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i

9 e_ai‘nwhéfa_White'_p'e'rsdn needs to do in order to dévélop'a_ ndn.'_'acis_t_and--_-.
._.ﬁaqfira_tfs_tWhite’ideptity.” Sl Ll L T

o 10Lear WhatWhlte helping bfpfessi'onals_neéd'todé iﬁ-_okder to j'a:re.\)eh_'t_"thei_f' R
[ ‘;"Wijit?ness__fi_'bm-hegatiifély'impadtin'gi clients of color. el

As a person of color, I have often wondered how Whit,
selves as racial/culpira] beings. At times, I noted that Wh
to believe race was confined to persons of color and di

explore this phenomenop more deeply, I asked people in
“What does it mea to be White?” These were some o
(Sue, 2003, pp. 115_1 17).

€ people identify thep,
ite trainees often seemed

d not apply to them, To
downtown San Francisco
f the responses I recejved

42-Year-Old Whize Male Businessperson
T Wite Male Businessperson
Q: What does it meay 1 be White?

A: Frankly, I dont krow what you're talking abous!

Q: Aren’t you Whise? .
A: Yos, bur I come Jrom Ralian heritage. Tin lialian, nor White.

Q: Well then, what dyes i mean to be Lalign?

A Pasta, good food, lpve
ridiculons!

26-Year-Old White Female College Studens
TR emale College Student
Q: What does it mean 10 be White?

of wine (obviously agitared). This is gerting

34-Year-Old Whise Female Stockbrofer
S Wise Lemale Stockbroker
Q: What does it mean 1 be White?

A: 1 dow's Enow (laughing), I've never thought about ir.
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Q: Are you White?
A: Yes, I suppose so (seems very amused).

Q: Why haven't you thought about it?

A: Because it’s not important.to me.

Q: Why not?
A: It doesiit enter into my mind because it doesn's affect my life.
Besides, we are all individuals. Color isnt important.

39-Yeur-Old Black Male Salesperson
Q: Whar does it mean to be White?

A: Is this a school exercise or something? Never expected someone o
ask me that question in the middle of the city. Do you want the
politically correct answer or what I really think?

Q: Can you tell me what you really think?
A: You won't quit, will you (laughing)? If you're White, you're right,
If you've Black, step back.

Q: What does thas mean? _

A: White folks are always thinking vhey know all the answers. A
Black man’s word is worth less than a White man’. When White
customers come into our dealership and see me standing next to
the cars, I become invisible to them. Actually, they may see me
as @ well-dressed janitor (laughs), or actively avoid me. They
will search ous a White salesman. Or, when I explain something
to a customer, they always check out the information with my
White colleagues. They don't trust me. When I mention this to our
manager, who is White, be tells me I'm oversensitive and being
paranoid, That's what being White means. 1t means having the
authority or power to tell me whats really happening even though
I bnow ifs not. Being White means you can fool yourself into
thinking that you're not prejudiced, when you are. That's what it
means to be White. (Sue, 2003, pp. 118—119). ‘
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REFLECTION AND DISCUSSION QUESTIONS

Is this a fair or unfair question?

Can you discern any common responses among the three given by White
pedestrians? In what ways do they differ?

How do Whites view themselves as racial/cultural beings?

What seems to prevent these threeiindividuals from viewing themselves as
White?

If asked what it means to be Whlte, would people of color aiso find diffi-
culty answering the question? Why or why not?

How does the Black salesman’s response differ from hisWhite counterparts?

Which pérception is the most accurate? Why?

Research on Whiseness, White privilege, and White racial identity development
point to one of the greatest barriers to racial understanding for White Ameri-
cans: the invisibility of their Whiteness (Bell, 2003; Helms, 1990; Spanierman,
Poteat, Beer, & Armstrong, 2006; Tatum, 1992; Todd & Abrams, 2011). TJust as
ethnocentric monoculturalism and implicit bias achieve their oppressive powers
through invisibility, so too.does Whiteness (Boysen, 2010; Sue, 2004). During
racial interactions or conversations, many Whites appear oblivious to the meaning
of their Whiteness, how it intrudes and disadvantages people of color, and how it
affects the way they perceive the world (Bell, 2002; Sue, 2013).

It appears that the denial and mystification of Whiteness for White EuroAmer—
icans are related to two underlying factors. First, most people seldom think about.
the air that surrounds them and about how it provides an essential life-giving
ingredient, oxygen. We take it for granted because it appears plentiful; only'when
we are deprived of it does it suddenly become frighteningly apparent. Whiseness
is transparent precisely because of its everyday occurrence—its institutionalized
normative features in our culture—and because Wlntes are taught to think of
their lives as morally neutral, average, and ideal (Sue, 2004). To people of color
however, Whiteness is not invisible because it may not fit their normative qualities .
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(e.g., values, lifestyles; experiential reality). Persons of color find White culture
quite visible because even though it is nurturing to White EuroAmiericans, it may
invalidate the lifestyles of multicultural populations.

Second, EuroAmericans often deny that they are Whire, seem angered
by being labeled as such, and often become very defensive (e.g., saying, “I'm
not White; I'm Irish,” “You're stereotyping, because were all different,” or
“There isn’t anything like a White race”). In many respects, these statements
have validity. Nonetheless, many White Americans would be hard pressed to
describe their Irish, Italian, German, or Norwegian heritage in any but the
most superficial manner. One of the reasons is related to the processes of assim-
ilation and acculturation. Although there are many ethnic groups, being White
allows for assimilation. While persons of color are told to assimilate and accul-
turate, the assumption is that there exists a receptive society. People of color
are told in no uncertain terms that they are allowed only limited access to the
fruits of our society.

Third, the accuracy of whether Whireness defines a race is largely irrelevant.
What is more relevant is that. Whiteness is associated with unearned privilege—
advantages conferred on White Americans but not on persons of color. It is our
contention that much of the denial associated with being White is related to the
denial of White privilege, which is unmasked by this Black salesman when asked
“What does it mean to be White?”

The response given by the Black salesman is markedly different from those
of the other three responders by its specificity, clarity, and perspective. In essence,
he believes being White means (a) having the power to define reality, (b) possess-
ing unconscious stereotypes that people of color are less competent and capa-
ble, (c) deceiving the self that one is not prejudiced, and (d) being oblivious to
how Whiteness disadvantages people of color and advanrages White people. This
worldview is in marked contrast to the White respondents who would rather not
think about their Whiteness, are uncomfortable or react negatively to being labeled
“White,” deny its importance in affecting their lives, and seem to believe that they
are unjustifiably accused of being bigoted by virtue of being White. Strangely
enough, “whiteness” is most visible when it is denied, evokes puzzlement or neg-
ative reactions, and equated with normalcy. Few people of color react negatively
when asked what it means to be Black, Asian American, Latino or a member of
their race. Most could readily inform the questioner about what it means to be a
person of color.
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UNDERSTANDING THE DYNAMICS OF WHITENESS

Our analysis of the responses from both Whites and the person of color leads us
to the inevitable conclusion that part of the problem of race relations (and by
inference multicultural counseling and therapy) lies in the different worldviews
of both groups. It goes without saying that the racial reality of Whites is radically
different from that of people of color (Sue, 2010). Which group, however, has the
more accurate assessment related to this topic? The answer seems to be contained
in the following series of questions: If you want to understand oppression, should
you ask the oppressor or the oppressed? If you want to learn about sexism, do you
ask men or women? If you want to understand homophobia, do you ask straights
or gays? If you want to learn about racism, do you ask Whites or persons of color?
Tt appears that the most accurate assessment of bias comes not from those who
enjoy the privilege of power, but from those who are most disempowered (Hanna,
Talley, & Guindon, 2000; Sue, 2015). Taking this position, the following conclu-
sions are made about the dynamics of Whiteness.

First, it is clear that most Whites perceive themselves as unbiased individuals
who do not harbor racist thoughts and feelings; they see themselves as working
toward social justice and possessing a conscious desire to better the life circum-
stances of those less fortunate than they. Although these are admirable qualities,
this self-image serves as a major barrier to recognizing and taking responsibility
for admitting and dealing with one’s own prejudices and biases. To admit to being
racist, sexist, or homophobic requires people to recognize that the self-images they
hold so dear are based on false notions of the self.

