excluding students from the school communjy,
when their behavior does not align with school and classroom norms and €Xpec.
tations and possibly even criminalizing the behavior, restorative discipline secks
to keep students within the classroom and also seeks to build a stronger overal|
school community. For these reasons, we are stressing that restorative discipline

is a promising way forward in classroom management.

METHODS OF RESTORATIVE DISCIPLINE

As discussed at the beginning of this chapter, restorative measures withip 5
school community can be understood as a pyramid. The use of affective lap-
guage that serves as the foundation of this pyramid promotes awareness of self,
awareness of how one’s actions can affect others, and opportunities for self.
correction of behavior before small problems become large ones. Teachers can yge
affective statements and questions in an ongoing and seamless way in classrooms
and wider school environments to develop students’ social and emotional skills
and consistently keep in the minds of students that they are part of a community
at school. Affective language also helps educators remember that students, like
all of us, are developing and becoming and are not “there” yet. These feeling-
centered and emotion-centered interactions require comparatively little plan-
ning and may involve all students in the classroom or school. Circle processes
occupy the middle level of the pyramid. Circle processes can be used either pro-
actively or reactively to strengthen relationships, discuss issues that affect school
community members, or resolve interpersonal conflicts. Some teachers use circle
processes as part of their regular classroom routines as a means to build commu-
nity among students. Use of these processes may require some planning and can
involve an entire class of students ata time or more. Conferences occupy the top
level of the pyramid. Conferences are typically used reactively in school settings
to repair a relationship after harm has been caused. This relationship may be
one that students need to repair with themselves, other students, staff members,
or the school community as a whole. Conferences are the most formal type of
restorative discipline measure, require the most planning, and involve the fewest
students. Although conferences and more formalized circle processes may take
more planning and preparation than less formal measures, they also provide a
more lasting sense of completeness and closure when a student’s behavior results
in harm to others (Wachtel, 2016). Overall, a restorative approach to discipline
positions students as actively engaged in the process from the onset, gives thema
voice in disciplinary issues, empowers them to take more responsibility for their
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Affective Statements

The first type of affective language practice involves the use of affective state-

ments. The goal of an affective statement in restorative discipline is to help

sudents understand how their actions have affected others, with the goal of
building emotional intelligence and empathy (George, 2017). Affective state-
ments can be used either to reinforce positive behavior or to redirect negative
behavior, and they can be used with students whose actions are harming oth-
s or whose actions are harming only themselves. In cither case, educators

“huse affective statemnents by following three steps (San Francisco Unified
Schoo Distric, 2010):

L mn_m%mm@ howyou are feeling or how you were affected by the behavior

2, m&m&&mﬁﬂ@ _uObn:bm to.

the specific action or behavior you are fes

3 By . .
: . oW ou

: 118 together Steps 1 and 2 in an authentic expression o.m " oﬁ are
Haw_sm and how you were affected and the specific behaviors¥
einfor;

forcing o redirecting,
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For example, teachers can make aftective statements ﬁ...o students such o
“James, I am very upset that you ripped pages out of your library _uoo_m. When
you rip the pages out, other students cannot enjoy H.rn book after you.

Keys to the effective use of affective statements include

focusing the statement on a specific behavior, not the intrinsijc
worth of the student engaged in the behavior;

 allowing students to see the consequences of their behavior;

e delivering statements privately if possible; and

e offering multiple positive statements to a student for every
corrective statement given (Costello et al., 2009).

Students can be encouraged to make affective statements with one another
as part of effective communication as well. Using the steps outlined above,
students can communicate their feelings and emotions to one another either
as positive reinforcement of a fellow student’s behavior or to communicate
how they have been negatively affected by another student’s actions, Students
can be encouraged to make affective statements using sentence stems such as

the following (San Francisco Unified School District, 2010):

* lam so appreciative of you/your . . .
* lam feeling frustrated about/by/to see/to hear that . . |

I am so excited to see/hear . . .

lam angry about . . .

e lamhaving a hard time understanding . . .

WA O

¢ |amuncomfortable when | m,mm\:mm_. ..

ol TR

By practicing using sentence stems such as these, over time students can
begin to develop the ability to make affective statements a regular facet of
their communication with others. Teachers should model these statements
and interactions. In addition, if these practices begin early in students’ educa-
tional experiences, it more likely that these statements and language practices
will continue through their entire educational experience.

Affective Questions

The second type of affective language practice involves the use of affective ques-
tions. Affective questions engage students more fully than statements, prompting
them to reflect upon how their actions may have affected others. Moreover, the
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. ons on these questions _might look like the following: “Wha; were
Yarid Fwhen you took Mia’s snack off of her desk? How d you think

murh;nklﬂga fected? What do you think you need to do now to ke s n

;ehis bce::u'ons such as these allow students to have a voice ip interactizrglz

gt Q:crs when their behavior is being redirected. This encourages the

stk reafent of a sense of accountability for one’s actions and empathy for
dmbpﬁorcovﬂ’ it gives students permission to make errors and to get it
:d;r:{ .t they have messed up without worrying about consequences that
coifd be more punitive. . ’

Jn addition to redirecting a single student’s behavior, affective questions
an also be used to resolve conflicts between students. This can be accom-
fshed by first asking each student affective questions separately and then
hinging them together and asking them the same questions so that both stu-
fnis can hear how they have affected each other. In cases where it is appar-
arthat the harmful behavior was largely the part of one student, questions
achas the ones below might be asked of the student who has been harmed

Costello ecal., 2009, p. 16):

* What did you think when you realized what had happened?
* Whatimpact has this incident had on you and others?

* What has been the hardest thing for you? ‘
* Whatdo you think needs to happen to make things right?
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Bringing students together through the use of a-ﬂ:ective questions for reflec.
tion and dialogue represents an informal restorative conference. Restoratijye
conferences will be discussed more fully later in this chapter.

Although educators who use affective language practices may not fee] [ike
they are doing much at first, research would suggest that they are actually hay.-
ing a powerful effect on school culture and discipline (Guckenburg, Hurley,
Persson, Fronius, & Petrosino, 2015). In the following vignette, Mr. Hapris
uses both affective statements and affective questions while interacting with,

students in his daily teaching practice. Use of affective language practices cre.-
ates a classroom or a school environment that fosters awareness, responsibil-
ity, and empathy. Creation of this environment may signiﬁcantly decrease

the need for more formal discipline methods (Wachtel, 2016).

VIGNETTE A: AFFECTIVE LANGUAGE

USE IN THE THIRD GRADE

Mr. Harris teaches third grade in a neighborhood of St. Louis, Missouri. His
literacy lesson for the day focused on using pictures in books to help stu-
dents figure out meaning. He started his lesson by asking, “In the books that
you have read this year, have you seen any maps, pictures, or illustrations?”
Mikala raised her hand and said, “I read chapter books like Nancy Drew.

