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_ Oral Language and Listening
Skill Development in Early Childhood

by Christie L. Cavanaugh

“I teach 10 children in a Pre-K class. They’re all very different, but I notice major differences
in their language. Some seem to pay attention when I give directions or read to them,
while others don’t seem like they’re listening. When I ask questions, a few respond, while
others look confused and don’t respond at all. Some are talking clearly while others are
hard to understand—even the other children don’t understand a few. Some children confuse
words and mix sounds in words, saying things like ‘cyclemotor’ instead of ‘motorcycle’

or ‘pasghetti’ for ‘spaghetti,” while others aren’t talking at all. How do I support all my
students in developing language?”

If you are reading this chapter, you either have the opportunity to impact a child’s life or are in-
terested in learning more about how to do so as an effective teacher, specifically through build-
ing oral language. While there is a great deal of knowledge and skill you must possess as an
effective teacher, your abilities to enhance a child’s oral language development will contribute
significantly to children’s acquisition of literacy skills and future academic success. What you
learn in this chapter will connect to other content in this book and will help solidify the con-
nections among language, vocabulary, and literacy. You will learn to contribute positively to a
child’s oral language development through the process of providing children opportunities to
talk, building upon children’s verbal expressions by using language facilitation strategies, and
creating an environment that invites children to continue practicing and developing their oral
language skills.

\
Objectives: After studying this chapter, you will be able to do the following:

1. Define and describe oral language and its components.

2. Articulate the importance of oral language for a young child’s development of
emergent and early literacy.

3. Identify examples of different types of vocabulary that comprise a young child’s
repertoire of oral language skills.

4. Name three basic strategies to prompt language or “invite children to talk.”

5. Demonstrate the ability to respond to children’s responses using research-based
language facilitation strategies and rich language models.

6. Implement environmental arrangement strategies to encourage language use.

7. Create a physical environment that reflects your knowledge and abilities to
promote oral language.

(continued) Y,
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( Objectives (continued) \
8. Incorporate oral language building into read-alouds using research-based Practiceg

9. Delineate at least five ideas for elevating the level of attention to oral langUng

beyond what you may already do.
10. Integrate the features of effective instruction into oral language-buﬂding activitieg

11. Differentiate your teaching and scaffolding to match the range of oral langUage

N

abilities among your class of young children.

WHAT IS ORAL LANGUAGE?

Phonology

Morphology

Oral language is what is used to express ourselves verbally and is the ability to understand |

guage produced by others. It is comprised of the words and how these are combined in hr o
and sentences while one is communicating verbally. Oral language is dependent on VocIan Tses
as well as other language components. If you consider that vocabulary is both expreSSiV:

receptive and is required in written and oral form for speaking, listening, writing, and readf: 2
then itis easy to see the connections between vocabulary and oral language. Oral language rejier
on expressive use and receptive understanding of words in oral form for speaking and listenirlles

of a word in oral form, he or she will understand it in print. For example, a young child learni

to use the word “dog” for labeling a dog, first a specific dog and then all dogs. The concept of
dog for which the young child has learned the label is developed enough so that when the chﬂ;
encounters the printed word “dog,” he or she is able to link the oral word and the concept of
dog to the written form and, thus, comprehends written language through this linkage. )

To understand oral language, it is important to know a bit about all the components of
language—of any language. Every language is defined by five components: phonology, mer.
phology, semantics, syntax, and pragmatics. The general forms of language, oral or writter,
can be described using these five components. Each will be defined and specific examples as’
they relate to oral language will be provided.

Phonology relates to the sounds of a language and the rules that govern how they are combined

to form words. Because the focus of this chapter is on oral language specifically, it is important to

note that a language cannot be presented in an oral form if phonology is absent. In other words,

language requires sounds in order to communicate orally. Phonology has a strong connection to

the development of phonological and phonemic awareness skills. Phonological and phonemic
awareness are considered essential for early reading success (see Chapter 4). Children need to
have the awareness of the sounds of our language and the ability to discriminate and isolate the
sounds so they can connect them to print for reading, spelling, and writing. There are about 44
different sounds in our language and only 26 letters to represent all these sounds in various com-
binations. For example, the sound for /f/ can be represented by these letters or combinations: f
as in fan, ph as in phone or graph, gh as in cough, ffas in stiff, If as in half. In addition, it is important
to know that word meanings can change just by changing one sound (e.g., receipt and receive have
different sounds at the end of the word and have different meanings, while mop and map have
different middle sounds to differentiate between the two word meanings).

Morphology relates to the meanings of individual word parts and how they are combined
to create words. Words and word parts are morphemes, or units of meaning. There are two
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different types of morphemes—free morphemes or bound. Free morphemes are units that have
meaning independent of other units (in other words—a stand-alone word). The words happy,
408’ run, and home are all examples of free morphemes. Bound morphemes are units of mean-
ing that are attached to free morphemes and therefore change the meaning and usage of words.
The words unhappy, dogs, running, and homeless all contain both free and bound morphemes
and thus have different meanings than the original free morphemes. The most common way
fco understand bound morphemes is to understand affixes (prefixes and suffixes). Morphology
influences the areas of phonics, word study, and, of course, vocabulary.