Second, being a White person in this society means chronic exposure to
ethnocentric monoculturalism as manifested in White supremacy (Hays, 2014).
It is difficult, if not impessible, for anyone to avoid inheriting the racial biases, |
prejudices, misinformation, deficit portrayals, and stereotypes of their forebears
(Cokley, 2006). To believe that 0ri¢ is somehow immune from inheriting such
aspects of White supremacy 1s to be naive or to engage in self-deception. Sucha .
statement is not intended to assail the integrity of Whites but to suggest that
they also have been victimized. It is clear to us that no one was born wanting to
be racist, sexist, or homophobic. Misinformation is not acquired by free choice.
but is imposed upon White people through a painful process of cultural con-
ditioning (Gallardo & Ivey, 2014). In general, lacking awareness of their biases .
and preconceived notions, counselors may function in a therapeuticaily ineffec--

tive manner.
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Third, if White helping professionals are ever able to become effective mul-
ticultural counselors or therapists, they must free themselves from the cultural
conditioning of their past and move toward the development of a nonracist White
identity. Unfortunately, many White EuroAmericans seldom consider whar it
means to be White in our society. Such a question is vexing to them because they .
seldom think of race as belonging to them—nor of the privileges that come their
way by virtue of their white skin (Toporek & Worthington, 2014). Katz (1985)
points out a major barrier blocking the process of White EuroAmericans investi-
gating their own cultural identity and worldview:

Because White culture is the dominant cultural norm in the United
States, it acts as an invisible veil that Fimits many people from see-
ing it as 4 cultural system. . . .Often, it is easier for many Whites to
identify and acknowledge the different cultures of minorities than
accept their own racial identisy. . . . The diffculty of. accepting such a
view is that White culture is omnipresent. It is so interwoven in the
Jabric of everyday living that Whites cannor step ontside and see their
beliefs, values, and behaviors as creating a distinct cultural group.
(pp. 616-617)

As we witnessed in Chapter 6, the invisible veil allows for racial, gender, and
sexual orientation microaggressions to be delivered outside the level of awareness
of perpetrators. Ridley (1995) asserts that this invisible veil can be unintentjonally
manifested in therapy with harmful consequences to clients of color:

Unintentional bebavior is _per/aczps the most insidious form of racism.
Unintentional racists are unaware of the harmful consequences of
their bebavior, They may be well-intentioned, and on the surface,

their behavior may appear to be responsible. Because individuals,

groups, or institutions that engage in unintentional racism do not
wish to do harm, it is difficult to get them to see themselves as racists,

They are more likely to deny their racism. (p. 38)

The conclusion drawn from this understanding is that White counselors and
therapists may be unintentional racists: (a) They are unaware of their biases, prej-
udices, and discriminatory behaviors; (b) they often perceive themselves as moral,
good, and decent human beings and find it difficult to see themselves as racist;
(c} they do not have a sense of what their Whiteness means to them; and (d) their
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therapeutic approaches to multicultural populations are likely to be more harm-
ful (unintentionally) than helpful. These conclusions are often difficult for White
helping professionals to accept because of the defensiveness and feelings of blame
they are likely to engender. Nonetheless, we ask White therapists and students
not be turned off by the message and lessons of this chapter. We ask you to reread
Chapter 1 whete we discussed the emotive reactions likely to impede learning,
And, we ask you to continue your multicultural journey in this chapter as we
explore the question, “What does it mean to be White?”

MODELS OF WHITE RACIAL IDENTITY DEVELOPME_NT

A number of multicultural experts in the field have begun to emphasize the need
for White therapists to deal with their concepts of Whiteness and to examine their
own racism (Gallardo & Ivey, 2014; Ponterotto, Utsey, & Pedersen, 2006; Todd
& Abrams, 2011). These specialists point out that while racial/cultural identity
development for minority groups proves beneficial in our work as therapists, more
attention should be devoted toward the White therapist’s racial identity. Since the
majority of therapists and trainees are White middle-class individuals, it would
appear that White identity development and its implication for multicultural
counseling/therapy would be important aspects to consider, both in the actual
practice of clinical work and in professional training.

For example, research has found that the level of White racial identity aware-
ness is predictive of racism and internal interpersonal characteristics (Miville, Dar-
lington, Whitlock, & Mulligan, 2005; Petry, Dovidio, Murphy, & van Ryn, 2015;
Pope-Davis & Ottavi, 1994 Spanierman, Todd, & Anderson, 2009; Vinson &
Neimeyer, 2000, 2003; Wang et al., 2003): (a) the less aware subjects were of their
White identity, the more likely they were to exhibit increased levels of racism;
(b) the higher the level of White identity development, the greater the reported
multicultural counseling competence, more positive opinions toward minority
groups, and better therapeutic alliances; (c) higher levels of mature interpersonal
relationships and a better sense of personal well-being were associated with higher
levels of White identity consciousness; and (d) as a group, women were more
likely than men to exhibit higher levels of White consciousness and were less likely
to be racially biased. .

Tt was suggested that this last finding was correlated with women's greater expe-
riences with discrimination and prejudice. Evidence also exists that mulcicultural
counseling/therapy competence is correlated with White racial identity artitudes
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(Neville, Awad, Brooks, Flores, & Blucnel, 2013). Other research suggests that a
relationship exists between a White EuroAmerican therapist’s racial identity and
+ his.or hér readiness for training in multicultaral awareness, knowledge, and skills
< (Falender, Shafranske, & Falicov, 2014; Utsey; Gernat; & Hammar, 2005). Since
developing multicultural sensitivity is a-long-term developmental task, the work
-of many rescarchets has gradually converged toward a conceptualization of the

tages/levels/statuses of consciousness of racial/ethnic identity development for
~ White FuroAmericans. A number of these models describe the salience of iden-
 tity for establishing relationships between the White therapist and the culturally
different client, and some have now linked stages of identity with stages for appro-

ptiate training,

The Hardiman White Racial Identity Development Model |

- One of the earliest integrative attempts at formulating.a White racial identity devel-

- -opmeéns model is that of Rita Hardiman (1982). Intrigued with why certain White
.. Americans exhibit a much more nonracist identity than do other White Ameri-
cans, Hardiman studied the autobiographies of individuals who had attained a
‘high level of racial consciousness. This led her to identify five White developmen-
tal stages: (a) raiveté—lack of social consciousness, (b) acceptance, (c) resistance,
(d) redefinition, and (¢) internalization. ' : '

1. 'The nasveté stage (lack of social cohscid'li.sness_)‘ is characteristic of early child-
‘hood, when we are born into this world innocent, open, and tinaware of
racism and the importance of race. Curiosity and spontal_leity in relating to
race and racial differences tend to be the norm. A jkouﬁg' White child who
has almost n6 personal contact with' African Americans, for example, may
see a Black man in a supermarket and loudly comment on the darkness of his
skin. In general, awareness and the meaning of race, racial differences, bias,
and prejudice are either absent or minimal. The negative reactions of parents,
relatives, friends, and peers toward issues of race, however, begin to convey
mixed signals to. the child. This is reinforced by the educational system and
mass media, which instill racial biases in the child and propel him or her into
the acceptance stage. L

. The acceptance stage is marked by a conscious belief in the democratic ideaf—
that everyone has an equal 'opportlinit'y' to succeed in a free society and that _
those who fail must bear the responsibility for their failure. White Furo-
Americans become the social reference group, and the socialization process
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Oy,

consistently instills messages of White superiority and minority inferiority
into the child. The underemployment, unemployment, and undereducation
of marginalized groups in our society ate seen as support for the belief thar
non-White groups are lesser than Whites. Because everyone has an equal
opportunity to succeed, the lack of success of minority groups is seen as evi-
‘dence of some negative personal or group characteristic, Victim blaming is .-
strong, as the existence of oppression, discrimination, and racism is denied.
Hardiman believes that although the naiveté stage is brief in duration, the
acceptance stage can last a lifetime.