Sometimes the chapters have pictures.” Mr. Harris continued, “Raise a quiet

hand if pictures help you figure out what a book is about.” Shawn, Elise, and

Isaiah also raised their hands and proceeded to describe various books and

their pictures. Mr. Harris explained how he was recently reading the book

The BFG by Roald Dahl, and it talked about a snozzcumber. He wasn't sure

what a snozzcumber was, and used the illustration to figure out that it was

kind of like a cucumber. He then said, “Remember, diagrams and illustra-
tions can help you to learn new words. Okay, everyone get started on the
first part of your work!” Students moved into a variety of activities: reading
alone, reading to a partner, and vocabulary cut-and-paste activities. Within
a few moments, students were sitting all over the room, alone and in pairs
sitting on the floor, and at tables. Mr. Harris began to circulate among all of
the groups.

Although most students in the room were engaged in their read-
ing work, Emma was not. Instead of reading on her own, Emma had
taken her cell phone out from her desk and was playing her favorite
video game. Mr. Harris approached Emma and said, “Emma, | am very
disappointed that you are playing a game on your phone instead of read-
ing. You are usually such an independent student and you typically make
better choices.” Emma rolled her eyes, but then she put her phone away
and opened her book.

Fifteen minutes later, Mr. Harris called everyone back to their desks
and asked students to “raise a silent hand” if there was a picture in the
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book they read. About half the students raised their hands. Mr. Harris told
the students to tell their neighbors what their illustrations were about,
if they had seen any. Then as a large group, he asked a few students to
explain what they saw and how it helped them understand the book. He
then directed students to begin their next activity.

Jeremiah and Brian sat down together, and Jeremiah began to read
aloud to Brian. But after a few minutes, Brian was no longer paying
attention to Jeremiah. Instead, Brian was trying to catch the attention
of Tiona, who was sitting at the next table. As Mr. Harris approached
the two boys, he saw a look of frustration on Jeremiah’s face as the
student glanced at his partner, Brian. Mr. Harris called Brian over and
asked him, "What's happening here?” Brian looked at him blankly and
said, Jeremiah is reading to me.” Mr. Harris continued, “Have you been
listening to him?” Brian responded without making eye contact, “No,
not really.” Mr. Harris asked Brian, “So what have you been thinking

about?” Brian responded, “| was . . .| was . . . just trying to ask Tiona
for her green pen.” Mr. Harris said, “So . . . what do you think you need
to do to make things right?” Brian responded, “I ... | probably need to

tell Jeremiah that I'm sorry | disrespected him . . . he is just trying to
read to me. And | need to listen to him. And get that green pen later.”
Mr. Harris responded, “That sounds about right to me. Can you please
do that?” Brian returned to where Jeremiah was sitting and said, “Sorry,
Jeremiah, you were reading aloud for me and | wasn't even looking at
you. I'll listen better now.” Jeremiah raised his fist, bumped it against
Brian’s fist, and opened his book again. Mr. Harris then approached
Jeremiah and said, “Jeremiah, | have been listening to you read. You are
really doing well sounding out words that are unfamiliar to you. | am
impressed by your persistence in finishing this story.” Jeremiah smiled
and looked down at the page. He returned to reading again, Brian was
listening, and Mr. Harris walked away.

Fifteen minutes later, Mr. Harris asked all of the students to return
to their desks again. He asked them to think about the books they were
reading and how pictures helped them understand the books. He then told
them, “Take 30 seconds and talk to the person next to you about how the
pictures helped you.” Once they finished their brief conversations, he asked
students to share with the class experiences they had with any pictures
that helped them a lot. Bethany responded that her book had a picture of
children sitting around a campfire, and that helped her understand that
the children were on a camping trip in the forest. Mr. Harris responded,
‘Bethany, | am really impressed that you followed that book's storyline!
That book has a lot of vocabulary words in it that we don't normally use.
Great work using the pictures to help you understand the story!”

Later in the day, while students were at recess, Mr. Harris thought
about the students in his class and how he could continue to promote
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a sense of awareness, accountability, and empathy through hjs Use of
affective language. He wondered,

» What opportunities did he miss to make positive affective
statements to students other than Jeremiah and Bethany?
For instance, how could he be more nurturing of his stronger
readers like Mikala, Shawn, Elise, and Isaiah?

o How could he shift his interactions with Emma from affective
statements to affective questions, so that she might reflect
more deeply on her own behavior?

¢ This was not the first time that Brian was more interested in
Tiona's attention than the lesson at hand. Tiona did not seem
to like the attention from Brian and appeared uncomfortable
when he pestered her a lot. Should he talk with Brian more at
length about his interactions with Tiona? Should he check in
with Tiona to see how she is feeling about the attention she
gets from Brian?

As we see in this vignette, a teacher’s use of affective statements
and questions can promote a classroom culture that supports self-
awareness of students’ actions, helps students become more aware of
how their actions affect others, and promotes a sense of community
among learners. Mr. Harris redirected Emma’s behavior using a correc-
tive affective statement. He engaged Brian with affective questions that
led him to correct his own behavior. And he affirmed the successes of
Jeremiah and Bethany with affective statements that focused on specific
actions the students took that were worthy of praise. Using affective lan-
guage can improve classroom management, as students develop senses
of themselves as class community members who can contribute to the

group overall in positive ways while growing in their abilities to manage
their own distracting behaviors.

m

Affective Language Practices Improve
Classroom Management in Urban Schools

The research literature related to restorative practices (Costello et al., 2009;
Guckenburg et al., 2015; Morrison, 2007; Wachtel, 2013, 2016) has dem-
onstrated that affective statements allow teachers to recognize and encourage
positive behavior and redirect unwanted behavior before it escalates. Teachers
can also encourage students to use affective statements with one another,
which is a communication skill that will benefit them their entire lives. Using
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Jffective questions‘ allows teachers to lead students to reflect on their actions
and how their actions affect others, Affective questions also lead students to
self-correct before small problems become big ones. Use of affective langu
creates a classroom or school culture and promotes awareness of self, awareness
of others, and the belief that students can correct and grow past their mistakes.
These foundational ideas promote development over punishment and may

avoid many of the racially biased pathways that are part of

gstem-

age

a punitive discipline

circle Processes

As in all forms of restorative discipline, circle processes focus on promoting

serong relationships and a sense of community among students and school
staff. The most popular restorative justice method used in schools (Zehr,
2015a), circle processes can be used both proactively as part of daily class-

room and school routines and reactively to solve problems. Greenwood (2005)
describes the circle process as

a distinctive kind of space for restorative dialogue. .

.. Circles are
fashioned in such a way that interconnectedness,

interdependence,
and equality within the participants are encouraged to share a sense

of mutual responsibility for the well being of the community and the

individuals within it and an understanding that what happens to one
affects all. (p. 2)

Circle processes draw upon more traditional forms of problem solving
than typically used in the Western legal tradition (Winn, 2013). In many
African societies before European colonization, crime was not considered
a state issue, and most problems were solved through negotiation between
offenders, people harmed by the offenders, and the families of both parties
(Drozdek, 2010). 'This circle approach is supported by the African concept
of ubuntu, which suggests that a person exists only because that person is
connected to others (Skelton & Frank, 2001). Customary courts in southern
Africa operated in a way that focused on determining what wrongs had been
committed and how best to make amends (Dlamini, 1988)—the very heart
of the restorative circle process.