Semantics

Semantics is knowledge of word meanings for specific words in various contexts and hOW to
select appropriate words to communicate. Understanding that words have multiple meanings
and that the meaning changes based on the context, position of the word in a phrase or sen-
tence, or the form is all part of the language component of semantics. Semantics knowlledge
helps us relate words to each other and categorize and choose the appropriate word to fit the
situation (e.g., happy vs. ecstatic, pouting vs. bawling, dog vs. Golden Retriever puppy)-

Syntax

Syntax relates to the rules that govern word order and how words are combined in phrases
and sentences. Another word for syntax is grammar. This component of language influences
comprehension of both oral and written language. As young children develop oral language,
they learn how words are combined. They often understand words they hear before they can
integrate grammatical structures or rules into their spoken language. It is important to know
that children learn much about language from listening to it so that we understand how valu-
able adult language models can be for impacting children’s development of syntax. Some more
sophisticated forms of syntax, such as complex clauses or embedded phrases, may require
frequent modeling and scaffolding for children to comprehend.

Pragmatics

Pragmatics relates to the use of language and the knowledge of the functions of various forms
of language—knowing when to use a word or expression for a particular purpose. Young chil-
dren develop the functions of requesting, protesting, and seeking clarification very early, and
they learn how speaking to their teacher and speaking to a sibling may vary.

WHY IS ORAL LANGUAGE IMPORTANT?

Oral language plays a key role in children’s development of literacy, but it also impacts other
domains such as cognition and social-emotional areas. This brief section will focus on the
specific contribution of oral language to written language and comprehension. Oral language
develops before written language. However, oral language development and written language
development contribute reciprocally to each other and impact the ability to read and write.
This reciprocal interaction continues throughout life. In other words, the more knowledge
and use of oral language one acquires, the more language one is able to access for writing and
reading comprehension. Conversely, the more one reads and engages in writing activities, the
more one will be able to understand words in the context of oral language for both listening
comprehension and speaking.

The following statements highlight important concepts of oral and written language and
their connection to understanding, speaking, reading, and writing:

» Receptive understanding of oral language contributes to listening comprehension.
* Expressive use of oral language contributes to the ability to speak.
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Figure 3.1. The connections between oral and written language.

* Receptive understanding of written language contributes to reading comprehension,
* Expressive use of written language contributes to the ability to write.

Figure 3.1 illustrates the important connections between oral and written language and the
contributions to language comprehension and use.

partner. Throughout the early childhood period of development, oral language continues to
8row rapidly as children encounter new vocabulary, concepts, experiences, and opportunities
to use complex language for a variety of purposes. This period of rapid growth represents our
golden Opportunity to impact a child’s oral language abilities in important ways.

A young child’s vocabulary consists of nouns, action words, and position words at first
(dog, cat, mommy, car, go, eat, up, down, etc.). When children begin to combine words, the
early two-word combinationg reflect some relationship between the words such as object/
action (e.g,, car go), Person or agent/action (e.g,, mommy eat), or object/object (e.g., dog car).
The adult who is building oral language (parents and teachers) interprets the child’s meanings
based on the context and “fills in the blanks” to provide language models (e.g, Yes, the dog
is in the car). Once children begin to combine more words, their vocabulary increases to
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support the development of syntax to be able to use complex language, such as EXPresEITg
cause and effect, asking questions, embedding clauses to provide more description, or ex-
pressing a negative statement (e.g, I can't eat that anymore).! Adult language mo<.iels p}ay a
key role in building children’s sophisticated language. Thus, your role as a teacher is critical.

RESEARCH-BASED PRACTICES TO
PROMOTE ORAL LANGUAGE DEVELOPMENT

In this section, you will learn about two research-based practices that are effective for P rac
i ng oral language devel opment in young children: Language facilitation strategies and interac-
tive reading using dialogic reading strategies. These two broad sets of practices are re_la}tEd. to
each other in that dialogic reading is dependent upon the ability to use language facilitation
strategies to elaborate children’s language. However, language facilitation strategies shol.'ﬂd be
Integrated throughout a child’s day in the context of many activities and routines—basically,
anytime that language is involved.

LANGUAGE FACILITATION STRATEGIES TO
PROMOTE ORAL LANGUAGE DEVELOPMENT

Language facilitation refers to the ways that children are encouraged and invited to use or.al
language. Language facilitation strategies are specific actions taken to support young chil-
dren’s language development and use of oral language. The following vignette contains la}n-
guage interaction between a pre-K teacher and her young students during center time. Notice
that Ms. Takeisha prompted the children to talk and then she responded to them by model%ng
language and vocabulary that elaborated the children’s language. By using specific strategies,

it is ensured that children are exposed to rich language models so that they eventually embed
them into their oral language.

Vignette: Conversation between Ms. Takeisha
and Her Students During Center Play

Ms. Takeisha used several strategies during her interaction with the children (see Box 3.1).
Each one and its purpose will be identified. The important point to remember about Ms.
Takeisha’s interaction is that she was deliberate about her word choices and language use so
that she could model and prompt while enjoying the time to play with her children. This inter-
action illustrates how easy it is to teach during play for the purpose of building oral language.

It is important to use language facilitation strategies for several reasons. Research con-
ducted during the past 40 years has shown that children’s language improves when the adults
and teachers in a child’s life encourage children to talk and respond in a way that provides
children more opportunities to hear and use words that add to their current language.>
Improving children’s language improves their listening comprehension and, thus, their ability
to learn to read and succeed in school.