3. Inthe resistance stage, the individual begins to chaﬂenge assumptions of White
superiority and the denial of racism and discrimination. The White petson’s
denial system begins to crumble because of a monumental event or a seties of
events that not only challenge but also shatter the individual’s denial system.
A White person may, for example, make friends with a coworker of color and
discover that the images he or she has of “these people” are untrue. The person -
may have witnessed clear incidents of unfair discrimination toward persons of

- color and may now begin to question assumptions regarding racial inferiority.
In any case, the racial realitics of life in the United States can no longer be
denicd. 'The person becomes conscious of being White, is aware that he or
she harbors racist attitudes, and begins to see the pervasiveness of oppression
in our society. Peelings of anger, pain, hurt, rage, and frustration are present. |
In many cases, the White person may develop a negative reaction toward his

or her own group or culture. Although those at this stage may romanticize :
people of color, they cannot interact confidently with them because they fear |
that they will make racist mistakes. This discomfort is best exemplified in a
passage by Sara Winter (1977, p. 1):

We avoid Black people because their presence brings pamﬁd gues-
tions to mind, Is it OK to talk abous watermelons or mention “black
coffee”? Should we use Black slang and tell racial jokes? How about
talking abous our experiences in Harlem, or mentioning our Black
lovers? Should we conceal the fact that our mother still employs a
Black cleaning lady?. . . We're embarrassedly aware of trying to do
our best but to “act natural” at the same time. No wonder we're
more comfortable in all-White situations where these dilemmas

don’t arise,
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4. In the redefiniion stage, asking the painful question of who one is in relation

to one’s racial heritage, honestly confronting one’s biases and prejudices, and
accepting responsibility for one’s Whiteness are the culminating characteris-
tics. New ways of defining one’s social group and one’s membership in that
group become important. The intense soul-searching is most evident in Win-
ter's 1977 personal journey as she writes, '

In this sense we Whites are the victims of racism. Our victimization is
different from that of Blacks, but it is real. We have been programmed
into the oppressor roles we play, without our informed consent in the
process. Our unawareness is part of the programming: None of us
could tolerate the appressor position, if we lived with a day-to-day
emotional awaveness of the pain inflicted on other humans through
the instrument of our behavior. . . .We Whites benefit in concrete
ways, year in and year out, from the present racial arrangements.

All my life in White neighborhoods, White schools, White jobs, and
dealing with White police (to name only a fow), I have experienced
advantages that are systematically not available to Black people. It
does not make sense for me to blame myself for the adyantages that
have come my way by virtue of my Whiteness. But absolving myself
from guilt does not imply forgetting about racial injustice or taking
it lightly (as my guils pushes me to do). (p. 2)

There is realization that Whizeness has been defined in opposition to peo-
ple of color—namely, by standards of Whire supremacy. By being able to step
out of this racist paradigm and redefine what her Whiteness meant to her,
Winter is able to add meaning to developing a nonracist identity. She no lon-
ger denies being White, honestly confronts her racism, and understands the
concept of White privilege.

. 'The internalization stage is the result of forming a new social and personal iden-

tity. With the greater comfort in understanding oneself and the development of
a nonracist White identity come a commitment to social action as well, The indi-
vidual accepts responsibility for effecting personal and social change without
always relying on persons of color to lead the way. As Winter 1977 explains,

1o end racism, Whites have to pay attention to it and continue to
pay attention. Since avoidance is such a basic dynamic of racism,
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paying astention will not happen naturally. We Whites must learn
how to hold racism realities in our astention. We must learn to take
responsibility for this process ourselves, without waiting for Blacks’
actions to vemind us that the problem exists, and without depending
on Black peaple to reassure us and forgive us for our racist sins. In my
experience, the process is painful but it is a relief to shed the fears, ste-
reotypes, immobilizing guilt we didn’s want in the first place. (p. 2)

The Helms White Racial Identity Development Model

Working independently of Hardiman, Janet Helms (1984, 1990, 1994, 1995)
created perhaps the most elaborate and sophisticated White racial identity model
in the field. Not only has her model led to the development of an assessment
instrument to measure White racial identity, but it also has been scrutinized
empirically (Carter, 1990; Helms & Carter, 1990) and has generated much
rescarch and debate in the psychological literature. Like Hardiman {1982}, Helms
assumes that racism is an intimarte and central part of being 2 White American.
To her, developing a healthy White identity requires movement through two
phases: (2) abandonment of racism and (b) defining a nonracist White identity
{Helms, 2015).

Six specific racial identity statuses are distributed equally in the two phases:
contact, clisintegration, reintegration, pseudo-independence, immersion/emer-
sion, and autonomy. Originally, Helms used the term szages to refer to the six; but
because of certain conceptual ambiguities and the controversy that ensued, she has

abandoned its usage.

1. Contact status: People in this status are oblivious to and unaware of racism,
believe that everyone has an equal chance for success, lack an understand-
ing of prejudice and discrimination, have minimal experiences with persons
of color, and may profess to be color-blind. Such statements as “People are
people,” “I don’t notice a person’s race at all,” and “You don’t act Black” are
examples. Although there is an attempt to minimize the importance or influ-
ence of race, there is on both a conscious and an unconscious level a defi-
nite dichotomy between persons of color and Whites regarding stereotypcs
and the superior/inferior dimensions of the races. Because of obliviousness
and compartmentalization, it is possible for two diametrically opposed belief

systems to coexist: (a) Uncrirical acceprance of White supremacist notions




MODELS OF WHITE RACIAL IDENTITY DEVELOPMENT = 401

s —————

t learn
to take
Blacks'
ending
Anmy
175, ste-

0.2

0, 1994, 1995)
| identity model
f an assessment
ieen scrutinized
renerated much
1(1982), Helms
/hite American.’
at through two
t White identity

the two phases:
nmersion/emer-
er to the six; but
t ensued, she has

aware of racism,
an understand-
ces with persons
;s as “People are
1t act Black” are
ortance or influ-
ous level a defi-
ding stereotypes
of obliviousness
y opposed belief

-emacist notions

relegates minorities into the inferior category with all the racial stereotypes,
and (b} there is a belief that racial and cultural differences are unimportant.
This allows Whites to avoid perceiving themselves as dominant group mem-
bers or as having biases and prejudices. Such an orientation is aptly stated by
Peggy Mclntosh (1989) in her own White racial awakening;

My schooling gave me no training in seeing myself as an oppressor,
as an unfuirly advantaged person, or as 4 participant in o damaged
culture, I was taught to see myself as an individual whose moral staze
depended on her individual moral will. . . . Whites are taught to
think of their lives as movally neutral, normative, and average, and
dlso ideal, so that when we work to benefis athers, this is seen as work
which will allow “them” to be more like “us.” (p. 8)

Disintegration status: Although in the previous status the individual does not
recognize the polarities of democratic principles of equality and the unequal
treatment of minority groups, such obliviousness may eventually break
down. The White person becomes conflicted over irresolvable racial moral
dilemmas that are frequently perceived as polar opposites: believing one is
nonracist, yet not wanting one’s son or daughter to marry a minority group
member; believing that all men are created equal, even though society treats
people of color as second-class citizens; and not acknowledging that oppres-
sion exists and then witnessing it (e.g., the killing of Michael Brown and Eric
Garner in 2014). Conflicts between loyalty to one’s group and humanistic
ideals may manifest themselves in various ways. The person becomes increas-
ingly conscious of his or her Whiteness and may experience dissonance and
conflict, resulting in feelings of guilt, depression, helplessness, or anxiety.
Statements such as “My grandfather is really prejudiced, but I try not to
be” and “I'm personally not against interracial marriages, but I worry about
the children” are representative of personal struggles occurring in the White
person. :