. Circle processes are used by many North American indigenous groups
to remedy conflicts and give community members a significant role in tasks
such as repairing broken relationships, sentencing offenders, and address-
ing situations in the wider community that may have given way to the inci-
dent at hand (Zehr, 2015a). Circle processes are used in the Yukon province
of Canada as an alternarive to formal sentencing proceedings (Lilles, 2001).
In the Navajo Nation, circle processes are used when individuals believe that
wrongs have been committed against them, and they want the situation to be
made right (Yazzie, 1994). Circle processes are also used as spaces of healing

anagement Is Aboul Restorative Discipline
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These researchers also found that it js i

circle processes voluntarily, i

tO participate do not tend to work. In Minnesota,

study of foyr school districts that piloted restorative discipline progr

person has a right to his or her individyal beliefs. Beliefs, of course, can and
do change (Milner & Woolfolk Hoy, 2003). Circle processes also highlight
values such as accountability, honesty, responsibility, and compassion. To
begin, the facilitator poses a question or topic to the group and then passes
the talking piece. Circle participants can talk only when holding the talk-
ing piece, and only one person can talk at a time. Participants can pass the
talking piece if they do not want to talk. The facilitator both opens -and
closes the circle process. Although most descriptions of classroc?m circle
processes do not include any type of personal or silent reflection time .aftcr
the circle closes, students may benefit from an opportunity to reflect either
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nce or through writing on

1 sile topics that are particularly sensitive or

crsonal- )
Circle processes may be particularly powerful tools to shape school cul-
(ure because they shift the dynamic most students expect in the classroom

il wider school building. Traditionally, studencs sit in classrooms in straight

ows. Most of their interactions are with a teacher who stands at the front of
the room, and they interact only minimally with other students. When circle
Processes are used, this dynamic completely shifts. Students are seated in a
circle interacting with one another and with the teacher on more equal foot-
ing. This act alone—sitting in a circle—promotes a greater sense of equality,
community, connection, inclusion, and fairness among students (Costello,

Wachtel, & Wachtel, 2010),

circle Processes as a Daily Educational Routine

Circle processes can be used as a daily part of the educational routine. Using
the basic steps outlined above, circle processes as regular classroom practices
can promote intragroup relationships and develop a common understanding
of ideas, values, and expectations among class members. Both teachers and
students can have input that shapes the values and expectations of class mem-
bers. Teachers can call for circles to talk about troubling events in the news
or community, to discuss a book the class is reading, or to brainstorm ideas
about how best to use what they are learning in science to develop a class proj-
ect. In circle processes such as these, students can take more prominent roles
and teachers can shift from the role of “authority” to the role of facilitator,
participant, and learner. These shifts can build community and connection
among students who are learning together.

Some teachers find circle processes great ways to start or end the school day,
or both. Students can be guided to reflect on what they are learning and call
attention to any problems they are having with new content, share personal
highlights of the school day, discuss and resolve minor tensions with fellow
classmates, describe what is going on in their lives outside the classroom, or
simply talk about ideas that are important to them (Amstutz & Mullet, 2005).
Many early childhood teachers call these experiences “morning meetings,”
where students are able to talk with one another. Morning meetings have been
reported as essential opportunities for helping students anchor themselves for
success, especially at the start of a week such as on Mondays after students have
been away from school for more than a day. Using circles in these routine ways
builds student comfort with the process and builds community among learners.

Circle Processes Can Solve Problems

Circle processes can be used to solve problems among students and address
issues of student behavior. Circle processes bring together students and
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sometimes school staff to discuss a conflict. The goal of 4 ;
used for problem solving is to provide a remedy for harm done brcle Process
understand how the harm affected specific individuals and the sy a Student
munity overall, propel students to take responsibility for their aCh-OOI Com,
allow students to acknowledge how their behavior has affecteq OCtlons, ang
school community (Mergler, Vargas, & Caldwell, 2014), Probi. ers iy the
fighting, teasing, bullying, and other types of misbehayio, can 1):fls Such
through circle processes. Students are held accountable ¢ one aremedi ed
identifying a harmful or unwelcome behavior, to identify g Nothe, i
edge the effects of the harm or behavior, and work toward , resoelle-nowl‘
repair the situation. Discussions that occur within 3 circle procutlon to
be wide ranging. This can occur as people participate .y df:ss ca
viewpoints on the conflict and may have a variety of ideas aboug Sitlﬁ‘e.rent
within the school or community that need to be addressed s, tha inufltlons
like the one in question do not continue to occur (Zehy, 2015§;dents
encourage teachers to use circle processes in a proactive ang preve‘ ".Xfe
way, so that small conflicts in the classroom do not become e Ntive
explosive ones. 8¢ or
Circle processes for problem solving are similar to circle Processes .
learning in that all participants sitin a physical circle, a facilitato, introdsll or
and closes the process, and the group uses a talking piece that studens agrezf-:s
significant (Amstutz & Mullet, 2005). When using a circle process to resol‘is
a problem, any of the affective questions (or restorative questions) may be
helpful as starting points. The following three questions may be the mo;
essential for addressing behavior problems in a circle setting (Costello e A
-

2009, p. 44):

B L D

e What happened?

o What harm resulted?

o ATt F LG Sl

¢ What needs to happen to make things right? :
3y

Although variations can certainly be used, these questions get to the
heart of the matter: it allows students to admit their part in a problem and
opens the doorway to allow them to make things right. Even if students do
not know how to make things right after their behavior has caused harm to
others, other students within the circle may provide ideas, guidance, and
insight. This shifts the role of the teacher entirely from being an enforcer of
the rules to being a facilitator when community problems arise. The teacher
may have to model the use of affective language if a student struggles with

righting their wrongs.
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Mrs. Morrison was upset. For the third t
Jsed 3 blue permanent marker tq scrawl
, desk in the classroom. And it was only

Ime this week, someone had
éhe Phrase “"Davis SUCKS" on
- | eptember. iti

roblem already, this early in the school y e i

ear? ; _
that the person responsible was one of the students right i'n fro te ;e:ed
in her first block prealgebra class. Spa decided to cal| 4 classn n l T
discuss the matter. circle to

! . questions about their lives outside of
school. They particularly used circ(e Processes a |

ot at the beginning of the
school year, as they endeavored tq build cOmmunity among students com-
ing from three different elementary schools. So when Mrs. Morrison told
her class, "I need everyone to circle up, | have a concern that we need to djs-
cuss,” everyone knew what to do, A[] of the students picked up their chairs,
placed them in a circle at the front of the room, and sat down facing one
another. Mrs. Morrison then reminded everyone that Davis Middle School is
a community of learners connected by common beliefs in academic excel-
lence, perseverance, and kindness, but that everyone in the community also
has a right to their individual beliefs. She also reminded the students that
Davis Middle School uses a circle process

to highlight the importance of
accountability, honesty, responsibility, and compassion for others.