These key terms are necessary to understand so you may use language facilitation strate-
gies effectively to teach and assess children’s oral language development.

Prompt: A verbal action that the adult uses to invite children to respond verbally. A
prompt can be considered as an “invitation to talk.” There are three main types of verbal
prompts: questions, completion prompts, and comments. For example, Ms. Takeisha prompted
with a comment and a question in line 2 of the vignette.

Utterance: The amount of language a child produces in one breath or statement.
The length of an utterance can range from one word to several words or even a couple of
phrases or sentences if they are produced in one connected utterance. The number of words
(and morphemes) in children’s utterances are counted to monitor their language development.



BOX 3.

1.

cTWEEN MS. TAKEISHA AND HER STUDENTS

. . | ero
her, was playing with a small g up
lead pre-t teaCentelr. Dominique and Cassandra, twq

1. CONVERSATION B
oking show C‘X some ingredients in a bowl. Here ig

Ms. Takeisha, the

' co
ildren in the g show
zfy(c:a}:r]-olds, were pretendmg

rsation that occurred during this Play Sce1,r1e, |
part of the conve see that you're creating somethmg that’s going to be
Ms. T: Ofl%ellf?r?e the ingredients. What did you put in your bowl?
delicious:

frst we put-ed in five Spoons of that white powder and we mixed
D: Well, firs

in this. are quite the chefs! This looks so scrumptious that I want to Write
2,15. T ;Zurecipe Then I'll have directions for making it myself. Do you mind?
ownl '

: That's okay. .
f,;s T: Okay. First, you put in five spoonfuls of flour. That's this powdery

white ingredient that many chefs, or cooks, use for baking.
C: Don't forget that we used some of that shaker stuff and eggs and

chocolate cookies and . . .
Ms. T: Then you added a stick of butter. Next you added salt from the

shaker, two or three shakes?

C: I think five shakes!
Ms. T: It will be a salty treat! You also blended in some eggs and crum-

bled chocolate cookies—yum! This will be a salty AND sweet treat. I can't
wait to sample your creation.

D: It will be ready soon.
Ms. T: Terrific! Now I have the ingredients, but tell me the next steps?

D: Well, you just mix it and then put it in the stove.
Ms. T: Will I place it on the stove to cook or in the oven to bake?
C: In the oven ‘cause it is like a cake. You have to keep it in there for a long

time.
Ms. T: I guess we should set the timer so it won't overcook.

D: We need to put it in a pot.
Ms.T: That's an important step—we need to pour the batter in a cake pan
and then place it in the oven to bake. I think we']] be able to smell the
flavors as they bake and that will make our mouths water and want to
devour it—eat it quickly.

C: It's good!
Ms. T: Oh, it’s going to be more than good! It will be scrumptious. That
means really, super yummy to eat. Let me hear you say “scrumptious.”
C and D: Scrumptious!
Ms. T: Now, while it’s baking, tell our friends that you baked a scrump-
tious treat to share!

C and D: We made a scrumptious treat!

Ms. T: You made a scrumptious treat to share with everyone!
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For example, in line 11, D's utterance length was five words (It will be ready soon). As you
recall, morphemes are the smallest unit of meaning, and words contain either free or bound
morpbemes, Free morphemes are words that stand alone and have meaning without being
Combl.ned with other morphemes (e.g., cat, walk, in, happy). Bound morphemes, also units of
meaning, are combined with free morphemes to change meaning. For example, “plural s™ is
added to indicate more than one (e.g., cat). The past tense marker, -ed, is also a bound mor-
pheme (e.g, walked). Words that contain a free and bound morpheme count as two or more
morphemes (e.g., walked, cats, happiness). In line 3, D used the word “mixed,” which is two
morphemes, and his use of this word indicates correct usage. In the same line, he also added i
-ed to the word “put” to indicate past tense. Because he combined the bound morpheme (-ed) !
¥ncorrectly with a free morpheme (put), this is incorrect usage. These early combinations are
II‘nportant for understanding children’s language development and for providing opportuni-
ties for us to model correct forms,
. In addition to counting the numbers of words, we also notice the types of words and how
children combine them to convey their thoughts. For example, in line 15, C’s utterance includes
a connecting word (because) to show a comparison. She also demonstrates appropriate use of
several examples of position words or prepositions.
. Elaboration: An adult’s verbal response to a child that builds upon what the child said
by increasing the number of words and inserting vocabulary to build a child’s oral vocabulary
knowledge. For example, Ms. Takeisha elaborated D’s utterance in line 6 by increasing the
number of words and using different vocabulary words to provide a rich language model.
Dialogic reading, as you will learn in the next section, incorporates the strategy of elabo-
ration as a form of expansion for building and scaffolding children’s language and vocabulary
development.
Expansion: An adult’s verbal response to a child that builds upon what the child said
by increasing the number of words. The goal of using expansions is to increase the amount
of language a child is using or “expanding” their utterances. For example, Ms. Takeisha
expanded the last statement by adding a few more words, “to share with everyone” (line 24).
The complete statement is not only an expansion, but it offers another opportunity for the
children to hear the word “scrumptious” used again. Dialogic reading incorporates expan-
sion as a purposeful strategy for building and scaffolding children’s language and vocabulary
development.
Model: The use of a model is a purposeful way for adults to provide an example of a
word, phrase, or sentence with the expectation that the children will to attempt to imitate it.
Models are extremely important for much of what is done with young children and are a pow-
erful way that children acquire and develop language. For very young children, the model
may be single words or two-word phrases and may include a prompt, such as “Say ‘milk” or
“Say ‘more please.” The prompt that follows a model should be explicit so children know that
they’re expected to repeat the model. Lines 20 and 21 illustrate the powerful use of models. Ms.
Takeisha first modeled a new vocabulary word and embedded the meaning in her statement.
She followed this with a prompt for the children to say the word, “scrumptious.” This step is
particularly important when modeling words that children are not accustomed to saying or
words that may be difficult to say because they have several syllables or chunks or different
combinations of letter sounds. In dialogic reading, the adult provides models frequently when
responding to children’s responses and conversing about the book.
Narrative: A narrative is basically a retelling or describing of an activity that children are
doing. The adult narrates what a child is doing with a specific purpose—to model the words
that help a child acquire the language to talk about what he or she is doing, hearing, or seeing.
Many of the other language facilitation strategies are embedded within a narrative, especially
modeling vocabulary. Lines 6, 8, and 10 all contain examples of narratives. Narratives are im-
portant for scaffolding children’s abilities to participate in the storytelling as part of dialogic