Although a healthy resolution might be to confront the myth of meri-
tocracy realistically, the breakdown of the denial system is painful and anx-
iety provoking. Attempts at resolution, according to Helms, may involve
(a) avoiding contact with persons of color, (b) not thinking about race, and
{c) seeking reassurance from others that racism is not the fault of Whites.
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3. - Reintegration starus: This status can best be characterized as a regression in
which the pendulum swings back to the most basic beliefs of White supe-
riority and minority inferiority. In their attempts t0 resolve the dissonance
created from the previous process, there is a retreat to the dominant ideol-
ogy associated with race and one’s own socioracial group identity. This ego
status results in idealizing the White EuroAmerican group and the positives
of White culture and society; there is a consequent negation and intolerance
of minority groups. In general, a firmer and more conscious belief in White
racial supetiority is present. Racial/ethnic minorities are blamed for their own
problems. '

I'm an Italian grandmother. No one gave us welfare or a helping
band when we came over [immigrated]. My father worked day and
night to provide us with a decent living and to put all of us through
school, These Negroes are always complaining about prejudice and
hardships. Big deal! Why don’t they stop whining and find a job?
They're not the only ones who were discriminated against, you know.
You dont think our family wasn's? We never let that siop us. In
America everyone can make it if they are willing 1o work hard. I see
these Black welfare mothers waiting in line for food stamps and free
handouts. You can’t convince me they're starving. Look at how over-

weight most of them ave. . . . Laziness—that’s what I see. (Quoted
from a workshop participant) |

4, Pseudo-independence status: This status initiates the second phase of Helms’s
model, which involves defining a nonraciss White identity. As in the Hardi-
man model, a person is likely to be propelled into this phase because of 2
painful or insightful encounter or event that jars the person from the reinte-
gration status. The awareness of visible racial/ethnic minorities, the unfairness
of their treatment, and a discomfort with their racist White identity may
lead individuals to identify with the plight of persons of color, However, the
well-intentioned White person at this status may suffer from several problem-
atic dynamics: (a) Although intending to be socially conscious and helpful to
minority groups, the White individual may unknowingly perpetuate racism
by helping minorities adjust to the prevailing White standards; and (b) iden-
tifying with minority individuals is based on how similar they are to him of -
her, and the primary mechanism used to understand racial issues is intellec-
tual and conceptual. ;
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e,

fon in - . S. Iumersionfemersion status: If the person is reinforced to continue a personal
 supe- : explotation of him- or herself as a racial being, questions become focused
»nance : on what it means to be White. Helms states that the person scarches for
ideol- ' an understanding of the personal meaning of racism and the ways in which
s ego _ one benefits from White privilege. There is an increasing willingness to con-
sitives - ~ front on€’s own biases, to redefine Whiteness, and to become more active in
erance  directly combating racism and oppression. "This status is different from the
White - previous one in two major ways: It is marked by (a) a shift in focus from
iir own ' trying to change people of color to changing the self and other Whites and
; ' (b) an increasing experiential and affective understanding that was lacking in
the previous status. The ability to achieve this affective/ experiential upheaval
leads to a euphoria, or even a feeling of rebirth, and is a necessary condition

to developing a new, nonracist White identizy. Winter (1977) states,

Let me explain this healing process in more detail. We must unearth
all the words and memories we generally try not to think about,
but which are inside us all the time: “niggen,” “Uncle Tom,” jjungle
bunny,” “Oreo,” lynching, cattle prods, casirations, vapists, “black
pussy,” and black men with their huge penises, and hundreds more. (I
shudder as I write.) We need to review three diffevent kinds of mate-
rial: (1) All our pe?so_mzl memories connected with blackness and
black people, including everything we can recall hearing or reading;
(2) all the racist images and stereotypes weve ever heard, particularly
the grossest and most hurtful ones; (3) any race-related things we
ourselves said, did, or omitted doing which we feel bad about today.

. . . Most whites begin with a good deal of amnesia. Eventually the

memories crowd in, especially when several people pool recollections.

Emotional release is  vital part of the process. Experiencing feelings

seems to allow further recollections to come. I need persistent encour-
- agement from my companions to continue. (p. 3)

. Autonomy status: Increasing awareness of one’s own Whiteness, reduced feel-
ings of guilt, acceptance of on€’s role in perpetuating racism, and renewed
determination to abandon White entitlement lead to an autonomy status.

_ The person is knowledgeable about racial, ethnic, and cultural differences;
values the diversity; and is no longer fearful, intimidated, or uncomfortable
with the experiential reality of race. Development of a nonracist White identity
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becomes increasingly strong. Indeed, the person feels comfortable with his
or her nonracist White identity, does not personalize attacks on White suprem-
acy, and can explore the issues of racism and personal responsibility without
Jefensiveness. A person in this status “walks the talk” and actively values and
seeks out interracial experiences. N S

_ Helms’s model 1s by far the mostw1dely ci:ted,':gri::séar‘ch_f}d,‘ ;andiépﬂied of all
the White racial identity formulations. Part of its attractivencss and value is the

derivation of “dc_fénsés,” _“protective strategies,” ot what Helms (1995) forrnaﬂy
labels infbrmatiafz?rocessing ;frategies (IPSs), which White people use to avoid or -
. assuage anxiety and discomfort sround the issue of race, Table 12.1 lists examples
of IPS statements likely to be made by White people in each of the six ego statuses.
" Undesstanding these strategic rea tions is. important for White American identity -

development, for understanding the barriers that must be overcome in otder to
move to-another status, and for poten'tia]ly developing effective training or clinical -

strategies.

" Contact status: Satisfaction wi ' ‘obliviousriess to fatism and one’s
life decisions, they.do soin-2 simplistic fashion: Information-processing strategy. 1PS: Oblivioushess, .
Examp_le:‘:‘I,’m-.a.w_hitewomah,.W_hen'-my. grandfather came to this country, hewas discriminated against, too. Buthe didn't
blame Black peaple for is misfortunes. He educated himseff and gota job. That's what Blacks ought to do. tfWhite callers [toa.. |
radio station] spent a8 much__t_gme__complaining ahout racial discrimination as your Biack calters do, wed never have accomplt d
what we have. You a’ITsht_iti!djust’ignoré.lt" (quoted from a WOrk'Shﬁp participant). * N
. Disintegration szjarug.j‘l_)js‘orientati‘on and anxiety provaked by irresolvable racial moral dilemmas that farce one @ choose
between an-‘gtoup loyalty and hqmqnism .May be ‘s_tyr,nied_ by life situations that arouse racial difermmas. IPS: Suppression and
ambivalerice. L SR e : R I
Example:") myself ried to seta nonracistexample [fd_rro't'hi_erWhites'} by speaking up when someone said something
blatantly préjudiced—how to o this withoiit alieriating people 50 that they woild nio fonger take me sariously was always
tricky—and by my friendships with Mexicans and Blacks who were actually the people with whorm:\ felt most comfortable’”
(Blauner, 1993, . 8). ' o ' ' o ‘
. Reinfegration s_tarus_:ldealiiatioﬁ of ones socioracial group, denigration and-intolerance of other groups, Racial factors may .

strongly influence fife c__iecftSjoris._lFS_: Se@ectiue pertepti_on'ahd_negai_tive out-group distortion. . 5
 Example:“Sowhat if my great-grandfether owmed slaves. He diditmistreat them; and besides Lwasnft

Y never owned slaves. So  dortt know ihy Blacks expect me to feel quity for something _tﬁat,_h'ap'penéd befori

© " Nowadays, Teverse fac'ism"hur{s'Whité's'mo_ré.tha_n slavery hiirt’sﬂa’(cksf.At:lé'a"sttﬁe'y-got,threestluare'[méa'l‘sl'a.day.'Buth’ J
. brother can'teven getajob with the;p_o!ic'grde_pa_rtment%_because'they have to hire less-qualified Blacks. That pletive] happe
: -__toWhite_s;_a:H‘tﬁ_gt'ime-”:,_(quqtgdf;q'r'n:a'wqu;hop;pgrti‘_cipant].‘-‘_- B R LI
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. Pseudo-independente status: Intellectualized commitmenit to one’s own socloracial group and deceptive tolerance of other
" groups. May make iife decisfons to"help other racial groups. IPS; Reshaping reality and selective perception.