After this introduction, Mrs. Morrison opened the circle by saying, "I
am upset because for the third time this week, | believe that someone in
this group wrote “Davis SUCKS' on one of the desks in this room, using a
permanent marker. How do you all feel about this?” She then passed the
small inflatable globe to Jenna, the student who was seated on her right,
The globe was the talking piece they used in Mrs. Morrison’s room during
circle processes. Jenna held the talking piece for a moment, said nothing,
and then silently passed it to Silas, who was seated on her right. Silas said,
“Permanent marker is tough to remove. | feel bad for Mrs. Morrison if she
is the one scrubbing the marker off of the desks.” Silas passed the globe
to the student on his right, Jamar. Jamar said, “Well, | know who did it. |
think that person should own up to it.” He passed the ball to Aniyah who
said, "Well, | don't know who did it, but it makes me feel bad to see that
because | like going to school here.” She passed the globe to Maira, next
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to her, who said, “I like going to school here too. | don't think -
sucks. | don't understand why someone would write that X r schogl
more students participated, the globe was passed to Ej, f; saig f’ fow
| don't like going to school here. My old school had a soccer team b e[|,
school doesn’t have one. They told all of us that came here from Gut this
Elementary that Davis had a soccer team, and it doesn't, g, |

soccer like | did at Greene. All of the other middle schoolg havec:n t Play
team. This school sucks.” The group was silent. Mrs, Morrison theSocc.er
“So Eli .. . what happened?” Eli responded, "Well, | hate it bieshes b: said,
| can't play soccer. So | have been writing that because it is trye C§u§e
sucks.” As the globe was passed around the circle, Brandon and. Ca\'/ls
who also had come to Davis from Greene Elementary, admitteq that ;l]m.
had also been writing the same message around the school, for the sq ey
reason. Mrs. Morrison then said to the three boys, “Well, first of al| Iwme
to acknowledge how much | respect your honesty, and | am impregse;f:t
the courage you have to admit this within our class circle. No Matter w,
else we talk about now, you are honest and courageous, and | am - ?t
be your teacher. | can see now that the three of you have been very disa ?
pointed and frustrated, and | understand why. Can you see any harm Ft)o
others that have resulted from your actions?” Eli responded, “No,” ang
then he passed the globe. When the globe came around to Brandon, he
said that he thought that Mrs. Morrison was harmed because she had to
wash the desks off every time it happened. After he passed the globe, a fey
other students commented that Aniyah and Maira were harmed because
seeing the graffiti made them feel bad about their school. And then other
students commented that it made them feel bad too.

Mrs. Morrison than asked the group, “So what needs to be done here
to make things right?” Colin thought that he, Brandon, and Eli shoy|g
apologize to Mrs. Morrison and the class for the graffiti. Colin went first,
and apologized wholeheartedly to Mrs. Morrison and the class. After a few
moments, Brandon spoke up and said that he was sorry too, and that he
didn’'t mean any harm to anybody. Finally, Eli spoke again and said he was
sorry that his actions meant Mrs. Morrison had to clean the desks and that
some students felt bad about what he wrote. Brandon then offered to stay
through the morning break period and clean the latest writing off of the
desk so that Mrs. Morrison didn’t have to do it herself again.

Then Aniyah said, “Mrs. Morrison, what can we do to start a soccer
team at this school? Maybe ELli, Brandon, and Colin would like our school
more if Davis had a soccer team.” The class then moved into an animated
discussion about how they could best go about organizing a school soc-
cer team. After an initial plan had been made, and students agreed to
talk with their parents about their idea, Mrs. Morrison closed the circle
process. All of the students—including Brandon, Eli, and Colin—were
smiling. The bell rang, and students put their chairs away and filed into
the hallway. Brandon grabbed a spray bottle and rag from the closet and

reene
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o clean the writing off of the desk. As students left the room,
° con wondered:

Mrs. Mor™!

, Couldsheor her students do more to make the students who
came from Greene Elementary feel welcome at Davis Middle

school?
Who else in the class might be having a difficult transition
from elementary school to middle school? Could she find out

by holding more circle processes to build community among
students?

As we see in this scenario, circle processes have the potential to build
commu"ity among students and teachers, solve problems, and even
identify contextual problems that gave way to undesired behavior.

m

circle Processes Can Improve
classroom Management

When used proactively, circle processes can build community among learn-
ers and enable students to become sources of ideas and knowledge for one
another. This shifts the role of teacher from class authority to class facilitator
and learner. When circles are used to solve problems, they allow students to
explain their actions and intentions and promote student accountability in
making things right. Perhaps most powerfully in urban settings where more
students experience systemic inequities related to race and poverty, circle
processes can expose the roots of problematic behavior and promote creative
community solutions to contextual problems.

Conferences

Conferences are used within a restorative discipline model when relationships
have been broken and are in need of repair, when serious harms have been
committed, or when students demonstrate behavior that indicates that they
may be experiencing personal crisis and need targeted support. When confer-
ences are used to resolve conflicts, they afford students (and possibly staff) the
opportunity to meet face to face, discuss what each person believes happened
and why, talk about how each person feels about the situation, decide what
needs to be done to make things right again, and agree how to avoid a similar
situation in the future (Amstutz & Mullet, 2005).

Restorative conferencing in schools is a practice borrowed from the
criminal justice field. The most well known conferencing model in the U.S.
criminal justice system is victim-offender conferencing. In this model,
conferences are arranged between people who have committed offenses,
those who have been harmed, and supporters of each party. Victim-offender
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conferences allow both offenders and those harmed to speak directly Gifte

another, ask questions of one another, and discuss their future intentio,

(Hansen, 2005). Internationally, the most well known program relateq
restorative conferencing may be South Africa’s Truth and Reconciliation
Commission, which served to attend to the injustices of that Couﬂtry’s
apartheid system (Gade, 2013). Through public hear‘ings arranged by g
commission, some South Africans who were identified as experiencing
human rights violations at the hands of the South African governmen, gave
public statements about their experiences, and some government officia)g
responsible for human rights violations publicly accepted responsibility
and asked for amnesty from legal prosecution (Fullard & Rousseay, 2009),
Restorative conferencing offers a powerful avenue to address conflice by
focusing on accountability for one’s actions and making things right to the
extent possible.

A conferencing model has been found to be effective in addressing the
wrongdoings of youth in a variety of countries worldwide (Van Ness et al,,
2001). Restorative conferencing is an integral part of the youth justice sys-
tem in New Zealand, where the process used builds upon Maori traditiong
to build character among youth who have made mistakes and strengther,
the community overall (McHold, 2001). In this model, youth who admit
to breaking the law and their families meet with a youth justice coording.
tor instead of a judge. Those harmed by the young person’s actions, family
members and supporters of those harmed, and police officers may also par-
ticipate. The group is tasked with coming up with a remedy for the harm thy,
has been caused. A similar model has been used successfully in some areas
of postapartheid South Africa as well (Skelton & Frank, 2001). A key fea-
ture of restorative conferencing in addressing the behavior of youth appears
to be allowing youth to feel “reintegrative shame” in front of their family
members. In other words, the conferencing process allows them to experi-
ence negative feelings about their actions and accept responsibility for their
actions in front of their family members, have an opportunity to make things
right, and experience family support as they reenter society in good standing
(Zehr, 2015a).

