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PART 3 Research Designs

WHAT IS ETHNOGRAPHIC RESEARCH

YyOU USE IT, AND HOW DID 1T DEVEL cHEN § -

OP?_ HQ\J“ gof egamp (he influe!
Ethnographic designs are qualitative research Proced; ' o \écdp\ﬁsce“ci;:) meﬁ'\cwso:
and interpreting @ culture-sharing group's shared panem\:TQS for ge, 4:;,“-.9, ‘2"‘0“;6\\'\0 . (?y:
guage that develop over time. Cemm\ to this definition is cu;* be \-.x\\:,h.\ Mg e n ,‘“c\\‘ o
having to do with human.beha\'\or and belief” ( LeCompe \\t\m ) u\Y‘ ey o (“gh »e A # as an o
It can include language, rituals, economic and political S\:\; Preissle, \‘lr(. (o hat ! ('h\cagoon
and communication styles. To understand the pauerns 0;“"“» \ife \\;"‘\x Ny «\fd‘: e s 1O Cn )
ethnographer typically spends considerable time “in the nz\&f“.‘“‘u«\z: et R 9 P 1977 w‘\“: ?\m

intepyy N ’

and gathering documents about the group to understand their Ny ® q & 1 :3 ‘ec\’;:;w\sh gx\e& e
c ; 700%

beliefs, and language: “\mm:\::&{ Yoyt § aues” W€ pogda”® rspect
¥ | de“:(\‘(‘;ed “‘.‘S\%iid in Our €
When Do You Conduct an Ethnography? . V?:ef\ mﬁ‘?;‘\;::\ : =8 e
You conduct an ethnography when the study of a group - | o \C\e o508 o ;__::
larger issue. YOU also conduct an ethnography when you hav“des ” du““g‘“ 3eph ec\ =
to study—one that has been together for some time and \\ase(\a \“Ye_sa:xm" ' ! “\esc“ : 500;\ :
beliefs, and language. You capture the “rules” of behavior, sucl, eVelopeq s\\a‘:‘?“c : ‘\! s, ¢ o ing, -
students who use Twitter in their educational studies (C\\reue:S the c“\““c‘ﬁ | deoﬁﬁopo\og-\s‘s focw
Kind, 2015). The culture-sharing group may be narrowly f"c\me(\’ (Tuc\(, iy \\u an! P sye
or staff members) of broadly framed (e.g., entire schools and \he:g‘,\eache‘; :n Ca-qoe\hnogﬁ?‘
or violence). The culture-sharing group may be a family, as in e&: Succesy \“‘\\“ | . ‘\5“ o S
of a 12-year-old child with Down syndrome and his family (Har e S\\‘“Q%‘%\"\:\' .\ \ ° S pudics of sche
The culture-sharing group may be representative or illustrative 0?;0 ay, Q\m\‘\\'; 1@\ ° coﬁ““““mes(
events, or activities (€.g., participating in a graduate program). FYa\etm-e \arger o, 1 o
where men often exploit and victimize women. In a critical e“‘mg:\a\g Sellings o \ d&ez ey

studied the culture of one fraternity and its practices that rendered wopy, » Rhoag (s K bor " and educs
marginalized. S0 Dowete | ogist

Ethnography can provide a detailed day-to-day picture of events, such, s )
A e gy, |

and activities of a search committee hiring a new principal (Wolcow, 1974 .~ | A watersh
conduct an ethnography when you have long-term access to a C“\\“;e's\\qf 904\, § 00
that you can build a detailed record of their behaviors and beliefs oveta:.:“% %‘}!w\; ing their W&
be a participant in the group or simply an observer, but you gather eX\e“S:}:f\$\L w raised WO
interview many people, and collect letters and documents 1o establish the 1 i | within edu
culture-sharing group. o “‘-?X‘ of a reasst
\ argued
. . ‘ omniscie

How Did Ethnographic Research Develop? is only
e the gav

Ethnography as practiced in education has been shaped by cultural anthropolog | \oﬂze;

emphasis on the issues of writing about culture, and by how ethnographic repos i | the st
to be‘ read‘ and understood today. These factors lie at the heart of \mc\exsmm&\(\gmvﬁ:t sand
practices in ethnography (e.g,, Bogdan & Biklen, 2007, Denzin, 1997; LeCompkt <\g the
1993; Wolcott, 2008). \