Example: “Was | the only. person leftin America who hefieved that the sexual mingling of the races was a good thing, that it
would erase. cultural barriers and leave us all a lovely shade of tan?. . .Radial. blendmg is mewtable At the very least, it may be the
'onlysolutlun 10 ourthlemmas of race”{Allen 1994, p, ). '

': Immersion/emersion status Search for an understandmg of the personal meanmg of racism and the ways by Whl(h one benefits
and a redefinition of Whiteness. Life choices may incorporate raciaf activism. IPS: Hypervigilance and reshapmg

Example:“It's true that | personally did not participate in the horror of slavery, and | don't even know whether my ancestors
owmed slaves. But | know that because | am White, I cortinue to benefit from a ratist system that steifis from the slavery era. |
believe that if White people are ever going to understand our role in perpetuating racism, then we must begin to ask ourselves
some hard questions and be willing to consider our role in maintaining a hurtful system Then we must try to do somethmg to
‘thange it” (quoted from a workshop participant).

6. ‘Auronomysratus lnformecf positive socioracial group commitment, use of intemal standards far self-definition, capacity to
relinguish the prwtleges of racism. May avoid life options that require partrtlpatmn in racial oppression. IPS Hexibility and
cump!exny R :

Example: [ liveinan lntegrated [Black White] neighborhood, and | read Black Ilteramfe and popular magazines. So[.
nderstand that the media presents a very stereotypic view of Black culture. | believe that if more of us White people made more
thana superﬁclal effort to obtain accurate information about racial groups other than olir own, then we coufd help make this
colntry a better place for ail peoples” (quoted from a workshap participant}.

olirce: Heliris, 1995, p. 185.

The Helms model however, is not without its detractors. In an n article critical
of the Helms model and of most “stage” models of %zte mczal ddentity develop-
ment, Rowe, Bennett, and Atkinson (1994) raised some serious objections.

First, they claim that. Helms's model is erroneously based on racial/eth-

- nic mmortty tdenttty development models (discussed in the previous chapter).
Because minority identity development occurs in the face of stereotyping and

“ oppression, it may not apply to Whlte 1dent1ty, whtch does not occur under the
same conditions. ' '

Second, they believe that too much emphasis is placed on the development of
White attitudes toward minorities and that not enough is placed on the develop-
ment of White attitudes toward themselves and their own 1denuty

- Third, they claim that there is a conceptual inaccuracy in putting forth the
model as developmental via stages (linear) and that the progression from less to
‘more healthy seems to be based on the author’s ethtcs.. _ .

Last, Rowe (2006) attacks the Helms model of White racial zdentzty develop-
ment because it is based upon the White Racial Identity Attitude Scale (Helms &
“Carter; 1990), which he labels as “pseudoscience™ because he asserts that the psy-
‘chometric properties are not supported by the empirical literature, It i is important
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to note that the critique of the Helms (1984) model has not been left unanswered.
In subsequent writings, Helms (1994) has disclaimed the Rowe et al. (1994, 1995)
characterization of her model and has attempted to clarify her position. The con-

" tinuing debate has proven beneficial in adding greater clarity to the issues of White
racial zdenmy development and has resulted in increased research

THE PROCESS OF WHITE RACHAL EDENTHTY DEVELOPMENT:
A DESCREPTI\!E MODEL

Although there are differences in the models, it appears 1mportant for Whites to
view their developmental history in order to gain a sense of their past, present,
and future as they struggle with racial identity development. In our wotk with
White trainees and clinicians, we have observed some very important changes
through which they seem to move as they work toward multicultural competence
(Sueé, 2011). We have been impressed with how Whltes seem to go through par-
allel racial/cultural identity transformations. This is especially true if we accept -
the fact that Whites are as much victims of societal forces (i.c., they are socialized
_into racist attitudes and beliefs) as are their counterparts (Sue, 2003). No child
is born wanting to be a racist! Yet White people do benefit from the dominant™
stibordinate relationship in our soc1ety It is this factor that Whites need to con:
front in an open and honest manner. '
Using the formulation of our past work (Sue & Sue, 1990), we propose
seven-step process that integrates many characteristics from the other formula
tions. Furthermore, we make some basic assumptmns with respect to those models

. Rac1sm isan mtegral part of U.S. life, and it permeates all aspects of our cul
ture and institutions (ethnocentric monoculturalism). :

2. Whites are socialized into the society and therefore inherit all the biases; ste
reotypes; and racist att1tudes, beliefs, and behav1ors of the larger SOCICL‘Y

How Whltes perceive themselves as racxal bemgs follows an 1dent1ﬁabl
sequence that can occur in a linear or nonlinear fashion.

. The status of White racial zdmtzg/ develapmmt in any multicultural encounte
affects the process and outcome of interracial relat1onsh1ps

. The: most des1rable outcome is one in which the Whtte persof not only acce
his or her Whiteness but also. defines it in a nonracist and antiracist manne
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. Seven-Step Process

‘The seven phases of white ricial identity development and their implications for

White Americans are described in the following, We encourage Whites to use this

information to explore themselves as racial/cultural beings and to think about
“their implications for work with culturally diverse clients.

1. Nasveté phase: This phase is. gelativeljt .ne.utj::all. with, respect to. racial/cultural
. differences. Its length is brief and is marked by a naive curiosity.about race.
. As mentioned previously, racial awareness and burgeoning social meanings

are absent or minimal, and the young child is.generally innocent, open, and
_spontaneous regarding racial differences. Between the ages of three and five,
however, the young White child begins to associate positive ethnocentric
meanings to his or her own group and negative ones to others. The child
is. bombarded by misinformation through the educational channels, mass
medla, and significant others.in his or her life, and a sense of the superiority of
Whiteness and the inferiority of all other groups and their heritage is instilled.

] The following passage describes one of the insidious processes of socialization
that leads to propelling the child into the conformity stage.

Tt dhas a late summer afiernoon. A group of White neighborhood
iothers, obviotsly friends, had brought their four- and five-year-
“olds 1o the local McDonalds for a snack and to play on the Sivings
andslides p?omded by the restaurant. They were all seated at a table
o watc/amg their sons and daughters run about the play area. Iri one
" cornerof the yard sat a'small Black child pushing a red truck along the
 grass. One of the Whize girls from the group approached the Black boy
" and they started a conversation. During ihat instans, the mother of
- the girl exchanged quick glances with the other mothers, who nodded
- knowingly, She quickly rose from the table, walked over to the two,
-~ spoke 10 her daughter, and gmﬂy pulled her away to join bher previous
- playinates. Within minutes, however, the girl again ap_pmacbed the
Black boy and both began 1o play with the truck. At that point, all
 the mothers rose from the table and loudly exclaimed to their chil-
dren, Its mme to 20 i now’” ( lekm from Sue, 2003, pp. 89—90)

2 Conﬁrmzty p/mse The Whlte persons attxtudes anid behefs in ‘this phase are
 very-ethnocentric, There is minimal awareness of the self as a racial being and
“astrong belief in the unlversa_hty of values and norms governing behavior. The
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White person possesses limited accurate knowledge of other ethnic groups,
but he or she is likely to rely on social stereotypes as the main source of infor-
mation. Consciously or unconsciously, the White person believes that White
culture is the most highly developed and that all others are primitive ot infe-
rior, The conformity phase is matked by contradictory and often compartmen-
talized attitudes, beliefs, and behaviots. A person may believe simultaneously
that he or she is not racist but that minority inferiority justifies discriminatory
and inferior treatment, and that minority persons are different and deviant
but that “people are people” and differences are unimportant. As with their
marginalized counterparts at this phase, the primary mechanism operating
here is one of denial and compartmentalization. For example, many Whites
deny that they belong to a race that allows them to avoid personal responsi-
bility for perpetuating a racist system. Like a fish in water, Whites either have
difficulty seeing or are unable to sce the invisible veil of cultural assumptions,
biases, and prejudices that guide their perceptions and actions. They tend to
believe that White EuroAmerican culture is superior and that other cultures
are primitive, inferior, less developed, or lower on the scale of evolution.