Successful implementation of restorative conferences requires attention to
three key ideas. First, the conferences must be facilitated by someone who
can attend to the needs of all of the parties involved and is seen as impartial
(Shaw & Wierenga, 2002). Second, conferencing in schools typically involves
only the affected parties, school personnel, and in some cases family members
of involved students. This is the main distinction between conferencing and
circle processes: circle processes involve more community members, but con-
ferences typically involve only the parties directly involved and their familjes.
And third, facilirators should use open-ended and student-centered questions
that prompt students to talk and restore broken relationships. The set of ques-
tions at the top of the next page extends the set of questions shared earlier in
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What were you thinking at the time?
How were you feeling at the time?
Who else was affected by thig?

What have been your thoughts since?
What are your thoughts now?
How are you feeling now?

What do you need to do to make things right? Repai
’Re
that was done? Get past this and move 0'?? Pairthe harm

What can we do to support yoy?

"« What mightyou do differently when this happens again?

In order to be an effective meang of conflict resolution, it s important
that restorative conferences held in schools meet the following four goals
described by Zehr (2015b). First, Participation of all students muyst be vilun-,
rary. Second, the student whose behavior harmed others must have admitted
at least some responsibility for the incidenc before meeting with anyone who
feels harmed. Third, during the conference, the harm caused by the person’s
behavior must be acknowledged by all parties, and there must be discussion

of how to make things right again. And fourth, at the end of the conference,
all parties that were in conflict must sign their n

steps in the future to avoid similar harms,

Restorative conferences can also be used when a student’s behavior indi-
cates that he or she may be experiencing personal crisis, even if his of her
actions have not harmed others. The following set of questions is a means of
allowing students to explore problems they may be wrestling with and encour-
aging them to make things right within themselves (Davidson, 2014):

ames in agreement to specific

" e Tellmewhat's been happening. What has not been working for you?
i » Whatare you thinking about this situation?
* Howare you feeling about this situation?

* Howis this getting in the way of your learning? Feeling okay
about school? Being the person you want to be at school?

¢ Whatdoyou need to learn or to do to make things better? Make
things right? Reset and get back on track?

.« What canwe do to support you?

- o What might you do differently the next time you find yourself in
this situation?
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Probing questions such as these ey hcl%) stu.dents sort thrg,, thes
ings and attitudes about difficult famlly.snuau?ns, Personal . it fog
simply resistance they have about managing their own behaViOr ‘ “'l.as
school community. Moreover, the answers to these questiops can g in g,
personnel provide the kinds of supports necessary to SUpport o p sch%l
dents who have been harmed but also those who have cayseq the b only g,

Restorative conferences have been used successfully ¢ ad dres:
the problems when zero-tolerance policies have fallen shopy, These Many o
include school truancy, allegations of defiant or disrespectfy] behaViProblems
erty theft or damage, bullying, assaults, and problems involyj, : 5 prop.
drugs (Morrison, 2007). The restorative conference mode] Bt been f(l:ons or
be particularly effective for addressing the problem of bullyin& o i Eilnd to
to the developmental needs of the bully as well as students wh, are httends
by bullying, and it may get the pattern of bullying to stop (Molna:ﬁl?d
et al., 2014). However, it is important that conferences held to stop bully; ain
very well facilitated, and separate conferencing with the bully and the L u?c% be
harmed may be needed instead of bringing the two together ip o, det £y, e}l:t
student harmed to feel safe (Amstutz & Mullet, 2005). Even in cageq a5 com t] e
as gang conflicts that spill inside school walls, a conferencing model ¢, PS’:X

i i : ill
provide a way forward (Smith, 1993). However, in these cases, outside facjliy,
tors with credibility among the parties in dispute (such as former £ang member,

now involved in conflict resolution endeavors) may need to become involyed

(Sweeney, Schmadeke, & Meisner, 2017).

VIGNETTE C: RESTORATIVE

CONFERENCING AFTER A FIGHT

Jasmine had just about had it. Every time she went through the lunch
line, Marisa would take something off of her tray right after she paid for
it. Marisa appeared to think this was funny. Jasmine had told her before
to stop, but she just kept on doing it, day after day. Jasmine had thought
that by the time she was in 11th grade she would not have to deal with
childish behavior like this from her classmates, and she was frustrated.

Things came to a head in the cafeteria Friday afternoon while many
of the students waited for pizza from the lunch line. Marisa walked past
Jasmine as soon as Jasmine paid for her pizza, grabbed the slice of
pizza off of Jasmine’s tray, and took a big bite. She then returned the
half-eaten pizza slice back to Jasmine's tray. Jasmine glared at Marisa
and then pushed Marisa back into a stack of chairs lining the wall. Both
Marisa and the chairs fell over and one of the chair legs smashed against
Marisa’s face, cutting it. Another chair fell on top of Roberto, who was
standing next to Marisa with his lunch tray and tripped when Marisa fell.
A teacher grabbed Jasmine and escorted her to the principal's office.
A teacher’s aide helped Marisa and Roberto up and walked them to
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¢ office. After the nurse treated the cut on Marisa’s face and
ver Roberto, she escorted Marisa to the school counselor’s

__ Bothgirls knew that they would now have to discuss their part in
offlce'

. onflict with school staff. Roberto returned to lunch.
this ¢ muels, the school principal, called Jasmine into his office.

Mr.r:jels could tell that Jasmine was very upset. He asked her,
Mr. S? o can you tell me what happened?” Jasmine explained to
.'Jasrﬂ';l;e[s that Marisa had been taking food off of her lunch tray
Mr. 53eks and that when she grabbed her pizza slice today, Jasmine
ford“zmpt'y had enough. She told Mr. Samuels she pushed Marisa.
2;9 was not intentionally trying to hurt Marisa, she just reacted. Mr.
camuels then asked Jasmine what she was feeling at the time. She
caid, “Angry- Marisa has bet'en taking my food for weeks and I've asked
her to stop 3 number of times. Why does she think this is funny?”
Mr. Samuels then asked Jasmine, "Who else has been affected in this
situation?” Jasmine thought for a minute and said, "Well, Marisa was
affected for sure, because | pushed her. And Roberto kind of got pulled
into it. Literally . .. Marisa pulled him down on accident when she fell.”

