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Why and How Children with Imaginary Companion Become Adults with Fantasy Activities
Early childhood is a fascinating and unique period since the child cultivates cognitive

skills, forms personal relationship, and exercises their impressive imagination. As the children ,‘5 &;L L
Qoo

. - . . . . goeqad
try to navigate the social live, children develop imaginary companions or playmatesﬁmagmary » )

“companion refers to personified objects such as teddy bear. Nonetheless, imaginary companion
Lompero

Pleags,
U“%‘e’ R could be invisible character and often disappear before 10 years. Taylor (1999) revealed that
OR
E\?‘:g:ﬁ more than 65% of the children have imaginary companion. Some of the children often extend
\
Irm d this invisible relationship with others until they reach adulthood. As such, it affects the child’s
R o5 2

socmlommtwm In most cases, such children become adults who like fantasy
how oond w

activities. Imaginary compani prov1des additional practice for children, enable a child

develops accommodation skills and improve social adaptability.

Imaginary companion helps a child or an adult fulfill the need of effective and healthy
relationship. Although the function of imaginary companion is ambiguous, Taylor (1999} argues
that children develop imaginary companion to compensate for inadequate relationship. In other
words, the child develops imaginary companion to compensate for low acceptance by peers.
Given that such people might find good friends in life, it is not a guarantee that they forget their

Modaes, Kohanyi
imaginary companion. Taylor, Sara? and Adele (2003) found that children in preschool with

bulk isik o

imaginary companion were perceived to have less cognitive, peer, and physical acceptance/ r\o_giltj S0,
2 Therefore, when these children grow to adulthood, they tend to engage in fantasy activities. This
is because these people compensate for the psychological wellbeing they suffered when they

were young. Taylor, Sara, and Adele (2003) argue that when a person creates imaginary friends,

it helps an adult to stop being lonely and exhibit poor social skills. Adults often create imaginary
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companion when they are along or engaging in activities away from other people. They often

talk along and even laugh assuming they are enjoying work with another person.
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In most cases, such people are satisfied and regain control of their surroundings. Taylor

T

f}i{l 999) asserts that imaginary companion buffer the effects of loneliness and exclusion. This is
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. because a person takes control of the situation and counteracts the feeling of hopelessness. In
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fact, externalizing their fear by having imaginary companion helps them eliminate negative

e,

feelings. As such, they offer moral guidance for other people in challenging situations. Taylor,

\éoy ,, Sara, and Adele (2003) noted that children with imaginary companion are less concerned and

@W

"o confronted by their shortcoming. This is based on the fact that they have an imaginary person
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(OP hﬁ;g them address their problems. They have a friend who can accompany them if they do not
\“\opéé'o ve other friends available within the environment. For this reason, any child who lack siblings
s . . .

at an early ages creates an imaginary companion hence create fantasy playmate. This proceeds
to adulthood in order to avoid boredom due to lack of stimulation. For example, Taylor (1999)
provides that firstborns tend to create imaginary companion compared to other siblings in the
family in order to fulfill their healthy relationship. That is why firstborns are less flexible and
volatile to accept others to influence what they do. They believe that imaginary companion is the
only person useful to influence their decision-making.

Imaginary companion reflects social motivation and skills, which enhances
communication in a family. In other words, it helps the child develops skills enabling him/her
become socially driven. Taylor, Sara, and Adele {2003} assert that extra practices the child takes
in rehearsing with imaginary companions or playmate refine his/her interpersonal skills. In other

words, the child develops social awareness, adaptability, and expressive language during real

interaction. For example, Taylor, Sara, and Adele (2003) found that children aged between 3-5\
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years with imaginary companion are more sociable, more competitive, and less shy. This is

because already they were interacting in none existing friend, which provided them with good
environment to express themselves. The study further indicates that the theory of mind at age

three extend to adulthood by existence of human peer. In other words, the human peer act as a
constructive force that promotes empathy and social adjustment. For example, adults with \N\a\g_f' Q{;d
imaginary companion tend to solve issues amicably due to the fact that they had established &
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intellectual prowess and adopted social strategies to deal with issues. In fact, such adults include M S
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others if the issue cannot be addressed between two people. They like sharing their opinion
freely without intimidation. They have developed such as skills for a long time. Taylor, Sara, and|
Adele (2003) affirm that adult with imaginary companion helps in enhancing interpersonal
relationship in any organization. This is because he/she developed a good relationship with

his/her imaginary companion and learnt to live with him/her.