It is important to note that many Whites in this phase of development are
anaware of these beliefs and operate as if they are universally shared by others.
They believe that differences are unimportant and that “people are people,”
“we are all the same under the skin,” “we should treat everyone the same,”
“problems Wouldn’t exist if minorities would only assimilate,” and discrimi-
nation and prejudice are something that others do. The helping professional
with this perspective professes color-blindness, views counseling/cherapy the-
oties as universally applicable, and does not question their relevance to othe
culturally different groups. The ptimary mechanism used in encapsulation i
denial—denial that people are different, denial that discrimination exists, and
denial of on€’s own prejudices. Instead, the locus of the problem is seen 16
reside in marginalized groups. Socially devalued groups would not encountel
problems if they would only assimilate and acculturate (melting pot), valu
education, ot work harder. '

. Dissonance phase: Movement into the dissonance phase occurs when the Whit
person is forced to deal with the inconsistencies that have been compart
mentalized or encounters information/experiences at odds with denial. 1
most cases, individuals are forced to acknowledge Whiteness at some level
examine their own cultural values, and to see the conflict between uphold
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humanistic nonracist values and their contradictory behavior. For example, a
person who may consciously believe that all people are created equal and that
he or she treats everyone the same suddenly experiences reservations about
having African Americans move next door or having one’s son or daughter
involved in an interracial relationship. These more petsonal experiences bring
the individual face-to-face with his or her own prejudices and biases. In this
situation, thoughts that “T am not prejudiced,” “I treat everyone the same
regardless of race, creed, or color,” and “I do not discriminate” collide with
the denial system. Additionally, some-major event (e.g., the assassination of
Martin Luther King Jr.) may force the person to realize that racism is alive
and well in the United States.

The increasing realization that one is biased and that EuroAmerican
society does play a part in oppressing minority groups is an unpleasant one.
Dissonance may result in feelings of guilt, shame, anger, and depression.
Rationalizations may be used to exonerate one’s own inactivity in combating
perceived injustice or personal feelings of prejudice; for example, “T'm only
one person—what can' I do?” or “Everyone is prejudiced, even minorities.”
As these conflicts ensue, the White person may retreat into the protective
confines of White culture (encépsulation of the conformity phase) or move
progressively toward insight and revelation (resistance and immersion phase).

" Whether 2 person regresses is related to the strength of positive forces
pushing the individual forward (support for challenging racism) and negative
forces pushing the person backward (fear of some loss) (Sue, 2011; Todd &
Abrams, 2011). For example, challenging the prevailing beliefs of the times
may mean risking ostracism from White relatives, friends, neighbors, and col-
leagues. Regardless of the choice, there are many uncomfortable feelings of
guilt, shame, anger, and depression related to the realization of inconsistencies
in oné’s belief systems. Guilt and shame are most likely related to the recogni-
tion of the White persons role in perpetuating racism in the past. Guilt may
also result from the person’s being afraid to speak out on the issues or to take
responsibility for his ot her part in a current situation. For example, the person
may witness an act of racism, hear a racist comment, or be giVeri'preférential
treatment over 2 minotity person but decide not to say anything for fear of
violating racist White notms. Many White people rationalize their behaviors
by believing that they arc powerless to make changes. Additionally, there is a
tendency to retreat into White culture. If, however, others (which may include
some family and friends) are more accepting', forward movement is more likely.




410 wm COUNSELING THE CULTURALLY DIVERSE

4. Resistance and immersion phase: The White person who progresses to this
phase will begin to question and challenge his or her own racism. For the first -
time, the person begins to realize what racism is all about, and his or her eyes ;
are suddenly open. Racism is seen everywhere (e.g., advertising, television,
-educational materials, interpersonal interactions). This phase: of development
is marked by a major questioning of one’s own racism -and that of others
in society. In addition; increasing awarenéss of how racism operates and its
pervasiveness in U.S. culture and institutions is the major hallmark of this
level. It is as if the person awakens to the realities of oppression; sees how edu-
cational materials, the mass media, advertising, and other elements portray
and perpetuate stereotypes; and recognizes how being White grants certain
advantages denied to various minority groups: S '

“There is likely to be considerable anger at family and friends, institutions,
and larger societal values, which are seen as having sold him or her a false bill
of goods (democratic ideals) that were never practiced. Guilt is also felt for
having been a part of the oppressive system. Strangely enough, the person is
likely to undergo a form of racial self-hatred at this phase. Negative feelings
about being White are present, and the accompanying feelings of guilt, shame;.
and anger toward oncself and other Whites may develop. The White liberal
syndrome may develop and be manifested in two complementary styles: the
paternalistic protector role or the overidentification with another minority:
group (Helms, 1984; Ponterotto, 1988). In the former, the White person-
may devote his or her energies in an almost paternalistic attempt to protec
minorities from abuse: In the latter, the person may actually want to identify
with a particular minority group (e.g., Asian, Black) in order to escape his'o
her own Whiteness. The White person will soon discover, however, that thes
roles are not appreciated by minerity groups and will experience: rejection
Again, the person may resolve this dilemma by moving back into the protec

- tive confines of White culture (conformity phase), again experience confli
(dissonance), or move directly to the mtmspectwe p/mse s

_Immgper:twe phdse. This phase is most llkeiy a compromise of havmg swun'
from an éxtreme of unconditional acceptance of White 1dent1ty to a rejec
of thteness. Itisa state of rclatzve qU.lCSCCﬂCC, 1ntrospcct10n, and reformul
tion of What it means to be Whlte ‘The person realizes and no longer den
that he or she has pa_rtlc1p3ted in 0ppres§1on and bcneﬁted from White Pt
zlege or that rac1srn is an 1nt€gral part of U S soc1ety However, mdNId
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-at thi§ phase become less motivated by guilt and defensiveness, accept their
Whiteness, and. seek to redefine their own identity and that of their social
group. This acceptance, however, does not mean a less active role in com-
- bating oppression. The process may involve addressing the questions, “What
~does it mean to"be White?” “Who am.I in relation to my Whiteness?” and
- “Whoam T as a racial/ cultural being?” . - S I
'The feelings or affective elements may be existential in nature and involve
feelings of disconnectedness, isolation, confusion, and loss. In other words,
~ the person knows that he or she will never fully understand the minority expe-
~ - rience but feels disconnected from the FuroAmerican group as well. In some
ways, the introspective phase is similar in dynamics to- the dissonance phase, in
that both represent a transition from one perspective to another. The process
used to answer the previous questions and to deal with the ensuing feelings
may involve a searching, observing, and questioning attitude. Answers to
these questions involve dialoging and observing one’s own social group and
 actively creating and experiencing interactions with various minority group
members as well. - -

6. Integrative avareness phase: Reaching this level of development is most char-
éctéri’zed_ as (2) understanding the sclf as a racial/cultural being, (b) being
aware of sociopolitical influences regarding racism, (c)’ appfeciating racial/
cultuf'al_"di\fersitjr, and (d) becoming more committed toward eradicating
o;jpr_és_s’io_n_. -A noniracist White EuroAmerican identity is formed, emerges,
and becb’fhes'internalizéd; The person values multiculturalism, is comfortable

-around members of culturally different groups, and feels a strong connected-
niess ‘with members of many groups. Most important, perhaps, is the inner

_sense of security and strength that'?'neéds- to develop dnd that is needed to

~ funiction in a society thar is only marginally accepting of integrative, aware
“White persons. L R

C’émmz‘mmt to antiracist action phase: Someone once stated that the ultimate
White privilege is the ability to acknowledge it but do nothing about it. This
-~ phase is most characterized by social action. ‘There is likely to be a conse-
““quent change in behavior and an increased cominitment towdrd eradicating
Oppression. Seeing “wrong” and actively working to “right” it fequires moral
fortitude and direct action. Objecting to racist jokes; trying to educate family,
‘fri:eﬁc_ls',jneighbdrs-, arid’ Ebwc)rkérs' about racial issuesy and taking diréti'éétion
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to eradicate racism in the schools and workplace and in social policy (often in
direct conflict with other Whites) are examples of actions taken by individuals
who achieve this status. Movement into this phase can be a lonely journey for
Whites because they are oftentimes isolated by family, friends, and colleagues
who do not understand their changed worldview. Strong pressures in society
to not rock.the boat, threats by family members that they will be disowned,
avoidance by colleagues, threats of being labeled 2 troublemaker or not being
promoted at work are all possible pressures for the White person to move
back to an earlier phase of development. To maintain a nonracist identity
requires Whites to become increasingly immunized to social pressures for
conformance and to begin forming alliances with persons of color or other
liberated Whites who become a second family to them. As can be seen, the
struggle against individual, institutional, and societal racism is a monumental
task in this society. '