Mr. Samuels then asked Jasmine, “So, what are your thoughts
about this situation now?” Jasmine responded, “Well, | still am sick of

Marisa’'s childish behavior, but | probably shouldn’t have pushed her.”
Mr. Samuels followed up, “"How are you feeling now, Jasmine?” Jasmine
told Mr. Samuels that she was feeling calmer. Mr. Samuels then asked
Jasmine, "What do you need to do to make things right?” She said, “I
should probably apologize to Roberto and maybe buy him some pizza
from the cafeteria, since he didn’t get any. | know | need to apologize to
Marisa for pushing her, but I'm still angry that she has been bothering
me for weeks.” Mr. Samuels then said, “So what needs to happen in
order for you to get past this problem?” Jasmine responded, “Marisa
needs to apologize for taking my lunch. And she needs to stop.” Mr.
Samuels said, "Okay. That seems fair. One more question: What might
you do differently if a situation like this happens again?” Jasmine
thought for a moment and then said, “| could just tell her to knock it
off instead of pushing her. | could talk to you about it too, | guess.” Mr.
Samuels agreed that both of those options would be more effective than
pushing Marisa again. Finally he asked Jasmine, “Is there anything |
can do to support you?” Jasmine thought for a moment, and said that
she was okay. He asked Jasmine if she would be willing to have a con-
ference with Marisa about what happened, and she agreed to do so.

Although the nurse had cleaned Marisa’s face and placed a ban-
dage on her cheek, it was still a bit sore as Marisa talked with Mrs.

Atherson, one of the school counselors. Mrs. Atherson began by asking
Marisa, “So what happened?” Marisa explained that she was joking with

Jasmine and Roberto, and then Jasmine pushed her into the stack of

the nurse
checked ©
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chairs. She lost her balance and pulled Roberto down tog a¢ she |
Mrs. Atherson then asked her, "So what was your part in What heu.
Pened, Marisa?” Marisa said, “Well, | was just joking with Jasmine :p-
| took a bite of her pizza. But Jasmine took it to a whole other Lo and
she got really mad. So | qguess my part was just Jjoking with Som;eond
who can't take a joke.” Mrs. Atherson asked her, "Well, what was t;:e
joke about?” Marisa said, “About eating lunch.” Mrs. Atherson Contine
ued, "So Marisa, what were you thinking about when you took a bite 0;
her pizza?” Marisa responded, “| was thinking | was hungry!” Whep, Mrs
Atherson asked Marisa, “How were you feeling when you did thjgo~ Shé
responded, “Well, | was feeling pretty good at first because | had m;
aged to get some pizza even though my mom hasn’t sent me to schog|
with money for lunch in weeks. But after Jasmine pushed me, | wag
pretty embarrassed that | fell and there was so much attention g, Me "
Mrs. Atherson asked Marisa who else was affected by what happened_
Marisa thought that Roberto was definitely affected because she pulleq
him down when she fell, and Jasmine was affected because Maris had
been joking with her. Marisa thought that some of the other students
standing in line for pizza that day were also affected, because they saw
Marisa trying to joke with Jasmine.

When Mrs. Atherson asked her, “What are your thoughts aboyt this
situation now?" Marisa responded, “Well, | guess Jasmine really didn’t
think my joke was funny. And Roberto probably didn't appreciate getting
pulled into it.” Mrs. Atherson continued, “So how are you feeling now?"
Marisa said, “Well, I'm pretty mad at Jasmine still—even if she didn't
think my joke was funny, she should not have pushed me. That was really
embarrassing. There were a lot of people watching.” Mrs. Atherson then
asked, "So what needs to happen to get past this incident? What do you
need to do to make things right?” Marisa thought for a moment ang
then said, "Well, | need Jasmine to apologize for pushing me. But | think
I should probably tell Jasmine I'm sorry for swiping pieces of her lunch.
| wasn't trying to make her mad, | just don’t have money for lunch so
I've been swiping bites from a few different people who always get the
full lunch.” Mrs. Atherson then asked Marisa, “"What needs to happen
for you to make things right with Roberto?” Marisa said that she should
definitely apologize to Roberto for pulling him into the incident. She also
said she should try to get Roberto some pizza since she dumped his
tray, but she did not have the money to do so. Mrs. Atherson said she
appreciated Marisa’s thoughts on the matter and then asked her, “What
can our school do to support you?” Marisa thought for a moment and
then said, “Well, it would be nice if | could get some lunch without having
to make it so obvious that | don’t have the cash.” Mrs. Atherson said she
thought she could arrange for that. Marisa also asked if Mrs. Atherson
could help get Roberto a lunch today as well, and Mrs. Atherson agreed

n-
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y, Mrs. Atherson asked her, “What might you do differ-
0 d° d something “Be Eunch and you don't have the money to
entl.y?” Marisa sighed and said, "Maybe talk to you. Or Mr. Samuels or
getit’ ¢ To see if | can get a loan or a free lunch or whatever instead
ate3 " ies.” Mrs. Atherson smiled and said, “That's a good idea
of 5WIP|":‘?W_S. Atherson then asked Marisa if she would be willing tc;
Marisa-conference with J‘asmine. Marisa agreed, and the conference
have ¢ for the next morning.
a5 5€ ext morning, Jasmine, Marisa, Mr. Samuels, and Mrs. Atherson
Th:the school conference room. Marisa admitted to Jasmine that
met ! < wrong to swipe bites of her lunch, and she would stop doing
she Wmine said she appreciated that Marisa said that. She also told
it. JaSne that it was really embarrassing for her to have so much atten-
o her when Jasmine pushed her. Jasmine also thanked Marisa
“her apology. and then admitted that she was wrong to push Marisa
foto the chairs. She apologized to Marisa for pushing her. She also told
:;arisa how much it bothered her when Marisa took items off of her
wnch tray. She told Marisa, "I work after school so that | can pay for
.y lunch and lunch for my two younger brothers. | work hard for that
money and it really upsets me when you disrespect me by messing with
my lunch.” As the girls télked, they agreed that Marisa would not take
anything else off of Jasmine’s lunch tray, and if Jasmine gets frustrated
with Marisa that she will tell her instead of pushing her. At the end of
the conference, Mr. Samuels wrote down an agreement, and both girls
signed it. After Mr. Samuels wrote both of them passes to enter their
first period classes late, the girls left the conference room and went to
their classes. Mr. Samuels and Mrs. Atherson remained for a moment,
reflecting on the conference they had just held for the two students.

They wondered:

so. Fina!

if you ¢

Jasmi
tion ©

o Did they do enough to protect Jasmine from Marisa’s irritating
behavior?

¢ Did they need to do more to make sure that all students who
needed it had access to the school's free lunch program? How
could they find out who else was not buying lunch because they
could not afford it?

* Would Marisa really stop taking food off of Jasmine's tray, or
was she just saying what the school staff wanted to hear?

¢ How should both girls make things right with Roberto? Should
Mr. Samuels and Mrs. Atherson arrange a separate conference
with Jasmine, Marisa, and Roberto now that the two girls had ,
moved past their conflict? , .;
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Although restorative conferencing will not eliminate all conflj

between students, it allows students to explain their part in what haCts
pened and have a voice in how the situation is resolved. In a schog| thpﬁ
relies upon exclusion to address conflicts between students such a¢ thét
one, it is likely that both Jasmine and Marisa would have been eXcludeI:
from their classes for a period of time as a result of their behaviors, Thi
might have led to both academic challenges and perhaps more disciplinls
problems. This would not have resolved their conflict and the teasing an:
pushing may have continued in the future. Exclusion also would not h,
exposed the underlying context that caused the problem: that Marjsa diz
not have money to buy lunch for herself.