expecting a response.
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reading. Sometimes, these can be considered as chin,i};l-oidsr W;IET narrating What o
done to provide children with the language models. “Think alouds” alloy, US to ta)) Wit}?;ng
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Here are a couple more examples to illustrate a few of these strategies:

i i : tty.
Child (points to flowers): Flowers are pre
Teafher (following child’s lead: Yes, those ﬂ(:wers are colorful and gorgeous, Elabor.
extension, instead of “Yes, the flowers are pretty” [repetition and slight extension]),

ation anq

Child (chooses the bakery center for play): I want to cook something,

Teacher (again, following child

’s lead after arranging an inviting center): Great! ,

something delicious together. Do you have a special recipe in this cookbook to guide S Creatq
ration, embedded vocabulary with support]? Tell me how we will make it [Ope“‘endeds [elabg,.

instead of “I want to cook with you.”].

The teacher continues to converse, narrate, and model Vocabulary ang nta
play and also uses opportunities for the child to say key vocabulary words usin
prompts, and models (to emphasize the important connection between
mantics). For example, the teacher mj

insert the new vocabulary word.

Language Facilitation Practice

ded into the improved responses,

y allowing the young child to first g
ting it together. Later, the teacher mi

Prompy,

X dur in

g
8 Mang
Phonolg S0

ght prompt by saying, “These Chocolate-ﬂav ored b Se.
you created are scrumptious! Scrumptious is another word for delicioys, Say “
(model). The teacher might scaffold b
parts by syllable and then model put
ing, “This cake is not only delicious, it’s

ay the worqg in tvi;

e ght prompt 1,
—— " (mand or prompt), waiting for the ch}i](siat(;

Now, for those adult responses that you determined to be weak, put your new knowledge
to work! In Table 3.2, write an improved adult response that would qualify as a strong lan-

response.

Table 3.1. Language facilitation practice

Prompt Child

Who do you think they're going to Animals
find at the zoo?

What do you think he’s going to do? Fly home.

Why is she laughing? It's funny.

They didn’t know what ha ppened, Called someone.

so they )
I wonder when he might be able to
g0 back to school.

How can he reach it? Jumping up.

When he’s better.

Teacher
That's right—animals!

+or-?

He might fly away to return home to his family.
Oh, she's laughing because she thinks he's
amusing.

They called for help because they didn’t know
what happened to the injured dog.

That's right, when he's better.

Yes, he can jump or leap or stretch. He might
be able to use a ladder if there’s someone to
assist him.
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Table 3.2. Language facilitation improvements

Previous adult response

Improved adult response Type(s) of language
facilitation strategies applied

Example: While reading aloud, a “Do you think he's walking ~ Model (within a scaffold): The teacher provided an
teacher_pau§es, and asks, “What  or strutting?” (The teacher alternative word choice along with a demonstration so
is he doing?” (The illustration demonstrates the action that children could hear and understand the meaning
depicts a boy walking down ‘strutting.’) When the of a different word to describe the boy's action.
the street). One of the children children respond, “Strut-  gxpansion: The teacher expanded the children’s
responds, “He's walking.” The ting,” the teacher then response by adding more words in the context of a
teacher ’r,esponds, Yes, he's says, “Yes, he’s strutting sentence.
walking. confidently. Strutting is & gjaporation: The teacher provides support for the mean-

better word for what he's ing of the word ‘strutting’ based on the story and
doing because he looks like ilustration
he’s proud and confident.” '

Another Example (from Tahle “Yes, they'll find a variety of, Expansion: The adult added more words to expand the
3.1): In response to the child’s or different, animals and child’s response to include more words in the context
response, ?n/ma/s, the adult they might even see the of a compound sentence.
said, " That's right—Animals!”  zookeeper who tends, or  laboration: The adult inserted the word “variety” to

(This is con3|dered‘a weak re- takes care of, the animals.”  indicate that they'll find different animals. The word
sponse because it represents a “tends” was also inserted and paired with the
mere repetition of what the child meaning.

said and does not provide an
elaborated language model).