 DEVELOPING A NONRACIST AND ANTIRACIST WHITE IDENTITY

I sometimes visualize the ongoing cycle of racism as a moving walk-
way at the airport. Active tacist bebavior is equivalent to walking
fast on the conveyor belt.. The person engaged in active racist bebavior
has identified with the ideology of White supremacy 4nd is moving
with it. Passive racist bebavior is equivalent to standing still on the
 walkway. No overt effort is being made, but the conveyor belt moves
- the bystanders along 1o the same destiniation as those who are actively
walking. Some of the bystanders may feel the motion of the conveyor
' belt, see the active racists ahead of them, and choose to turn around,
wnwilling to go o the same destination as the White supremacists.
But vnless they are walking actively in the opposite direction at 4
speed fuster than the conveyor belt — unless they are actively antirac-
st they will find t/_}em;r'él_f)es carried along with the others. ( Tatum,
1997, pp 11-12) T o
. What does this metaphor of racism tell about the difference between 2
- and passive racismi? What is. the “destination” of the walkway? If it represents |
- society, can you describe what that destination looks like? What does the conve
 belt symbolize? Are you on the conveyor bel? Which direction are you tra
Do you even feel the movement of the belt> What would it take for you to't
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ftenin - directions? More importantly, how can you stop the movement of the conveyor
viduals - belt? What changes would need to occur for you at the individual level to reverse
ney for directions? What changes would need to happen at the institutional and societal
leagues - - levels to stop or reverse the direction of the conveyor belt? .. - ot
society , As repeatedly emphasizéd in earlier chapters, White sup're';mcyimust be-seen
wned, < through a larger prism of individual, institutional, and societal racism. All these
t being’ - elements conspire i such a manner as to avoid making the “invisible” visible, and

1 move - - thus directly or indirectly discourage honest racial dialogue and self-exploration.
dentity - Let'us briéfly return to the “wallway” metaphor provided by Tatum (1997) in her
res for w classic book, Why Are All the Black Kids Sitting Together in the Cafeteria? '
* other -+ First, the walkway metaphor is 2 strong and powerful statement of the con-
:n, the « tinuous and insidious nature of racismy it is ever-present, dynamic, and often-

mental times invisible as it takes us on a journey to Whirte suprernacist notions, attitudes,
- beliefs; and behaviors. The visible actions of White supremacists moving quickly
on the belt'--repfesent the overt racism that we're aware -of; these forms we con-
sciously condemn. The conveyor belt represents the invisible forces of society o,

the biased institutional policies, Practices, and structures that control our every-

- day lives.-From the moment. of birth, we are placed on the conveyor ‘belt, cul-
turally conditioned, and socialized to believe that we are headed in “the right

+ direction.” For many White people, the movement of the belt is barely noticeable,

- and its movement remains hidden from conscious: awareness. This allows White
“people-to remain. naive and innocent about the harm their inaction imparts on

< people of color, - T REET T N

* - Second, as indicated by Tatum (1 997), one need not be actively racist in
~order to be racist. The pace by which one walks with the flow of the conveyor belt
determines: the degree to which one consciously or unconsciously harbors White

- Supremacist notions: (a) “active racists” who are aware and deliberate in beliefs
“and actions move quickly, (b) those slowly serolling may be unintentional racists,
‘unaware of their biases and.the direction they éie_ taking, and (c) “passive racists”
may choose not to walk at all. Despite choosing not ta walk in the direction of the
wallway, pi_aséi_i_'rq___r_ag@ts_ are, nevertheless, bcirig_rhoircgi in a direction that allows

for racism to thrive, On a personal level, despite beliefs of justice, equity, and

fairness, ‘inaction on the walkway ultimately means that these individuals are also
responsible for the oppression of others,
. Third, most people of color are desperately trying to 0ve or run in thé oppo-

sie direction, The voices of people of color are filled with attempts to make well
‘intentioned Whites aware of the direction they are taking and aware of the harm
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they are inflicting on people of color. But they are hindered by many obstacles;
well-intentioned White Americans who tell them they are going the wrong way
and don't believe them; institutional policies and practices that put obstacles in
their retreating path (institutional racism); and punishment from society for “not
obeying the traffic rules”—a one-way street of bias and bigotry.

Fourth, despite limited success in bactling the constant forces of racism, peo-
ple of color are also slowly but surely being swept in a dangerous direction that

- has multiple implications for their psychological health, physical well-being, and
standard of living. Walking at a fast pace or running in the opposite direction
are never-ending activities that are exhausting and energy depleting for people of
color. Worse yet, they are being trampled by the large numbers of well-intentioned
White Americans moving in the opposite direction. Giving up or ultimately being
swept to the end of the walkway means a life of oppression and subordination.

Last, the questions being posed to trainees are challenging. How do we moti-
vate White Americans to (a) notice the subtle movement of the walkway (making
the invisible visible), (b) discern the ominous direction it is taking (White racial
supremacy), (c) take action by moving in the opposite direction (antiracism), and
(d) stop the conveyor belt and/or reverse its ditection (institutional and societal
change)? :

As indicated in the White racial identity development sections, becoming non-
racist means soul searching, individual chaﬁge, and working on the self; becoming
antiracist, however, means taking personal action to end external racism that exists
systemically and in the action of others. The invisibility of Whize privilege and
Whiteness allow for denying the pain and suffering experienced by people of color,
but mere importantly, it absolves White Americans of personal responsibility for
perpetuating injustice, and allows them to remain passive and inactive.

Prﬁncipies. of Prejudice Reduction

Although White racial identity development models tell us much about the charac-
teristics most likely to be exhibited by individuals as they progress through these
phases, they are very weak in giving guidance about how to develop a nonracist
" White identity (Helms, 2015). Possible answers seem to lie in the social-psycho-
logical literature about the basic principles or conditions needed to reduce preju-
dice through intergroup contact first formulated by Gordon Allport (1954) in his
classic book 7he Nature of Prejudice. His work has been refined and expa.nded by
other researchers and scholars (Aboud, 1988; Amir, 1969; Cook, 1962; Gaertnet,
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Rust, Dovidio; Bachman, & Anastasio, 1994; Jones, 1997). Sue (2003) has sum-
smarized these findings into the basic principles of prej udice reduction: (1) having
intimate and close contact with others, (2) cooperation rather than competition
on common tasks, (3) sharing mutual goals, (4) exchanging accurate information
rather than stereotypes, (5) sharing an equal status relationship, (6) support for
prejudice reduction by authorities and leaders, and.(7') feeling a sense of connec-
tion and belonging with one another. To this we might add the contiibucions of
White racial identisy develspment theorists, who have indicared thie importance of

understanding oneself as a racial/cultural being. Tt has been found, for example,
that a person’s level of White racial awareness is predictive of his or her level of
racism (Pope-Davis & Ottavi, 1994; Wang et al., 2003); the less aware that partic-
ipants in research. projects were of their White racial identity, the more likely they
' @mibited-inéreaéed levels of racism. ' o - '
~ 'The seven basic principles outlined above arose primarily through studies
of how to reduce intergroup conflict and hostility, but several seem consistent
with reducing personal prejudice through esperiential learning and the acquisi-
tion of accurate information about other groups. Translating these principles into
roles and activities for personal development has come from recommendations
put forth by the American Psychological Association, Presidential Task Force on
Preventing Discrimination and Promoting Diversity (20 12), from the President’s
Initiative on Race (1998, 1999), from educators and trainers (Pon'ter’éttb et-al,
2006; Young & Davis-Russell, 2002), and from studies on difficult racial dia-
logues (Sue, Lin, Torino, Capodilupo, & Rivera, 2009; Sue, Rivera, Capodilupo,
Lin, & Torino, 2010). | |

“-Sue (2003) outlines five basic learning sitiiations and activities, or principles,
most likely to enhance change in developing a nonracist White identity.