M

Restorative Conferences Can Improve
Classroom Management in Urban Schools

Restorative conferences provide students the support they need to resolve con-
flicts they have within themselves, with other students, and with the larger school
community. It provides students a chance to explain themselves and allows sty-
dents the opportunity to make things right again after harms have occurred,
Restorative conferences have great potential for urban settings, as they allow for
systemic issues related to race or poverty to be identified. Restorative conferences
also allow discussion of contextual roots of behavior, and they give attention to
strategies for conflict resolution that may be overlooked in punitive systems. By
approaching this situation through a restorative discipline lens, both the conflict
between the two girls was resolved and Mrs. Atherson was able to address the
underlying problem: that Marisa was hungry and needed help to get lunch. Ifa
punitive discipline approach had been used, both girls would likely have faced
consequences for their actions, but they might have never talked about how to
stop future incidents, and the underlying problem of Marisa’s consistent hunger
and lack of lunch money might never have been discovered.

IMPLEMENTING RESTORATIVE DISCIPLINE

Clearly teachers have many competing priorities that may dissuade them
from implementing restorative discipline measures. Teachers are constantly
pressured to cover enough content and prepare students well for state assess-
ments. Teachers may also not feel supported by their colleagues or adminis-
trators in implementing restorative discipline measures. However, the time
and energy investment required to operate within a restorative discipline
environment is worth the effort. Teachers who make this investment in their
students will see positive results in terms of their classroom environment as
a whole and in the experiences of their students. Additionally, teachers will

know that when they use restorative discipline strategies to address student
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_ are leading their students closer to the eXperience of justice
behawofv hatall children deserve in U.S. schools. Consider students in the
and €4 ette Who benefited from Mr. Harris’s use of affective language in

st Vigh o Both Jeremiah and Bethany were praised for their academic
che \d Emma and Brian were gently corrected in a way that will likely
effor t_s’ misbehaviors. In the second vignette, Mrs. Morrison was able to
cissueof classroom grafhiti through a circle process without sending
~ prandon, of Colin to the office. Furthermore, her students welcomed the
Eli Jrrunity © investigate how to get a school soccer team so that the three
¢ more at home in the Davis Middle School community. And finally
" he third vignette, principal Mr. Samuels and counselor Mrs. Atherson
. ¢ able 10 resolve the altercation between Jasmine and Marisa through the
::Zorativc conferencing FrogEss, Through this process both gitls were able
o make amends for their unwanted behaviors and agree not to repeat the
interaction in the future. Through this process, the root cause of the

ame _
S roblem—that Marisa was hungry and had no means of buying lunch—was
iiscOVefed and addressed by the school staff. None of these successful out-

comes would be as likely under a punitive discipline model.

Teachers and administrators interested in adopting a restorative discipline
model can benefit from the experience of other educators who have imple-
mented this type of system. In this section, we discuss keys to implementation.
A review of literature on the topic of restorative discipline authored by Fronius,
Persson, Guckenburg, Hurley, and Petrosino (2016) indicates that restorative
discipline initiatives have been implemented across many states and school dis-
wricts nationwide, to varying degrees. This review also indicates that five states
in particular———California, [llinois, Colorado, Minnesota, and Pennsylvania—
have the longest history of implementing restorative discipline systems and
have had the most success in systems that are both large scale and sustainable
(p- 19). Although little rigorous research has been done on the impact of restor-
ative discipline practices, and funding to study it seems to be scarce, key studies
in the state of Minnesota, in Denver Public Schools, and in the school system
of Queensland, Australia, indicate that the method is an effective alternative to
reliance on suspensions and expulsions (Suvall, 2009). In Denver, findings also
indicate that achievement test scores increased during the period of time when
restorative discipline measures were implemented. Although researchers note
that this may be a coincidence, it also may be a by-product of reduced school
exclusion (Gonzdlez, 2015). Of course, restorative discipline practices are not
perfect procedures, and do not always lead educators to reach the goals they set
in conflict resolution. For this reason, we will also discuss critiques of restor-

ative discipline approaches in this section.

Keys to Implementation

The most effective implementation of a restorative approach to discipline
appears to rely on a few key factors: a building-level approach as opposed to
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a classroom-level approach, buy-in from the entire staff, and a clear imple-
mentation plan. First, a building-level approach is rccommendcc'l because
restorative discipline is more effective when implemented by an entire schog|
community, not just one teacher (Gonzdlez, 2015; Sims?n, 2014). Although
single teachers can use affective language practices, C'fd.c processes, and
restorative conferencing on their own without any administrative supporr,
these disciplinary methods are far more effective when adopted schoolwide
(Davidson, 2014). This is the case because adopting restorative discipline
schoolwide can shift the overall culture of the school and provide a much
more coherent experience for students as they move from class to class,
Adopting a restorative discipline approach on a schoolwide level may be
daunting process, as it requires that the school redefine discipline policies and
modify the student code of conduct (Schiff, 2013). The second key to success
is buy-in from all staff members. This is most readily accomplished through
extensive and ongoing staff training in restorative discipline where staff learn
about the effects and influences of the shift in practices. A significant and
ongoing commitment to staff training is essential because if some staff mem-
bers remain “stuck” in the use of punitive discipline, the overall culture of the
school will not shift (Gonzélez, 2012; Simson, 2014). And finally, enacting
a restorative approach to discipline schoolwide requires a clear implementa-
tion plan. Findings from the study of Denver Public Schools indicated that
beginning with a small pilot phase of the approach, extending it gradually,
and moving to widespread adoption allowed educators, community mem-
bers, and students to realize the values and benefits of a restorative approach
to school discipline (Gonzilez, 2015). An implementation rollout period of
3 to 5 years is recommended for schools considering adopting a restorative
discipline approach schoolwide (Gonzélez, 2012; Shaw & Wierenga, 2002).
It is important to note that schools should study the effects of the program
not only by examining student test scores, attendance, and grades but also by
listening to the voices of staff, students, and family members about the effects

of the shift.

Critiques of Restorative Discipline

Although restorative discipline does offer educators a relationship-based way
of solving problems in schools without resorting to exclusionary practices, this
approach is not without critique. For instance, Ortega et al. (2016) offer a
critique of the circle process to solve problems in schools, sharing findings
from an empirical study. Students in this study reported that they sometimes
felt frustrated by the circle process when it was used for problem solving. They
reported this frustration as caused by a belief that other students in the circle
were not authentically participating but racher saying what facilitators would
want to hear in order to end the process. For this reason, circle processes that
are not truly voluntary may not be effective means of solving problems. Simson
(2014) offered two additional critiques of the restorative discipline approach.