The roots of educational ethnography lie in cultural anthropology. I e e ¥-§ A\
and early 20th centuries, anthropologists explored “primitive” cultues by visiing® ‘:

CO{U plies and becoming immersed in their socleties for extensive periods of e 1€ §
f:mrc';nr'\ed from “going native” and identifying 100 closely with the peopl ey “Z’\‘.\

tudying so that they could write an “objective” account of what ey sav and 1§
times, these accounts compared distant cultures on other continents W0 & "y
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o FOF example, Margaret Mead, 5 well-knowp, ant}

fe ence, and the influence of cultyre ¢, Persong|j iroy

s and interviews became standyy Prdcedlllrty ”I] ;
€s or

. C i
Niversity of Chi Oummg data *jn

g e
o & dolesc

ind * ation oo
e ()lysff‘l"[:' addition, uncierr SOClO|dOng[S at the
 1e1% 19505, research focused on the iMportan
e gh the an individual, 2 - OF studying
ll‘rolll or that €35€ w?ls' ST group, a neighborhoog Orga ls'“ﬂ‘ff Case—
het? r example, Chicag BISIS conducteq Qualitatiye anal , o Cultuea
dOCUmems'[l:) conslmlcl a view .Of the life of Polish I'mn:,ises of personal
ﬂn(’j Pniecklv 1927). Wit im emp (;asns on city life, they depicted Ordirﬁam; (Thomas
& ;nflll ewish ghetlo,- 11] he la]x1-8_ance l?all,‘lhe Professiong| thief, the hzb:)fc inUS,
o> Jent (Bogdan ek BRen, AL I hj,ghhg]llmg the lives of hege individy e
dehn'qed wipsider” perSpeCUVLTs by reporting detailed accounts of jndjyiq Iduals, they
pro” narginalized in OUrlsocletY- Viduals who are
ten = interdisciplinary area of educatio |
pfant in : nal anthrope] ,
The 1 950s and continued to develop through the 198%2 08y began to crystallize

; 1
Juring U::_Y depicted elementary school classrooms ang] high SC( LeCompte et 4] 1993)

hools ibes with
jes He ; ¢ o ! 3 $ tribes with ripy-
Jug lture, and social structure, and George and Louise Spindler €Xamined educationg]

als, making, curriculum content, and teaching (LeCompte et al,, 1993), Educationg]

desijf;ologists focused on subculture groups such as the following;
an

career and life histories or role analyses of individyals
0 Microethnographjes of small work and leisure 8roups within class
0 suudies of single classrooms abstracted as smal| societies
; suudies of school facilities or school districts that 4
g communities (LeCompte et al., 1993)

it. :
o’ ublic

rooms or schools

Pproach these units a5 discrete

In studies such as these, educational gﬂmographers developed and refined procedures
porrowed from aﬂﬂ“OPOIOSY and S_°C10108Y-_FTOII'l‘the 1980§ to the present, anthropol-
ogists and educatlon'al anthropol'oglsts have {dermfled techmques for focusing on a cul-
wral group, conducting observations, analyzing data, and writing up the research (g,
Fetterman, 2010; Wolcott, 1992, 1994, 2008).

A watershed event in ethnography, according to Denzin (1997), was the publication
of the book Writing Culture (Clifford & Marcus, 1986). Ethnographers have been “writ-
ing their way out” (Denzin, 1997, p. xvii) of this book ever since. Clifford and Marcus
raised two issues that have commanded much attention in ethnography in general and
within educational research. The first is the crisis of representation. This crisis consists
of a reassessment of how ethnographers interpret the groups they are studying. Denzin
argued that we can no longer view the researcher as an objective reporter who makes
omniscient pronouncements about the individuals being studied. Instead, tl}e. researcher
is only one voice among many—individuals such as the reader, thg participants, and
the gatekeepers—who need to be heard. This has led to a second crisis: leg{'tlnlaq'. No
longer do “canons” of validity, reliability, and objectivity of “normal science represent
the standards. Researchers need to evaluate each ethnographic study in terms of flexible
standards embedded within the participants’ lives, historical and cultural influences, and
the interactive forces of race, gender, and class. i e