Interactive and Dialogic Reading

Reading to young children presents multiple opportunities to build language. Books provide
language that is decontextualized, or does not rely on the immediate or present context to
understand meaning. Understanding decontextualized language contributes to listening com-
prehension because young children begin to understand language that is beyond the “here and
now.” Preschoolers experience a rapid period of growth in their ability to interpret meaning
of decontextualized language, and shared reading experiences contribute greatly to this de-
velopment. Books provide background knowledge and context that support children’s ability
to use and comprehend decontextualized language through use of word meanings (seman-
tics) and grammatical structures (syntax) that may be beyond a child’s current repertoire or
understanding and, thus, help build these areas. While there are many ways to enjoy reading
to young children, the intentional use of scientifically validated interactive and dialogic read-
ing approaches significantly impact the development of oral language.

Interactive reading is a general approach that focuses on engaging children in book read-
ing through commenting and asking questions.

Dialogic reading is a specific type of interactive reading that relies on a systematic and
explicit set of strategies. There are two acronyms associated with dialogic reading, and both
of these help teachers plan for using dialogic reading purposefully to build children’s oral
language. The acronym PEER (Prompt, Evaluate, Expand, Repeat) is used to create a conversa-
tion with children and to help them take an active role in storytelling. The acronym, PEER,
serves as a reminder for teachers to use the strategies and prompts systematically. These also
require specific action on the teacher’s part. P represents prompt, and the acronym CROWD
relates to the types of prompts (described later). The teacher prompts children to engage them
in dialogic reading. E serves as a reminder for the teacher to evaluate the child’s response and
then immediately expand (also E) the child’s response to provide a more elaborate model. This
is what is most beneficial for using dialogic reading for oral language development. Teachers
are expected to evaluate the child’s response in order to acknowledge the child’s response and
language use, but also to scaffold, or support, higher-level language development. The final
letter of the PEER acronym is R for repeat, and this action serves as a reminder for the teacher
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PEER
« Prompt Use CROWD C‘;EWD
* Expand ¢ Completion
* Evaluate Recall
* Repeat 0Open-Ended
*  Wh-Question

€n respond.
illustrating the

Dialogic Reading Prompts (CROWD):s-10

C stands for completion prompts. The reader (teacher) makes
pauses (similar to a time-delay prompt) so that the children
or words. For example, “Mary had a little . The child

The completion Prompt serves as a scaffold to s
provides an easy way for ¢

the children by using com

a statement and purposefully
can provide the missing worq
ren provide the missing word,
UPport understanding and recall, byt also

hildren to participate using language. The reader may challenge
Pletion prompts that match their particular needs,

ts. For example,
What were some

things that worried Wemberly?” The reader may pose these questions during and after the

book is read.

O stands for open-ended questions. The reade
word response and may also elicit more th

questions to provide the children MOre opportunity to respond ug
For example, “Why do you think Chrysanthemum didn’t li
Petunia feel when she first arrived on th, ? i ck and Goose figure out that
the soccer ball was not an egg?”

W stands for Wh- questions. The reader asks a variety of Wh-
phasis on those that may be challen
for children to practice res
very young children, Wh-
level language skills. The ¢

questions and puts more em-
8ing for children to answer (giving more opportunities
ponding and for the reader to provide more scaffolding). For

questions are more basic than for older children with higher-
eacher encourages labeling of

objects, actions, and concepts to
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build basic vocabulary and children’s abilities to use these basic words while talking about
the book. It is generally recommended that the teacher address at least one \.focabulary
word that may be unknown to most children. For example, “What do you think drotwsy
means?” “Why did the author use the word extraordinary?”

D stands for distancing questions. The reader prepares questions th
make connections with the book. The connections may be related to the children’s personal }
experiences or earlier knowledge. For example, “Tell me about a time when you.felt ,WOI; v
ried like Wemberly.” This is an open-ended prompt also and is preferred over askmg, Di :
you ever feel worried like Wemberly?” because children would likely respond W.l’thuonle1
word—yes or no—and require additional prompting to expand. Another exarnp%e i, Te
us about a place you've visited where you might have seen other animals like this.

at prompt children to

While ongoing opportunities to use and understand language contribute to children’s
developing listening comprehension, dialogic reading specifically targets both oral language
and listening comprehension through the use of specific prompts.

Vocabulary Support Strategies during Read-Alouds

While reading to young children and focusing on both oral language and vocabulary develop-
ment, there are many opportunities to provide explicit support for children to understand and
learn new vocabulary. Research-based practices include the use of “child friendly” or ”stud.ent
friendly” definitions or explanations." Sentence stems (see Table 3.3) are helpful for creating
simple explanations of words that provide meaning. They also provide an additional model
of the word used in the context of a sentence (sometimes in a different form or tense). These
strategies are useful for embedding vocabulary support before, during, and after reading aloud
to young children. This type of practice benefits semantic and syntactic development. Table 3.3
illustrates examples of using sentence stems to create explanations of words that young children
can understand.