Chapler5 e Classroom Management Is About Restoralive Discipline

First, restorative discipline methods do not offer the traditional procedural
pmtcctions such as due process to those harmed that participate in school
hearings OF other C(?urt S-YS.WTT]S on the basis of a punitive discipline model.
In this way, restorative discipline methods may be constructed as continuing
10 oppress those harmed by the actions of others. Second, some believe that
restorative discipline measures may place too much importance on shaming
students involved in misbehavior. A heavy focus on shame may not be appro-
priate for students facing challenges such as living significantly below the pov-
erty line, alcohol or drug addiction, or mental health problems. Students who
engage in harmful behavior amid these powerful forces may require an assess-
ment of their actions that includes attending to these significant challenges
and less of an emphasis on them experiencing shame.

Overall, it seems that a restorative approach to discipline takes a significant
commitment on the part of a teacher and/or a school in order to be effective.
When used schoolwide, time and training to ensure that all staff understand
and will use the process are essential. Although it is not a panacea to end con-
flicts within schools and not a perfect process, restorative discipline offers an
alrernative to punitive discipline measures that remove students from learning
and set them apart from the school community. In our opinion, restorative
discipline offers educators the best opportunity to address student behavior
while also moving U.S. classrooms and schools away from the cradle-to-prison
pipeline and closer to the ideal of justice and equity for all U.S. students.

RESTORATIVE DISCIPLINE IMPROVES
CLASSROOM MANAGEMENT

Classroom management indeed calls for a restorative discipline model.

Restorative discipline is built upon the foundational idea that schools are places

where students are expected to make errors and learn from them, both in the
learning of content and in learning how to be good members of the school com-
munity. Of course, no approach to discipline is perfect, and restorative discipline
is no exception. Although this approach highlights the normalization of making
errots and promotes the idea of students seeing themselves as good members of a
school community, it does not necessarily address what happens when the con-
cept of “what it means to be a good member of the community” is problematic.
In other words, what happens when students feel oppressed, marginalized, or
discriminated against in a school environment and are “misbehaving” as a result?
However, this approach shows much more promise than what has been the
approach through exclusionary practices. Over the past 40 years, U.S. schools
have relied upon exclusionary practices such as suspension and expulsion, which
are components of the punitive discipline process. Although schools first did so
as a more humane alternative to corporal punishment and public embarrass-
ment, punitive discipline and exclusion have had many damaging effects on too
many students, especially those of color and those living below the poverty line.
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Whereas exclusion takes students away from the support of the school cop_ _
munity, restorative measures highlight the importance of students’ OWning vy, i
to mistakes in behavior, understanding the harms they may have caused, and
endeavoring to make things right again. In doing so, studentfs are supported by
the school community as they grow and learn instead of being rejected by the
school community for mistakes they have made (or th:i\t others have perceiveq
that they have made). Furthermore, educators are learning about student need
in the process.

At cither the classroom level or the school level, educartors can promoge
restorative discipline through three methods. First, the use of affective lap-
guage in the classroom or the school can reinforce positive behavior, redirecy
unwanted behavior, and lead students to reflect on how their actions haye
affected others. Affective language practices allow educators to address prob.-
lems while they are still small and relatively easy for students to self-correct,

Second, circle processes can be used either proactively or reactively in
classrooms or school buildings. It is very important that educators in urban
settings understand that circle processes can be used prior to the occurrence of
behaviors as well as after they occur. Again, relationship building is at the core
of this approach. When used proactively, circle processes can develop a deep
sense of community among learners and educators. Teachers can use circle
processes as a regular feature of their class routines as a means to stimulate
discussion, increase student input, and shift their own role from class author-
ity to class facilitator and learner. When used reactively, circle processes can
result in the resolution of conflicts in a manner owned by students. Solutions
may address deeper contextual problems and even systemic inequities once
these circumstances are uncovered.

And third, restorative conferences can be used when relationships have
been broken or serious harm to individuals or the school community has
occurred. The restorative conference model allows students to explain
their thoughts and feelings at the time of the unwanted action, gives them
the support they need to make things right again, and offers them a path-
way to rejoin the school community in good standing. Keep in mind that
circle processes can be enacted with large groups, and conferences can be
enacted with just the few students who are involved in the situation, and
affective language can be used in both of these processes. Overall, these
methods offer a promising alternative to the use of suspensions and exclu-
sions that are negatively affecting so many students today. Indeed, the use
of restorative discipline strategies instead of punitive discipline approaches
may represent our best way forward for marginalized students such as stu-
dents of color, those with learning differences, and those who live below
the poverty line. By addressing student behavior without punitive and
exclusionary consequences that unfairly target these marginalized young
people, we may disrupt the flow of these students from entering the cradle-

to-prison pipeline, affording greater justice and equity for all.
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REFLECTING ON THE CHAPTER. ..
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Key Ideas and Recommendations

Restorative-Prag
(overalll . i
Relationship-based
approach to discipline;
presumes students

can become aware of
how their actions affect
others, self-correct
some behavior, and
make things right when
others are harmed

Provides an alternative
to punitive systems

that may unfairly
exclude students of
color and students
living below the poverty
line from classrooms
and schools (Schiff,
2013)

Key implementation
considerations:

Building-wide approach
better than class

by class; extensive

staff training needed
for teacher buy-in;
rollout period of 3to 5
years recommended
(Gonzalez, 2012, 2015;
Shaw & Wierenga,
2002; Simson, 2014)

| Aftective Lan

Use of statements
and questions to
express feelings or
emotions related
to behaviors or
actions of others
(Costello et al.,
2009)

Encourages
students to self-
correct their own
behavior before
small problems
become large ones
needing greater
disciplinary action:
can both affirm
positive behavior
and redirect
unwanted behavior

Affective statements
help students
understand how
their actions
affected others (San
Francisco Unified
School District,
2010); affective
questions prompt
students to reflect
on how their actions
affect others,
resolve conflicts
[Costello et al.,
2009])

Group process

that can be used
proactively as part of
daily classroom and
school routines and
reactively to solve
problems

Promotes student
accountability for
actions and allows
creative community
responses to problems
or conflicts; develops
greater awareness

of how one’s actions
affect others; shifts
teacher role from rule
enforcer to facilitator

Participants sit in

a physical circle,
facilitator introduces
and closes process,
starts by posing an
open-ended question,
group uses a talking
piece [Amstutz &
Mullet, 2005)
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Used when
relationships have
been broken and are
in need of repair or
when serious harms
have been committed

Affords students
opportunity to

meet face-to-face
and discuss what
happened and why,
how each person
feels, how to make
things right again, and
how to avoid a future
similar situation
(Amstutz & Mullet,
2005)

Keys to success:
voluntary participation;
responsible students
acknowledge actions
before meeting with
those harmed; harm
acknowledged by all
during conference;
parties discuss how
to make things right
again; parties must
sign agreement to
steps to avoid future
harms (Zehr, 2015b)

1. Teachers might take some time to reflect upon a recent interaction with a student

where the teacher addressed a relatively minor discipline issue such as not paying
attention or talking with classmates during an inopportune time. How could this
discipline conversation be different if the teacher uses an affective statement or an

affective question to address the behavior?

[Continued]