Viewed this way, etlmogfaphies need to include perspectives drawn l;ﬁom ﬁS\n:l:c;
thought, racial views, sexual orientation, and critical theory, and they need to sle]nlsnl T
race, class, and gender. Ethnographies today are now “messy” and qu Pffls;'::;‘:‘o bl
forms, such as a performance, poem, play, novel, or a personal narrative :
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fi_eldwoﬂ( experiences
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y—a study of the shared pattems
h the aim of advocacy
authority

tudy of women andthe
sempower and

s Critical ethnograph
of a marginalized group wit
about issues of power and

o Feminist ethnography—a s
cultural practices that serve to di
oppress them '

+ Postmodern ethnography—an ethnography wren
to challenge the problems in our society that ha
emerged from a modern emphasis on progress &"
marginalizing individuals

* Ethnographic novels—a fictional work focused 0"

cultural aspects of a gro_u_p——/

Sources: Denzin (1997 ‘
(1997), LeCompte et al. (1993), Madison (2005), and Van Maanen (2011)



gpiiiied 10 pelie 4 principal. Thig Study addresgeq t
mitee e experienced as they interviewed ;g _

g 0 1 ; Wit
i’ gion T 7 and discussed th? oSy deliberation, for each canq

¢ \'unﬂ)efﬂnal individual was identified. ) ndiday
he

Owing this
di ) unti wolcott interpreteq lh"e commitiee’s aclenf in [e::’lz(:fpuf)n of the
of Ss'meif wariety reducing bevaq, and the reluctance of sch
1owledge‘qust ethnographer, WO]C?“ PTO"‘dij an accoun; of ttee deliberationg 4
M sa reiooki ng in from t'he outsndg, reporting the Procedures objectively, ang indad.
if he wg; ants' views. The interpretation at the eng Presented Wi )

. Ott's view ( :
in the selection committee cultyrg] group, of the pat

Commj

lﬂfng he saw

tudies
fien use the term case study in con
i

case ®

junction with ethnogra
riters Y I 2010). A case study is an important type of e[hnograph

gchensu hnography in several important ways. Case study researc
from an eéve“[’ or activity involving individuals rather than a group
or0 m, when case study writers research 3 group, they may |
5 addl.nonEhe activities of the group than identifying shared patte
describing roup. The ethnographer searches for the shared pa
ied by the gc ts over time. Finally, case study researchers are less
roup mtefato examine at the beginning of a study,
wral theme focus on an in-depth exploration of the
instead, [he}; some researchers identify “case”
Ml};‘i’;fr it to be a procedure of inquiry (
ers con loration of a bounded system (e.
in-depth e),(gensive data collection (Creswell &
based On[:d out for research in terms of time,
is Seﬁai;ause ful to consider the types of cases

phy (see LeCompte
Y, although i differs
hers may focus on a
per se (Stake, 1995)
€ more interested in
ms of behavior exhip-
erns that develop as 2
likely to identify a cyl-
especially one from anthropology,
actual “case” (Yin, 2014).

as an object of study (Stake, 1995), oth-
€.8,, Merriam, 1998). A case study is an
& activity, even, process, or individuals)
Poth, 2018). Bounded means that the case
place, or some physical boundaries,

that qualitative researchers often study:

he “case” may be a single individual, several individuals se
oT ggram events, or activities (e.g., a teacher, several teacher.
pr : : )
ew math program). 4 .
?{1: ?case” may represent a process consisting of a series of steps (e.g., a college
s f activities,
i cess) that form a sequence o N
cumculum' Pr(? 14.1, a “case” may be selected for study because it is unusual an'd
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teaching 2 major finding Was the success of one of the high Schm?fme
three ,hlgh chJener learning outcomes, mMore student progress to higher math 1€Vvelss

ex nencctif g bout math. The school, however, used an equitable approa' ang
better stude hing, Boaler and Staples (2008) provided rich contextual details :‘:i

thematics teachific:
nLht students, the math curriculum, and the suCCesses.
study of three bounded systems—specific high school.