;
é

Table 3.3. Sentence stems for vocabulary support

Key word for strategy Sentence stem Example
Something If somethingis ___, itis : If something is gigantic, it is really big, like a
giant.
Someone If someoneis ___, heorsheis ___. If someone is exhausted, he or she is tired.
Describe is a word that can be used Delighted is a word to describe a happy or
to describe ; pleased feeling.
Type (or kind) __ isatypeof _ that___. A vest is a type of sweater or shirt that doesn't
have sleeves.
Another word for ___is another word for _. Vehicle is another word for car or automobile.
These are additional ways to embed vocabulary support while reading and after reading.
Sentence stem Example word in text Example of meaning
That means . Irritable That means crabby.
That's the same as . Flock (of sheep) That's the same as a group of sheep.
It's kind of like . Drowsy It's kind of like sleepy.
It's something that ) Ladle It's something that is used to scoop or serve soup
— or stew.
When someone is (selected word),  Elated When someone is elated, they are really happy
theyare __ . and excited about something.
That word tells about or describes Scrumptious That word describes something that is really
something that is . yummy or delicious.
If you are (selected word), you Approaching If you are approaching someone, you are going

A . toward them or getting near them.
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|llustrator: To

Title: A Girl and Her Gator
Author: Sean Bryan

and she brings it .)

C — Completion questions (e.8., Lily’s pursé s

A girl named Claire had a gator on —————
R — Recall questions (e.8., What happened when Jose went back to school? What was missing from Corduroy’s
overalls? How did Stephanie wear her hair?)

do with a “gator up there?”

¢ Gator was trying to convince Claire she could

What were some of the thinge that th
bad day? How did the cat get his whiskers? What do you

0 - Open-ended questions (e.g., Why was Alexander having a
think his friends thought when they heard he moved?)

g a gator on top of her hair?

Why was Claire worried about havin
is a good choice

W — Wh-questions (Creating and asking a “What” question referring to word ]
/ a. meaning or vocabulary
to ensure that you are embedding specific vocabula instruction; 1
mean to be embarrassed? What are braids?) v : e.g., What do you think shy means? What does it
What do you think “gossip and stare” means?
when your

D — Distancing question (e.g., Tell me about a time when you felt lost or lost something. How did you feel

friend moved away? Do you have something that is very special to you like Owen’s blanket?)
¢ end. How wé?

Te i ;
ell your friend next to you about something that was embarrassing to you but turned out to b Kay in th
0 be okay in

like Claire’s feelings?

Figure 3.3. Example of a completed CROWD Strategy Planning Template for A Girl and Her Gator.*
irl and Her Gator.

this | |
i
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Book title:

Author: |llustrator:

Word

Child-friendly explanation : ?
(Refer to the sentence stems) Synonyms for substitution Before, during, after?

Na

—/

Figure 3.4.

Embedded vocabulary support for building oral language.

you will provide using synonym substitution, and determine when you will emphasize these
words—before, during, or after you read the book or a combination.

Create at least three prompts or questions for each category that you can use to
prompt and build upon children’s language during a read aloud. Include the page number
that corresponds to the appropriate opportunity to use each prompt. Use these to prompt dia-
logue and interaction and then evaluate, expand, and repeat while reading.

C—Completion questions (e.g., Lily’s purse is and she brings it )

R—Recall questions (e.g,, What happened when Jose went back to school? What was miss-
ing from Corduroy’s overalls? How did Stephanie wear her hair?)

O—Open-ended questions (e.g,, Why was Alexander having a bad day? How did the cat
get his whiskers? What do you think his friends thought when they heard he moved?)

W—Wh- questions (Creating and asking a “What” question referring to word meaning or
vocabulary is a good choice to ensure that you are embedding specific vocabulary instruction;
e.g., What do you think shy means? What does it mean to be embarrassed? What are braids?)

D—Distancing question (e.g., Tell me about a time when you felt lost or lost something,
How did you feel when your friend moved away? Do you have something that is very special
to you like Owen’s blanket?)

ENVIRONMENTAL SUPPORT FOR BUILDING ORAL LANGUAGE

There are many ways that you can engineer your classroom environment to support oral
language development. Arranging theme-based centers is a way to build vocabulary and
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A simple tool for you to use as an environmental prompt or cue to assist in modelin
efforts is “The Teacher’s Word Wall” (Table 3.5). This word wall serves as a reminder for o
to use sophisticated language or expressions in place of common, routine comments produc
in the child’s environment or your classroom. The table provides examples of alternate way
to say common expressions, like “great job” or “thank you.” Because some of these alten
;:ssortx;]?;sngutjnpi;t of your }t\}_flpdical vocabul.ary when conversing with young children ju
anc others tall Cf); ymzng children can easﬂy glance at the word wall and select an opti

mment or dialogue. Over time, as the common expressions are replacd

Table 3.5. Example of a teacher word wall (

common expressions) reminders to use sophisticated language in place o
P
Areat job! Thank you e o
wesome! I really appreci : i) A

Fabulous! o g?str:lelate What you did. | am sg delighted! | would appreciate ¥
oo ' | am elated! Will you charm us with Yo

0 , b

you: I admire youy kindness great listening’? 5

Stupendous! | | We are 50 pleased, | would relish your wilire

’ . reasure your 0o , t artlcl ate

gracias! ed pink!  Por favor (Spanish

or “thank you') am impresseq S'il vous plait (FrenChfor
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:;’rllilgsﬁ;irde :‘c,)p histicated. options in a fluent manner, the children will hear them u.s;ed multiple
place the ex entu_ally will weave them into their own speaking vocabulary. The idea is to re-
pressions often to continue building on children’s vocabulary.