| Adults with imaginary companion lack social dysfunction experienced among other

children. This is because they eliminate anxiety and fear at earlier age, In fact, adults with
imaginary companion appear happier and communicate often during a discussion. For example,
at work place, people with imaginary companion hang out with friends and share their challenges
and successes without fear. This is because they believe a person heard them and supported
him/her in achieving his/her personal goals. Given that imaginary companion are placeholders
during human peer, it facilitates social cohesion and comfort in a person’s life. Therefore, as
children continue to grow, they do not want to depart with imaginary companion. Taylor, Sara,
and Adele (2003) carried a research among coliege women and realized that there is a
relationship between imaginary companion at childhood and adulthood. This is because this

research found that interpersonal style among college women almost matches their behavior
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~when they were young. In other words, adults with imaginary companion have embodied
? positive attitude towards others than away from others. This implies that adults with imaginary
| companion are more accommodative towards others. In fact, they understand emotions
JI?;_._c__E)mpared to adults who did not experience or have imaginary companion, ] L
;__,f". Adults with imaginary companion engage in fantasy activities to avoid social rejection or k(sol\f"“
exclusion. This is because imaginary companion enables people to strategize people to eliminate Wg;ﬁl*‘
antisocial behavior. In fact, they have developed social motivation, which is useful in addressing %P)O
situational loneliness. Taylor (1999) suggests that imaginary companion enables an individual to
avoid emotional vulnerability. As such, they require the imaginary friend during fantasy
activities to eliminate anxiety and depression. Social rejection is detrimental to parents since they
find it difficult to share their mind. As such, it blocks the flow of thoughts. Therefore, fantasy
activities enable a person to feel that he/she is working with another person. In the process, the
! idea of social rejection vanishes. Recul - ’S " L [nQ,lQ,van{ .’:o o q
There is little evidence showing the social\érategizing among young adults. Taylor |. | L {
(1999) asserts that imaginary companionship denotes emotional instability in the face of stressful ;.
situation. For example, when a child experience emotional exclusion/in’t_llgmgaMiDn, he/she
tends to create imaginary companion to deal with loneliness. This coping strategy grows until
when a person attains old age. For example, there are adults who depend on amulet or charms to
alleviate stress. Although this finding counters the previous theory on social competence, it is
because the previous research relied heavily on self-reporting. People grow with imaginary
companion for the purpose of coping social issues (Taylor, 1999). That is why adults with

imaginary companion respond positively to social exclusion and posses superior traits to deal

with exclusion. According to Taylor, Sara, and Adele (2003), adults use reminders of their
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childhood imaginary companion to address social challenges in the present. In other words, once
an adult remembers how he/she used to address social problems, he/she finds it easy to interact
with others in the society.

Adults engage in fantasy activities to derive personal attachment. Adults cherish
imaginary companion to enhance personal attachment. Personal attachment is one way of social

surrogate, which appears when a person experience poor relationship with others. Taylor, Sara,

and Adele (2003) argue that parasocial attachment is correlated to attachment style developed
when the child was growing up. Therefore, personal attachment with imaginary companion is
strong or weak depending on the pre-social live. Therefore, sufficient social involvement makes
a person involve imaginary companion in his/her dealings. As such, it is rare to get people with
social satisfaction to engage in fantasy activities. In fact, the bond between the imaginary
companion and an individual weakens. On the other hand, a person develops strong personal
attachment with imaginary companion if the social setting is weak.

Adults with imaginary companion engage in fantasy activities to increase their creativity.
Children with imaginary companion demonstrate superior understanding and creativity (Taylor,
1999). Fantasy improves creativity because a person thinks that his/her imaginary companion is
pleased with the results. For example, when a child writes narratives about his/her friend, he/she
fantasizes about his/her imaginary companion. As such, he/she writes a narrative that is
captivating and attractive. This is because the child or an adult wants to express useful things and
in a concrete manner about his companion. Taylor, Sara, and Adele (2003) found that college
adults scored higher in self-reporting and creativity compared to adults without imaginary
companion. That is, the child or an adult need to make —believe aspect for his/her imaginary

companion. This forces a child to be creative and construct new play habits in order to keep
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his/her imaginary companion. As such, the figurative image enables the child to express his/her
creativity to entire world. Nonetheless, fantasy activities are crucial for adults with imaginary
companion to develop emotional intelligence. Emotional intelligence helps an adult to interact
positively with others and address issues affecting interpersonal relationship.

Conclusively, imaginary companion provides additional practice for children, enable the
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child develops accommodation skills and improves social adaptability. SWW
for adults demonstrates that children with imaginary companion continue to cultivate their traits
until adulthood. That is, they tend to participate in fantasy activities to improve their creativity,
emotional intelligence, and personal attachment. These skills are useful in addressing issues
affecting interpersonal relationship. Adults demonstrate the presence of imaginary companion by

engaging with others and providing solutions to organizations or families.
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