This case StU : :
and an assessment of patterns of teaching and stu.dent practices for all three schools
across schools. The researchers focused on the issue of math teaching and conduycg
4 cross-case comparison of equitable and tracked approaches to understand key dife-
ences. Multiple forms of data were collected, and the analysis consisted of both iden
ing descriptive irends and themes.

padula and Miller (1999) of four women who

Another example is the case study by
octoral students. In this case study, the authos

had re-entered the university as full-time d
questioned the students’ decision to return to school, how they described their re-enin

experiences, and how the graduate experience changed their lives. Through intervies
ing and observing these women, the researchers found several themes about beliefs
these women held. For example, the women believed that their graduate experiences &
not meet their needs, they compared themselves with younger students, and they i
general need to finish their programs as quickly as possible.

of lhree
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i, respofrlﬁ?n(l%ﬂ spoke of the twin crises of representd

tional, joining 3 ‘gopfgfollnd changes in our society, such as
rld economy, and changing demographics 10 in
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g Cr in oNir g
flcal Problems of g
In educatjq

4 e h
e | ‘ isto
ety \\'uhn and social struggle are now playing o, with
7o
e
ﬂllie search- now incorporates a “critical” zpp,
g Ehnogfﬂp PProach (Cars

2, Madison, 2005; Thomas, 1993) y, include 5

domination
nal and socig sci-

Pecken, 1995 Carspecken
N advocacy PeTspective 1o
h in which the

who kén & Apple, 1992). For example, criti

(G vide privileges (O certain ypes of students, create jnequigbye s

(hat s of different social ClaSSeS, and Petpetiate boys “Speakin il
en[ articipants in class. G

511e11The major components of a critical ethnography

; ; are facto )
jion, EMPOWering people by giving them more 15 such as a value-Jaden

authority, challeng;
d a concern about power and control (Madison, 2005), t“}Flhesea g:g;gp:ge Zmu,ls
ed below: e

tuations among
and girls being

orienlﬂ

q;“: d‘:: ography in specific procedural characteristics, list

a

o The critical ethnographer stgdies social issues of power, empowerment, ine
inequity, dominance, re.p.ressmn, hegemony, and victimization, .

o Rescarchers .Con.d"JCt crmcgl eﬂmograpmes s0 that their studies do not further mar-
ginalize the m.dlwduals being §md1ed. Thus, the inquirers collaborate, actively par-

ticipate, negotiate the final written report, use care in entering and leaving a site

and reciprocate by giving back to study participants. '

The critical ethnographer is self-conscious about his or her interpretation, recogniz-

ing that interpretations reflect our own history and culture. Interpretations can be

only tentative and are concerned how participants will view them.

o Critical researchers position themselves in the text to be reflexive and self-aware of
their role and to be up front in the written research report. This means identifying
biases and values, acknowledging views, and distinguishing among textual repre-
sentations by the author, the participants, and the reader. No longer is the ethnogra-
pher an “objective” observer, as in the realist approach.

e This nonneutral position for the critical researcher also means that he or she will
be an advocate for change to help transform our society so that people are less
oppressed and marginalized.

o In the end, the critical ethnographic report will be a “messy, multilevel, multimethod”
approach to inquiry, full of contradictions, imponderables, and tensions (Denzin, 1997).

quality,

The critical ethnographic study of one principal in an “inclusive” elementary school
(Keyes, Hanley-Maxwell, & Capper, 1999) illustrated many of these features. Th‘e ove;all
purpose was to describe and define the role of administrative leadership in an 'mclusx\'e
school for students with a high incidence of disability classifications (e.g., cognitive, emo-
tional, learning, speech, and language). With the objective of generating 4 ncx\'.lhlff;f.\‘
that would empower individuals in the school, the authors began with a framework 1ot
empowering leadership: support, facilitation, and possibility. ' ,