An extension of the “Teacher’s Word Wall” includes vocabulary, anchors for conversation
Or conversation starters, prompts (questions and comments), and actions that relate to a spe-
cific theme (Table 3.6). The example in Table 3.6 relates to a flower shop-themed center. Again,
the.:se cues serve as reminders for you and other adults to embed the language into the context
of interacting with children during center play or other classroom routines.

Table 3.6. Example of a theme-based teacher’s word wall
Center theme: The flower shop

Prompts (questions
or comments)

Actions to model
and narrate

Vocabulary Conversation starters
embelli;h The location of How would you like me to  I'm selecting several
convenient your shop is so embellish or decorate different colored
arrange convenient—it's so this vase of flowers? flowers to arrange
bouquet close to everything. a colorful bouquet.
schedule a delivery I like to schedule a de- That is one beautiful This single rose
bouquet livery for a bouquet of bouquet you've arranged looks exquisite
single flowers. Can you send  for someone speciall in this bud vase,
exquisite it soon? don’t you think?
bud vase
decorate May | look at examples | wonder how | can use | always clip the
clip of your creations in this ribbon to decorate ends of the stems
stems your catalogs? this basket. | might try so the flowers
stav fresh to weave it through the will stay fresh
. y openings. longer. This way,
wither they'll last for days
examples and won't wither
creations quickly.
houseplants | think the combination ~ Which houseplants would ~ I'm adding flowers
include of flowers and house- you like to select to as a nice touch to
dish garden plants is attractive—I include in this dish this dish garden
) like how they look garden? that usually has
nice tough together. only houseplants.
celebrgtlons A celebration is not
attractive complete if it does
combination not include flowers
somewhere!
message Oh, | didn’t know that What message will you I'm trying to find
include you also included a include on your greeting the perfect words
seeting card variety of greeting card? to include in my
g , g cards to purchase in special message.
variety your shop! There are
purchase so many to buy!
fortunate How fortunate for me to  Who's the fortunate, or I'm fortunate to have
locate locate your shop! I am lucky one, to receive this all these flowers
bloomin lucky that | don't have  floral arrangement? blooming in my
ooming to walk far. garden behind the
floral arrangement shop. It makes it
very easy to create

all of these floral
arrangements like
this one.
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Most of the children speak in phrases or short sentences, but there is one child who is quite
verbose—she can talk in complete sentences, take conversational turns in excess of four tun
and she has a pretty sophisticated vocabulary for a 4
mous, exhausted, and finally. What a wonderful opportunity and responsibility to differentiate

by varying your language and models to match the next steps for these children. For the child
prompts would target his or her ability

who uses primarily single words, your models and
phasize words that he or she uses in appropriate

to combine words. Your models would em
combinations (e.g., You have a red car,; Do Yyou want more crackers?; What would you like to

all?). For most of the children, you would extend and elaborate using d¢

-year-old, using words like actually, enor-

Al ride bikes or play b .
== scriptive words, linking words or conjunctions (e.g., and, but, because, then, etc.) and mOdel.mg
- sophisticated vocabulary for everyone, especially your most verbal child. Use alternativesi¢

What do you prefer to do right now? or Ifwe all choose to play ball together then we'll have to remalt
inside because it looks like the weathet’s about to change! als
ed in the previous example, y(;;lilr:: i’o th

language. He or she may be sim " ords
s beginning to use more descriptiV

child with a single-word vocabulary or one who i e
0 is learning English as a second lang

but how you differentiate may vary. A child wh,
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Table 3.7. Features of effective instruction and oral language

L ) Systematic Frequent .
Explicit instruction  instruction with opportl?ni'[ies for Immediate Ongoing Progress
with modeling scaffolding practice corrective feedback monitoring
Phonology Tell children that Provide part i i |dentify specific
. of the nto Provide the model entify sp )
(Providing you are going word vehen children Prompt childre sounds or multi-

practice for to say a word

have difficulty say-
children to say slowly and in ing multisyllat{)lea X
and use three- parts because words.

syllable words, it's hard to say.

Morphology Provide sentence
stems that allow
children to create
different word
forms to fit the con-
text. For example,
“If you're not
happy, you might
be "

Semantics

Syntax Provide a prompt that
creates a forced
opportunity for a
child to combine
the right word
forms. The dog
barks, and yelps,
and ___ (cries—
child usually uses
first-person verb for
third-person noun).
Pragmatics This is an exam-
ple of when we
might use this
word when we
greet someone
Language
facilitation
Read aloud I'm going to use
with dialogic these three
reading words to help
me retell the
story in order—
first, next,
finally.

use new words
many times
throughout the
day.

After talking about
words we use to
talk about things
that already hap-
pened, provide
story starters that
prompt children
to embed past
tense and use
the —ed marker.

Use higher-
level questions
throughout the
read-aloud to
provide many
opportunities
to process and
respond.

and prompt child
to say it again.

When children use
a descriptive
word, use it as
an opportunity to
model a different
word or synonym.

Provide the correct
model using
slight elaboration
and have the
child repeat it
with you the next
time.

Provide a simple
rationale for us-
ing certain words
when expressing
feelings.

Expand and
elaborate
children’s
language using
correct forms.

Let's see if we can
find the words the
author used to tell
us about that.