Principle 1: Learn about People of Color from Sources within the Group

* You must experience and learn from ‘as many sourees as possible (not just the
_.media or what your neighbor may say) in order to check out the validity of
your assumptions and understanding, - ' o ‘
Ifyou want to understand racism, White people miay not be the most insight-
“ful ‘or accurate SOUICes. ‘Acquiring information from petsons of color allows
you to understand the thoughts, hopes, fears, and aspirations from the per-
- .spective of pcoPl'é.'Of color. It also acts as a counterbalance to the worldview
expressed by White society about minority groups. . 7
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Principléré:- Learn from Healthy and Strong People of the Culture

A balanced picture of racial/ethnic groups requiires that you spend time with

" healthy and strong people of that culture. The mass media and our educational

texts (written from the perspectives of EuroAmericans) frequently portray
mrnorrty groups as uncrvrhzed or pathologrcal -or as criminals ot dellnquent:s '

You must make an effort to fight such negatrve condrtronmg and ask yourself
what are the desirable aspects of the culture, the history, and the people. This
can come about only if you have contact with healthy representatives of that

| group.

Since you seldom spend much intimate time with persons of color, you are
likely to believe the societal projection of minorities as being law breakers and
unintelligent, prone to violence, unmotrvated and uninterested in relating to
the larger society. '

Frequent mrnor_rty—owned businesses, and get to know the proprietors.

- Attend seivices at a variety of chuiches, synagogues, temples, and other places

of worshrp to leam about drfferent faiths and to meet relrgrous leaders.

Invrte colleagues, coworkers, nerghbors, or students of color to your home for.
dinner or a holiday. -

Live in an integratéd or culturally diverse nerghborhood and attend nelgh

“borhood organizational meetmgs and attend/throw block parties. -

Form a community organization on valumg clrversrty, and invite local artis

authors, entertainers, polrtrcrans, and leaders of color to address your grou

Artend street fairs, educational forums, and events put on by the community

Principle 3: Learn from Experiential Reality

* - Although listening to readings, attending theater, and going to museums at
helpful to increase understanding; you must supplement your factual unde
standing with the experiential reality of the groups you hope to understan

- These experlences, however, must be sornetlung carefully planned w0

successﬁrl

It may be’ helpful to 1dent1fy a cultural gurde' someone : from the
who is willing to help you understand his or her’ group, sormeone W1llmg £
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introduce you to new experiences; someone willing to help you process your
thoughts, feelings, and behaviors. This allows: -you to more easily obtain valid
information on issues of race and racism.

Principle 4: Learn from Constant Vigilance of Your Biases and Fears

o . Your life must become a “have t0” in being constantly vigilant to manifesta-
- tions of bias in both yourself and the people around you.

Learn how to ask sensitive racial questions of your minority friends, associates,
and acquaintances. Persons subjected to racism seldom get a chance to talk
about it with a nondefensive and nonguilty person from the majority group.

Most minority individuals are more than willing to respond, to enlighten,
and to share if they sense that your questions and concerns ave sincere and moti-
vated by a desire to learn and serve the group.

Principle 5: Learn from Being Committed to Personal Action against
" Racism
»  Dealing with racism means a personal commitment to action. It means inter-
rupting other White Americans when they make racist remarks, tell racist
. jokes, or engage in racist actions, even if this is embarrassing or frightening.

It means noticing the possibility for direct action against bias and discrimi-
nation in your everyday life: in the family, at work, and in the community.

It means taking initiative to make sure that minority candidates are fairly con-
sidered in your place of employment, advocating to your children’s teachers to
include multicultural material in the curriculum, volunteering in community

_ organizations to have them consider multicultural issues, and contributing
to and working for campaigns of political candidates who will advocate for
social justice.

The journey to developing a White nonracist identity is not an easy path
to travel. Remember, racial identity and cultural competence are intimately

 linked to one another. Becoming a culturally competent helping professional
involves more than “book learning”; it requires both experiential learning and
taking personal action. Are you ready for the challenge?
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REFLECTION AND DISCUSSION QUESTIONS

1. Do these suggestions and strategies make sense to you? Are there others
that come to mind? '

2. What would make it difficult for you to personally implement these sug-
gestions? What barriers stand in the way? For example, what would make
it difficult for you to interrupt a stranger or even a family member when a
racist or sexist joke is made?

3. Have you ever been in a situation where you were the only White person
in an activity or event full of Black, Asian, or Latino/a people? What feelings
did you have? How did you think? Were you uncomfortable or fearful?

4. What would you need in the way of support or personal moral courage to
move toward developing a White nonracist identity?

IMPLICATIONS FOR CLINICAL PRACTICE

Ultimately, the effectiveness of White therapists is related to their ability to over-
come sociocultural conditioning and to make their Whiteness visible.

Accept the fact that racism is a basic and integral part of U.5. life and permeates
all aspects of our culture and institutions. Know that as a White person you are
not immune.

Understand that the level of White racial identity development in a cross-cultural
encounter (e.g, working with minorities, responding to multicultural train-
ing} affects the process and outcome of an interracial relationship (including
counseling/therapy).

Work on accepting your own Whiteness, but define it in a nondefensive, nonrac-
ist, and antiracist manner.

Spend time with healthy and strong people from another culture or racial group.

6. Know that becoming' culturally aware and competent comes through lived
experience and reality.
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7. Attend cultural events, meetings, and activities led by minority communities.
This allows you to hear from church leaders, to attend community celebrations,
and to participate in open forums so that you may sense the strengths of the
community, observe leadership in action, personalize your understanding, and
develop new social relationships.

8. When around persons of color, pay attention to feelings, thoughts, and assump-
tions that you have when race-related situations present themselves,

9. Dealing with racism means a personal commitment to action.
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SUMMARY

“What does it mean to be White?” is often an uncomfortable and perplexing ques-
tion for White Americans. Exploring the basis of this discomfort and its meaning
is important for cultural competence in mental health practice. Being a White
petson in this society means chronic exposure to ethnocentric monoculturalism as
manifested in White supremacy. Research suggests that it is nearly impossible for
anyone to avoid inheriting the racial biases, prejudices, misinformation, deficit
portrayals, and stereotypes of their forebears. If White helping professionals are

ever able to become effective multicultural counselors or therapists, they must

free themselves from the cultural conditioning of their past and move toward the
development of a nonracist and antiracist White identizy.

White racial idensity development models have been found to be helpful in
describing how majority group members go through a process of racial awakening
that has direct meaning to multicultural counseling. Two of the influential models

~ are those presented by Rita Hardiman and Janet Helms. It has been found that
 the level of White racial identity awareness is predictive of racism and internal and

interpersonal characteristics. The less aware subjects studied were of their White
identity, the more likely they were to exhibit higher levels of racism, while the
greater their White identity development, the greater their levels of multicultural

- counseling competence, the higher their positive opinions toward diverse | groups,

and the better their ability to form therapeutic alliances with clients of color.
A descriptive model of White racial identity development identifies a
seven-phase process by which Whites become increasingly aware of themselves as

. racial/cultural beings: (1) naiveté, (2) conformity, (3) dissonance, (4) resistance
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and immersion, (5) introspective, (6) integrative awareness, and (7) commitment
to antiracist action. Becoming nonracist means soul searching, individual change,
and working on the self; becoming antiracist, however, means taking personal
action to end external racism that exists systemically and in the actions of others.
Five basic principles are provided to facilitate racial/cultural awareness. Learn (1)
from the groups you hope to understand, (2) from healthy and strong people of
the culture, (3) from experiential reality, (4) from constant vigilance of fears and
biases, and (5) from being committed to anti-bias acrion.

GLOSSARY TERMS

Antiracist white identity

Commitment to antiracist action phase
Conformity phase

Dissonance phase

Ego statuses

Hardiman White racial identity
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Introspective phase
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