Based gn extensivlt)e fiellzi}zvork consisting of shadowing the principal (xt\‘lﬁl‘rl'll), Ol-):]?[-
ing classrooms, conducting individual and focus group interviews, and rey 1le“[ llrfc lﬁdedz
Announcements, the researchers compiled a picture of Marta'§ leadersllng L ljrsonal 5
Personal belief system of spirituality. Marta’s spirituality le_d him tcC)i v}a Vu exzsonﬂ gl
gle, espouse the dignity of individuals, merge the professional and the personds
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with the diverse approaches t0 ethnography identified in the ¢ \ ‘ s adie

ical approaches, it is not easy 1O identify characteristics they hza\\s_" Case syyq, ° me(zombet &

for those learning about ethnographies, the following charac(efv € I comyp, Y, ang " \\ \ia Sy -00E

ethnographic study: 1SUCS typicalyy i\\\:\\"' : :‘ (Fie\ds
e Cultural themes e ‘ undergra®
e A culture-sharing group \ - md;\.-\dua\f
o Shared patterns of behavior, belief, and language ‘ Groups such
e Fieldwork ‘ 142, A grouP
e Description, themes, and interpretation \ag asis
e Context or setting \ develop S
e Researcher reflexivity | e of alar

Cultural Themes \
4

Ethnographers typically study cultural themes drawn f§

nographers do not venture into the field looking hap{::;:\\rga}“ﬁl;?\a?\m\\\\som\o%\: )
see. Inst‘?a\'d, they are interested in adding to the knowledge about ‘i“\g‘fe\\;e\gm%
ing specific gxltural themes. A cultural theme in ethnography is a genmi\ gti
declared or implied, that is openly approved or promoted in a society or g?&\ \“
Sgradley (1980] for a discussion about cultural themes). As with all qualitive Sm;%‘a
lrl:Sse ;helme does not serve to narrow the study; instead, it becomes a bioad st
mam;;;:iisol;zeoz\;?en they initially enter a field to study a group, and they lodk é\

What are these cultural themes? They can be found in introductory 18 o §
anthropology. Wolcott (2008) mentioned introd iscuss '“N\“'\
oo ned intro uctory texts that discuss emes? m\
N o heL ot by Eeping (1960 Haviland (1993), or Howad (90
throp (1991), Anom‘:rcilcuonane? of concepts in cultural anthropology; such & m;\\&
pproach is to locate the cultural theme in ethnographic

education. A o
uthors announce them in titles or at the beginning of the study. YOV a*y
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i DUV
e i P, por ex

ultore:Sharing Group

Jers learn from studying a culture-shari ,
Etlz:]og' mimors examine scilngle individuals, as in w&%oﬁf l(]{) 9734‘ :; 93{181? site. Less fre- I
q;’ﬂ principal. In the) slt(L)lC;’[eOf a BTOUP,. emqographers idenuf;, A S::];;“g]? case study
glemenw dassrC()Om ’observea f rrzt;g_wuhm & (g, a reading group) ::?njl[e (;,g‘, v |
sbout e grol;P :ﬁt‘e,ltive research ( iy Penod.)_ This distinguishes e;hno g:lhf"r e, '
s forms Of @ ik €8, NAMmative research) thay focys o0y oM ¥
an groups of people. A Cu!ture-sharing 8roup in ethnograpy on individuals i
G dj\'iduals who have sharec% behaviors, beliefs, and language. For EXJ’mylls IWo or
1smdied in these ethnographies: Ple, groups

Three middle school teachers from each of ten schools
Jia (Comber & Nixon, 2009)
¢ Twenty-on€ youth aged 9 to 12 who partici
net (Fields & Kafai, 2009)
o Undergraduate engineering students at four schools (Stevens et al,, 2008)

o Individuals who use street drugs in New York Gity (Davis & Johnson, 2008)

more
were

; In 2 project in South Austra-

pated in a virtual world called Whyville. E
!

Groups such as these ty'pic?llly possess certain characteristics, which are listed in Tab]
142, A group may vary in size, but the individuals in the group need to meet on 3 re :
Jar basis and interact over a period of time (e.g,, more than 2 weeks up to 4 months)gtlc;
develop shared patterns of behaving, thinking, or talking. The group s often representa-
jive of a larger group, such as a reading group within a third-grade classroom.