If we're answering a
“Who” question,
we'll answer with
a person or a
character.

syllable words to
monitor.

Listen to sponta-
neous language
during free play
and note new
combinations of
word parts. Chil-
dren may begin
to create their
own words.

|dentify specific
language goals
and create data
sheet to docu-
ment progress
(see the example
of the progress
monitoring data
sheet in this
chapter).

. ATm——
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may require additional support from illustrations, objects, or demonstrations in order to un-
derstand concepts or new vocabulary. What is most critical, however, is that you provide many
opportunities for children learning other languages to actually say the words and practice the
orallanguage you are modeling. While this is important for all young children developing oral
langua'ge, itis even more important for English language learners.

Differentiating during read-alouds is easy to achieve through the use of various prompts
and questions followed by the elaborated responses you provide. .

Assessment

As a teacher, you will have the responsibility of assessing your young children in severj’:ll o
eas, including oral language. In addition, as a teacher, you will also have the opportunity to
engage in self-reflective practice. First, we will discuss ways that you can assess children’s o
language skills. Next, you will be introduced to a tool that you will use for self-gvdlustion of
your skill for reading aloud to young children and incorporating strategies that will lead to
enhanced oral language development.

Progress Monitoring of Children’s Oral Language

When you introduce new concepts or words into a child’s vocabulary, the easiest way to assess
progress is to listen for the child’s spontaneous use of new language and then document it in
the form of notes or checklists that you created to match the aspect of language you have tar-
geted. You might also ask specific questions that would likely solicit specific words or complex
sentences. For example, if you have taught and modeled words presented in the flower shop
center, you might listen as children play in the center and document episodes when children
use the words. You might also consider asking specific questions that invite children to use
new words. For example, “What do you recommend for me to send to a friend for her birth-
day?” If children are having difficulty recalling words such as bouquet or floral arrangement,
you could provide them as models embedded in a question such as, “Do you suggest a floral
arrangement or a bouquet or a dish garden?” A child would have to select one and say it, and
you could follow up by having them show you the difference.

Another way to monitor children’s progress is during read-alouds. Figure 3.5 can be used
to identify specific goals for specific children and to provide opportunities for children to
respond to the prompts that you generated for use during a read-aloud. You may consider ask-
ing all children to respond to a few prompts and pose specific prompts to children who need
additional practice or varying levels of support, modeling, or increased challenge.

When planning a read-aloud, think about specific children in your class who need help
on targeted oral language skills. In the chart below, write the child’s name and specific skills
you want to focus on during the read-aloud. Then, make a checkmark in the box for which
CROWD prompts you will use during the read-aloud to address those skills.

Next, during the read-aloud, when you ask the child the question, put a + or a - next to
the checkmark depending on whether the child successfully completed the prompt or not.
After the read-aloud, add appropriate comments and next steps to continue the assessment
and progress monitoring. This information can also be documented on sticky notes placed in
the back of the book you are reading and later transferred to this chart. Please note that it may
not be necessary or feasible to progress monitor all students during a read-aloud, but this is a
way to plan for differentiated lessons to meet individual children’s needs and to monitor their
progress to see if what you are doing is working.

Self-Reflection Activity

Earlier in this chapter as part of a practice activity, you selected a book to read aloud to a group
of young children. You also planned to read it using dialogic reading strategies and created
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about the book using guiding questions that relate specifically to the intended purpose of

selecting the book as well as important oral language skills.

: _For each component, a rating of 1 (low score) to 5 (high score) is assigned, and the in-
d1v1d1.1a1 component ratings are summed for a total score out of a maximum of 25. AthOI'
descriptions are provided for a rating of 1 (Needs much attention), 3 (Needs some attention),
and 5 (Best). While the overall score allows for a general idea of the quality of a read-aloud and
Progljess monitoring of your read-aloud skill, the individual component ratings allow you to
identify areas of strength and those in need of additional attention. ¢

_ For self-reflection, read the Read Aloud Coding Guidelines provided and familiarize yOl.JI'Se1
with the RATE. Once you feel prepared to conduct your read-aloud by planning appropriately,
make arrangements to do the read-aloud and record yourself. After you have recorded, use
the RATE to evaluate your read-aloud and identify particular strengths and areas in need of
further practice. Remember to evaluate yourself with an informed, knowledgeable lens based
on the information you have learned in this chapter. _

When you have finished evaluating yourself, develop a plan for strengthening th‘{ areas
you feel needed more attention. Then, plan for the next read-aloud and focus on imPrO_Vmg all
parts, particularly the ones you identified for yourself. Providing yourself with multiple op-
portunities to practice is another illustration of the features of effective instruction. Multiple
practice opportunities help you improve while also building children’s oral language.

CONCLUSION

There exists a strong research base that has validated some simple, effective strategies to build f;‘
oral language in young children. 1M
These translate to simple actions:

e Talk to children, converse.

Plan for the opportunity for children to use their language.

* Use read-alouds systematically.

Follow children’s leads. (You can build upon their interests and experiences, but you must
create an environment that will prompt more language and curiosity.)

* Model, model, model!

* Prompt (comments and questions).

e Use rich vocabulary.

e Build background knowledge.

e Continuously make connections among words, concepts, and topics.

If you do all of this purposefully and consistently, you will set your young students on a
path toward success in learning to read.
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