TABLE 14.2

The group consists of two or more Individuals, and it may A small group—two readers in a classroom.

be small or large. A larger group—6 to 10 readers in a classroom.
The group interacts on a regular basis. For a period three times a week, the group meets to dis-
cuss a reading.

Since the beginning of September, the reading group has
met three times a week for three periods.

The small reading group is representative of third-grade
readers.

The grou having, The group has certain rituals they perfprrn as_they begin to
nkng,b B i some shared pater i . read,gsuch as sitting on the floor, opening their book to the

thinki i .
e assigned page, and waiting to speak until the teacher calls
on them to answer a question.

k \

The group has interacted for some time.

The group is representative of some larger group.
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TABLE 14.3

s Casual conversation
+ Life history, life cycle interview

* Key informant (participant) interview

* Semistructured interview

* Structured interview

* Survey

* Household census, ethnogenealogy

* Questionnaire (written and/or oral)

* Projective techniques

* Observations (nonparticipant to participant)

* Tests . >

e Content analysis of secondary text or visual mater

* Focus group interview L oae

» Elicitation techniques (e.g., looking at a scrapbook and talking
memories) ) :

o Audiovisual material (e.g., audio or visual r‘ecorc.ilr;g:;ta G
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Network analysis (e.g., describing networks i

L]

e ———

08).
Source: Le Compte and Schensul (1999) and Wolcott (2008)
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describing the town, then narrowing the description 1o the
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in the Stuy

Campus, ang fipg

FIGURE 14.2

From a broad description to a specific description
Gunman Cage Study

Broad description of the setting of the case
The town where the event occurred

R R LN

Narrower description of the setting of the case
The bullding on the campus where the event occurred

S AR

Narrower yet description of the setting of the case \
The classroom where the event occurred \

S

Narrower yet description of the students in the case ‘
The “gunman” and the students in the class \

b e

Source: Adapted from Asmussen and Creswell (1905)
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ETHICAL ISSUES IN CONDUCTING
ETHNOGRAPHIC RESEARCH
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daily lives of people.
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understanding a cultural

theme.
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institutional review board.
Locate a research site
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procedures.

|dentify a gatekeeper to
provide access.
Guarantee provisions for
respecting the site.
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the site and with the cul-
ture-sharing group.
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Plan to reciprocate for data

provided.
Emphasize observations
and record field notes.
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develop an overall under-
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establish a context for the
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tion of t
advances know :

as intrinsic, j A
 in
collective, oAl of

Receive
. ap r ‘ .
tLlonal revieve gg:iérom -

ocate a research i

site usi

%urpqseful sampling procs::dg

entify how many cases e
%an to study. i

entify a ga [
ooy gatekeeper to provide
Guarantee provisi

' sions for

respecting the site.

Collect extensive d i

: ata usin
rpultlple forms of data oolle<g:-
tion (observations, interviews
docurpents, and audiovisual
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ential Ethical Issues in Ethnographic Research
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rr.ls. These ethical issues involve
field, gathering data in the field,

Steps in Conducting an Ethnography ?

The steps in conducting these ethnogfan}ieS involve starting with an interest in studyin
4 cultural theme, identifying a bounded site, and examining shared patterns for g groupg f
The researcher poses general research questions to identify shared patterns of behavior. i
beliefs, or language and also co!lects extensive fieldwork data. From these data, a generai l
portrail of how tht? culture-§harmg group works is developed through description, analy-
sis, and interpretation. The interpretation and writing are sensitive to the reflexivity of the '
researcher, and varied forms of writing structures are used.

Conducting an ethnography involves clarifying the intent of the study, selecting an
appropriate design, and relating the design to the research problem. Then the researcher
needs to seek approval to conduct the study and obtain access to study sites and partic-
ipants. Once this is accomplished, the ethnographer collects data using multiple sources
of information and spends considerable time in the field. After gathering information,
the analysis of data consists of describing, analyzing, and interpreting. Some researchers,
when conducting a critical ethnography, will identify changes that need to occur and
will actively advocate and plan for them. When writing the final research report, eth-
nographers and case study writers employ practices consistent with their designs, such
as being objective or advocative, generalizing findings, and discussing how they and the
participants changed during the research process.
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Criteria for Evaluating an Elhnography Study
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